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ABSTRACT

As a language for specific pursose, military Chinese not only shares the common characteristics in
pronunciation, vocabulary, grammar and writing system of the Chinese language, but also has some
special linguistic phenomena due to its specialised application in the military field. Apart from the
popular application of common Chinese, military Chinese teaching needs to pay more attention to
the specific characteristics of its own domain. In this paper, we analyze the specialised phonetic
phenomena in military Chinese from the aspect of pronunciation, and put forward some relevant
teaching suggestions in hope of overcoming the incompleteness of the specialised military phonetic

system in the course of military Chinese pedagogy.

Keywords: military Chinese, phonetic phenomena, specialised, language teaching
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HIEN TUQNG NGU' AM DAC THU TRONG TIENG TRUNG QUOC QUAN SU’
VA KIEN NGHI TRONG GIANG DAY

TONG VAN TRUONG, TRAN THI KIM LOAN

Tém tit: Voi tu cach 1a ngdn ngir linh vire, ngdn ngit quéan sy tiéng Trung Qudc vira mang cac dic
diém chung vé ngir 4m, tir vung, ngit phép. .. cua tiéng Trung Qudc toan dan, vira bao gdm céc hién
twong ngdn ngir dac thu cé dugc do ngdn nglr toan dan tng dung vao linh vuc quén su. Giang day
tiéng Trung Qudc quan su, ngoai viéc coi trong cac kién thirc ngdn ngit timg dung chung con can phai
chuy nhiéu hon dén céc hién twong ngdn nglr quan sy dac thu. Bai viét tiép can tur goc do nglr am,
phan tich cc hién twong ngit 4m dic thu cia tiéng Trung Qudc quén sy, dong thoi khao sat 1am rd hién
trang hé thong kién thirc ngit 4m quan sy ddc thu chua dy du trong néi dung giang day tiéng Trung
Qudc quén sy ciing két cu kién thirc ngit 4m quan sy con thiéu hut ctua nguoi hoc, tir d6 dua ra cac
dé xuét vé giang day co lién quan.

Tir khéa: Tiéng Trung Quoc qudn sw, hién tirong ngit am, ddc thi, gidang day

Ngay nhdn bai: 17/8/2022; ngay sva chiva: 21/11/2022; ngay duyét dang: 30/11/2022
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ABSTRACT

The amount of learners’ vocabulary is the most important factor in detecting students’ proficiency,
competence, and level of learners of English. Vocabulary teaching methods have been appealed
to linguists, especially in the TESOL field. This paper aims to discuss three cognitive-linguistic
principles in teaching vocabulary for EFL learners of English, namely the study of categorization,
prototype, and metaphor. The findings of this research provide light on how EFL learners deal with
particular figurative interpretations of lexical items whose core meanings they are familiar with and
may therefore help to the improvement of existing methods to vocabulary instruction in the early
English process. Categorization, Prototype, and Metaphor are used as guidelines to explore how
target language words or phrases acquired figurative meanings (i.e., to identify their polysemous
nature) and to facilitate not just their understanding, but also their learning of related phraseology.
The implications of these principles in the EFL learning environment, like the Vietnamese context,
are applicable and practical.

Keywords: cognitive linguistics, vocabulary teaching, categorization, prototype, metaphor, metonymy
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1. INTRODUCTION

The knowledge of vocabulary plays an
important role in the acquisition of the English
language. According to Das (2017), a learner’s
amount of vocabulary knowledge will determine
their proficiency, competence, and ease of
acquisition of a second language. Let us examine
the meaning of the word ‘mushroom’ in the
following examples:

(1) Children don’t like mushrooms in their
omelettes.

(2) Crime in the city has mushroomed during
the past decade.

One may understand the meaning of mushroom
in example (1), but there is no guarantee they
acquire the extended definition of mushroom in
example (2). The polysemous meaning is one of
the barriers for EF learners, especially with the
high-frequency words such as prepositions (e.g.,
‘over’) and multiple parts-of-speech words (e.g.,
‘have’). Therefore, teachers expect students to
absorb a vast number of words and their meanings
from students’ extensive reading that teachers fail

KHOA HOC NGOAI NGU QUAN SU 11
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to do during given class time (Krashen, 1985;
Krashen, 2011).

Consequently, vocabulary teaching is a vital
concern in the English language, which has
prompted diverse research and implementations
of different vocabulary teaching methods. One
important discipline that has been adopted is
cognitive linguistics (CL), which focuses on the
structural features of natural language, practical
principles of the organization of linguistics, and
the association between the thought process and
language (Ungerer & Schmid, 2006). This makes
cognition a very crucial process in the perception
and acquisition of the English language. This
paper discusses three various cognitive linguistics
principles and their implications in the learning
environment of English as a foreign language.
These include -categorization, prototype, and
metaphor based on the context of teaching English
as a foreign language in the Vietnamese setting.

2. LITERATURE REVIEW

Despite the importance of vocabulary, Nguyen,
Fehring, and Warren (2015) observe that English
teaching approaches greatly emphasize grammar.
In Vietnam, particularly, the grammar-translation
method is widespread in teaching activities that
are still being used in the instruction of the English
language (Nguyen et al., 2015). It is also important
to note that the learning of English as a foreign
language is highly vital in Vietnam as it provides
increased learning and employment opportunities
in the country. This makes the acquisition of the
language increasingly significant along with
potential recommendations associated with
vocabulary teaching on the basis of cognitive
linguistics. One essential distinction in the learning
of English is the grammar-translation method,
which is based on the structure of rules, while
vocabulary is a massive collection of items
(Chen, 2009). As a consequence, the teaching
of grammar has been made more important
than the teaching of vocabulary. Nevertheless,
Afzal (2019) acknowledges diverse underlying

12 KHOA HOC NGOAI NGU QUAN SU
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problems in learning English vocabulary such as
finding mother tongue equivalents that correspond
with English vocabulary. These troubles have led
to overdependence on language transfer, hence,
leading to misunderstanding of the English
language.

Itishightime thatthe use of cognitive linguistics
exposed significant implications in the instruction
of English vocabulary in English as a foreign
language.
teaching with CL-inspired proposals has been
contributed by many modern linguists such as
Danesi (2016), MacLennan (1994), Rudzka-
Ostyn (2003), and Lindstromberg and Boers
(2008). Table 1 below summarizes works related

L2/ Foreign language vocabulary

to CL-inspired study on vocabulary teaching. All
of these studies are quasi-experimental studies
to investigate the effect of CL-informed on
Vocabulary teaching with pre-test and post-test
treatment to evaluate their CL-inspired methods
employed in their studies.

Table 1. An inventory of quasi-experimental
intervention studies on the effect of CL-informed
treatments on vocabulary retention (Boers, 2013)

Authors Themes of study Cl--ln.splred
effectiveness
Kovecses Phrasal verbs with up and Vos
(2010) down

Metaphoric word uses in
Boers (1996) | economics (e.g. hurdles; bail Yes
out; wean off)

Metaphors to talk
Boers about anger (e.g. Yes
(2000aq) fuming; bite someone’s head

off)
Boers Phrasal verbs with in, out, up Yes
(2000b) and down

Metaphoric ~ word  uses
Boers (2001) | in economics (e.g. Yes

plunge; peak; soar; slide)

Figurative idioms (e.g. a
Boers (2001) | dummy run; get into gear; a Yes

chink in one’s armour)
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These studies have presented the figuratively
used words in language vocabulary teaching under
term of conceptual metaphors, categorization, and
prototypes in their course texts.

3. METHODOLOGY

There are four simple sequential steps involved
in this research review such as (i) searching the
extant literature; (ii) scanning for inclusion, (iii)
examining the quality of primary studies, and (iv)

Verspoor Metaphoric ~ word  uses extracting data and interpreting data. The materials
andlowie | (eg.  bulge;  grapple; Yes used in this study were obtained mostly from the
(2003) smother) papers referenced in Table 1. All of steps in this
Csdbi (L,Jsels of hh‘”d l““d keip y research were used with the application of Sketch
(2004) G':Z ; dioms? s veres es Engine in searching for appropriate words. Below
Boors is the summary for search vocabulary documents
Demecheleer | | 9Urofive _ idioms that used in Table 1.
and (eg. cut no ice with Yes
someone; waiting in the . .. . .
Eyckmans | 0o ) I Table 2. Lexical size information used in the research
(2004) 9
Morimoto word? 124,893
and Loewen | Uses of break and over Yes
i Lempos 49,534
(B:erek:dl, q Metaphors to talk P
KSG ran about anger (e.g. blow Yes lempos_lc 43,493
(zoc\)/g;s)es off steam; add fuel to the fire) Adjective N
Condon Phrasal verbs with in, out, up Yes Adverb -a
(2008) and down . .
Conjunction -c
Metaphoric word
uses (e.g.  regurgitate; Yes Noun -n
downhill; erupt) Preposition -i
Figurative  idioms  (e.g. )
Li (2009) hit  the ceiling; call Yes Pronoun d
the shots; blow the whistle) Verb -v
Proverbs (e.g. a rolling stone
gathers no moss;look before Yes Based on these data, examples for each of the
you leap) - . types were inferred for demonstrating the category
Cho (2010) USZS of the prepositions at, in Yes under the cognitive perspectives.
ana on
Gao and 4. FINDINGS AND DISCUSSION
Meng Metaphors to talk about anger Yes
(2010) o .
4.1. Categorization
R\,ltiarilerond Modal verbs could, would, Yes
Ho (2010) should and must According to Gydri (2013), categorization
- involves one of the most fundamental cognitive
Yasuda Phrasal verbs with into, up, v . T i
(2010) down, out and off es processes. Specifically, categorization entails an

activity where different things are placed in groups
on the basis of specific kinds of similarities. This
makes it an essential cognitive process as it helps
in the provision of building blocks which assist
with human environment interactions (GyOri,
2013). Scientifically, categorization encompasses
perception and helps human beings acknowledge
phenomena and also find differences based
on stimuli as an organism interacts with its
surrounding (Cohen et al., 2005). Consequently,
the categories built from this process result in
cognition and guide the behaviour of the organism

KHOA HOC NGOAI NGU QUAN SU 13
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in its adaptation to the environment. Some of
useful activities can be applied for teaching
vocabulary by categorizing, such as Adopting a
word, Collocation Pelmanism, Definitions - Get
rid of it, Hot seat, Lexical threads, Making it up -
Phrasal verb stories, Quick revision games,
Same, opposite or different dictation, Spot the
vocabulary, Stop the bus, The comparison game,
The memory game, The revision box, Vocabulary
box, Vocabulary phonemic revision activity,
Vocabulary self-study activities, Wall dictionary,
Word association recitation, and Word grid.

Figure 2. An example of mental web for
categorization

Apple

In light of the information of categorization
in the cognitive process, teaching of a word can
be placed in groups that compound on the learning
of subsequent vocabulary categories (Chen,
2009). From a cognitive point of view, language
provides a system of which knowledge can be
derived from and adaptation formed in relation to
diverse dimensions in the environment (Unal &
Papafragou, 2018). This implies that the language
should be adequately functional in a way that its
cognizance to the surrounding environment of
the respective organism is relevant. As a result,
cognition does not only expand all the categories
created through vocabulary and language, but also
a dynamic in which the categories that have been
established have an impact on the formation of
additional categorizations (Cohen et al., 2005).
The implications of the concept categorization
in the learning of English vocabulary would
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mean that categories of vocabulary are taught
and subsequently improved on to establish larger
categories of vocabulary in the English language.
These categorizations can be placed in distinctive
groups with attributes that help in differentiating
from the other word categories. Hence, the
method can be applied to an ease of recognition,
repetitive use, and inclusion in communication.
Moreover, this approach is practical, particularly
in the teaching of English as a foreign language as
learners build on vocabulary categories.

4.2. Prototype

Whilst the concept of categorization 1is
significant in the classification of vocabulary,
Lewandowska-Tomaszczyk (2012) points out
that this specific principle faced the challenge of
being distinctive, particularly in the description of
concepts that did not fit in certain classes. For
instance, while a spoon, plate, and bowl could be
categorized as kitchen items, it would be difficult
to class a toy spoon in the same category, since it is
a plaything and not kitchen stuff. Nevertheless,
both a spoon and a toy spoon are representations
of kitchen utensils. In the light of the lack of clarity
in the categorization of concepts into classes,
the theory of prototypes became imperative.
Significantly, the prototype concept under cognitive
linguistics differentiates between original concepts
and subsequent ones that are related to the word
in question (Lewandowska-Tomaszczyk, 2012).
Within the context of the prototype principle
in cognitive linguistics, Rosch advocates that
prototypicality bears a resemblance system, a
lack of a single definition of criteria, and lack of
equal representation of a category (Chen, 2009).

The implications of using the prototype
context in the teaching of vocabulary in English as
a foreign language are significant. As opposed to
memorizing set words, learners are able to identify
core words and other words related to the specific
categories. From a cognitive perspective, the
prototype concept assists learners to recognize that
prototypes can also serve as certain vocabulary.
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This enables the expansion of learning, especially
where learners can use specific categories to
expand their knowledge on prototypical classes, or
contrastingly use prototypical types to recognize
core words. This, additionally, implies that
learners are able to adapt to a better approach in the
cognitive processing of vocabulary that improves
their learning.

4.3 Metaphor

Within the context of cognitive linguistics,
Pérez(2016)discusses thatthe conceptual metaphor
theory enables the manifestation of linguistic
expression and should be used in teaching English
as a foreign language for improved understanding
and structural experience. Despite presenting
a complex front, the metaphorical context of
language not only improves the structure of thought
but also enhances a compound understanding of
language (Pérez, 2016). In a significant example,
a lesson could involve the use of notions related
to food to express themselves metaphorically.
Categorically, the word flesh implies raw food and
would systematically belong in the classification of
meaty foods. Metaphorically, however, using the
term the flesh of the article implies that there is a
substantial segment in the respective article. This is
an important illustration of how vocabulary can be
understood in different contexts. As highlighted by
Fang(2014),metaphorsare one ofthe vital cognitive
methods of developing and improving vocabulary.

The example of the word ‘head’ can be best
described for this type:

P The head of the bed or stairs

The head of the school

S cannat get that song out of my head

Figure 3. Head for mental abilities (head
function)

The ‘head’ in the school’s head is a blend of
metonymy (i.e., ‘head’ meaning control) and
metaphor in this case (i.e., an organization is
a physical body). This kind of ‘head’ meaning
seems to stimulate the linguistic representation
of the term ‘head’ and enhance its significance
for learners or readers. The ‘head’ of the bed/
stairs, where the head is defined as the top piece
on a vertical axis, is a metaphorical mapping
of the human body schema onto the staircase
components. All of these applications of HEAD
reflect our daily understanding of our bodies and
their functions, whether experiential or cultural in
nature. Numerous expressions may be considered
figurative, 1.e. they have a conventionalized
meaning that — with sufficient indications or
explanation — can be seen as developing through a
trope, the most significant of which are metaphor
and metonymy (singly or in combination).

| Hand of the watch |

Metaphor.‘,'i- metonymy

~.
b .
e I
~

Metony .
& A

.

Metonymy/,/'/

Hand it to me | ‘ Give me a hand

Figure 4. Motivation and bodily/social
meaning of the word ‘HAND’

The associations between items and phenomena
categorized in vocabulary are best represented in
the use of metaphors or its motivated network.
Emphasis on the significance of metaphors in
teaching vocabulary in the setting of English as a
foreign language, therefore, has significant positive
implications for improved learning of the language.
As illustrated from the example of the word flesh
as a category and as a metaphor, the word explains
a category while the metaphor enhances learning
in its relation to other non-related aspects such as
significant sections in a document. This shows an
instrumental feature in the metaphor that is used in
teaching, learning and subsequent communication
of English leads to effective EFL learning.
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5. CONCLUSION

In conclusion, this discussion has addressed the
importance of vocabulary and the acquisition
of English as a foreign language. The paper
acknowledges that while EFL teachers have
largely paid attention to grammatical instruction
of English, the acquisition of vocabulary
is equally imperative, especially in light of
cognitive linguistics. Specifically, the principles
of categorization, prototypes, and metaphors
have been used to demonstrate a certain learning
process of vocabulary that adapts to the cognitive
function. From the learning of singular sets of
vocabulary categories, to associated prototypes
and metaphorical expressions, cognitive linguistics
provide a substantial platform in the enhancement
and learning of English as a foreign language in
settings such as Vietnam. By increasing awareness
of the metaphorical motivations, students might
improve their understanding and memorization.
Non-arbitrary language characteristics may serve
as a stimulant for learners’ cognitive engagement
with certain L2 words and phrases, so aiding in
vocabulary retention./.
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PANH GIA VE CAC PHUONG PHAP TIEP CAN CUA NGON NGU HQC TRI NHAN
TRONG DAY TU VUNG CHO NGUOI HQC TIENG ANH NHU NGOAI NGU'

TRAN TIN NGHI, NGUYEN TAT THANG, NGUYEN THI HAI YEN

Tém tit: Luong tir vung cta ngudi hoc 13 yéu td quan trong nhét trong viée xac dinh mirc d6 thong
thao, ning lyc va trinh do tiéng Anh cta ngudi hoc. Cac nha ngdn ngir hoc ngay cang cha ¥ nhiéu vao
phwong phap giang day tir vung, dic biét 13 trong linh vuc giang day tiéng Anh nhu ngoai ngi thu
hai. Bai b4o nay nhim muc dich thao luan ba nguyén tic ciia Ngon ngir hoc tri nhan trong viéc day Tir
vung cho ngudi hoc tiéng Anh nhu ngoai ngir, d6 1a cac nguyén 1y vé phan loai, dién mau va an du.
Nhing phat hién cua nghién ciru nay gitip ngudi hoc sang rd vé cach thire ngudi hoc dién giai nghia tu
tu dua trén cac nét nghia quen thudc va thong qua do giup cai thién cac cach thuc giang day tor vung
trong giai doan du cia qua trinh hoc. Ba phat hién trong nghién ctru nay hd tro dinh huéng cach
thirc dién giai nghia tu tir cia tir hodic cum tir (dé x4c dinh tinh chét da nghia cua chiing) va dé tao diéu
kién cho ngudi hoc khong chi tiép thu nhimg tir vyung d6 ma con thong hiéu cac tir hodc cum tir lién
quan khac. Nhitng nguyén tic nay c6 thé van dung trong méi trudng hoc tip ngoai ngit & Viét Nam.

Twr khéa: ngon ngir tri nhdn, day hoc tir vung, phan loai, dién mau, an du, hoan du
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SHAUEHUS PYCCKHUX IVTIAIOJIOB
C IPUCTABKOU HA- U CPEJICTBA
MEPEJAYU UX BO BLETHAMCKOM SI3bIKE

The meanings of Russian verbs with prefix Ha- and ways to translate them into Vietnamese

DUONG TRAN HUGNG THAO®

"Academy of Military Science, P4 thaoanhnguyen256@gmail.com
Received: 30/10/2022; Revised: 25/11 /2022; Accepted: 30/11,/2022

ABSTRACT

Currently, semantics, which is the focus of attention of Russian linguistics and world linguistics, is
attracting more and more attention of researchers in different fields because of its complex nature,
multi-faceted and difficult to define its boundaries. Equipping knowledge about the semantic system
of a language is of special importance both in theory and in practice. This helps the teaching to be
conducted in a systematic way, based on scientific bases and thereby helps to improve the quality
of education-training. The article mentions the multiple meanings of the prefix Ha- when combined
with Russian verbs and provides a method to translate them in Vietnamese. The research results
of the article will be the scientific basis for finding an effective method of teaching Russian in the
absence of a language environment, contributing to improving the quality of translation from Russian
to Vietnamese, as well as very helpful for the compilation of bilingual dictionaries.

Keywords: semantics, polysemy, semantic system, prefix, verb prefix

1. BBEAEHUE

B HacTodAlee BpEMsS CCMAHTUKA, HAXOAACh
B IIGHTPE BHUMAHHUS KaK pPYCCKOTO, TaK U
MHUPOBOTO SI3BIKO3HAHHS, NPHUBIEKAET K cede Bce
OoJblliee BHUMAHUE UCCIIEOBaTeNIel pa3iInyHbIX
HampaBiIeHU. IT0 00YyCIOBIEHO TMPEXKIE BCETO

TeM, 4Yro 0e3 pa3pabOoTKH CEeMaHTHYECKOTO
acriekta  Si3bIKa  HEBO3MOXKHO  DIIyOOKoe
MOHUMAHHUE €ro TMPUPOIBI, 3aKOHOMEPHOCTEH

ero (QyHKIMOHMPOBAHHUS W  Pa3BUTHS, €r0
CBSI3M C MBIIUICHUEM M IOBEIEHUEM YEJIOBEKA.
be3 3HaHMA CeMaHTUYECKOM CHUCTEMBI SI3bIKa
HEBO3MOKHO TAK)K€ HU HAy4HO OOOCHOBAHHOE €T0
IIpENnoiaBaHne, HU CO3HATEbHAasl, MJIaHOMEpHas
0opb0a 3a KyJIbTypy pe4H, KyIbTYPY MBIILICHUS.

18 KHOA HOC NGOAI NGU QUAN SU
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OI[HI/IM CJIOBOM, HN3Yy4YCHUC CEMaHTHYCCKOM
CHUCTCMBI s3bIKa MMCCT HMCKIIIOUHMTCIBbHO BaXXHOC
TCOPETUYCCKOC U NPAKTUYCCKOC 3HAUCHUC.

W3BecTHO, 4TO /171 HOCUTENEH IPYroro si3bIka
PYCCKUH $I3BIK IO CBOEMY YCTPOMCTBY BOBCE HE
HPOCT U COACPKHT B ceOe OrPOMHOE KOJIMUYECTBO
TPYAHOCTEN NI M3YYarOIINX, OAHOU M3 KOTOPBIX
SIBIISIIOTCSI TIpeUKCcanbHble TIaroibl. CI0KHOCTD
B YINOTpEONEHHH  PYCCKUX  MPHUCTABOYHBIX
[IaroJIOB  CBS3aHa C  MHOrooOpasweM WiIn
NOJUCEMHUEN 3HAYEHWI IIIAroJibHbIX MPHCTABOK.
Cpenu  MHOXECTBA  PYCCKUX  IJIAroJIbHBIX
NPUCTAaBOK CaMyl0 OOJBIIyI0 aKTUBHOCTh B
CIIOBOOOpa30BaHHOM  Tpoliecce MPOSIBIISIET
npeduKc Ha-, 4eMy ¥ MOCBSIIIACTCS HAIllA CTAThsL.
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2. COAEPXXAHUE

Tepmun cemanmuxa BrHepBble OBUT BBEIEH
B JuHTBUCTUKY B 1897 rogy M. bpeamem. B
Hay4YHOM JIUTEpaType HCIOJIb3YyeTCsl U Apyrou
TEPMUH — CeMAacuono2us, KOTOPbIA TOHUMAETCS
KaKk 00O3HAYCHHE JHIIb OJHOTO W3 AaCIeKTOB
CeMAaHMUKU.

ITo muenuro JI.A. HoBukoBa, cemanmuxa —
Hayka O 3HaueHusx cioB. CoBpeMeHHas Hayka
paccMarpuBaeT 3HAuUE€HUE KaK  Ba)KHEUIIYIO
COCTaBHYIO 4YacTb f3blKa, OAMH U3 €ro
HEMPEMEHHBIX  HWHTPEAMEHTOB.  BrIpakeHue
U BOCIPHUATHE CMBICJIAa HPEACTABIAIOT, IO
CYUIECTBY, IMIABHYI0 M KOHEYHYIO IIeJIb JFOOO0TO
sI3bIKa, 00ECIIEUNBAIOT €r0 BAKHEHIIYIO (DYHKIIHUIO
— KOMMYHUKaTUBHY10. B omimume ot miaHa
BBIpQ)KEHUS SI3bIKA («BHEIIHEH» (OPMBI) IUIaH
cofiepxaHus (3HAUYCHWE, «BHYTPEHHSD» (opma)
Kak ObI HETIOCPEICTBEHHO OOpaIlleH K YEeJIOBEKY U
MO3TOMY JIOJITO€ BPEMsl OCTaBajicsi 0€3 JOIKHOTO
BHuMaHus (HoBukoBa, 1982, ctp. 5).

3HaYeHHe — OCHOBHAS KaTeropusi CEMaHTHKH,
ee IeHTpalbHOe ToHATHE. ONpeIeInTh 3HaYCHUE
TEX WM WHBIX CHHUI] 3HAKOBOH CHCTEMBI, B TOM
YHCIIC M SA3bIKA, KOTOPBINA MPEICTABISACT «CaMyIO
MOJTHYIO ¥ COBEPIICHHYIO U3 CHUCTEM CBSI3U», 3TO
3HAYUT YCTAHOBUTBH PEryIdpHBIC COOTBCTCTBUSA
MEXJy OIPENCICHHBIMU, COOTHOCHTEIbHBIMU
JUI JTaHHOW EIUHMIBI «CErMEHTaMH» TEKCTa U
cMbIciia, C(HOPMHUPOBATH MpaBUIa U PACKPBITH
3aKOHOMEPHOCTH TIepexoja OT TEeKCTa K ero
CMBICIY W OT CMBIC/Ia K BBIP@XKAIOIIEMY €ro
TEKCTY. YCTaHOBJICHHE PETYJISPHBIX COOTBETCTBHIA
MEXKIy TEKCTOM M CMBICJIOM (3aKOHOMEPHOCTEH
JIBYCTOPOHHETO Tepexojia TeKCT —* CMBICI U
CMBICJI = TEKCT: CMBICI 5 TEKCT) HEBO3MOXKHO
0c3 BBIXOAA 3a IMpeaesibl caMoro s3bika, 0e3
PacCMOTPEHHS OTPAKAEMOTO SI3BIKOM OOBEKTa —

COOTBETCTBYIOIIMX «CETMEHTOB» OOBEKTHBHOMN
BHES3BIKOBOM  AelicTBuTenbHOCTH  (HoOBHKOBa,
1982, ctp. 6).

ITo maenuro JI.A. HoBukoBa TMHIBUCTHYECKAS
CCMAaHTHUKa 1/13yqaeT 3HAYCHUC CANHUILL

€CTeCTBEHHOTO  s3bIKa — MopdeM, CJOB,
CIIOBOCOYETAHUH, (Pa3eoNOTHUECKUX EIUHHII,
NPEAJIOKEHUH  CYIIECTBYIOIIUMH — METOJaMH,
pa3pabOTaHHBIMH B Takue
€IMHUIIBI MOTYT OBITh 0OBEKTOM CEMaHTUYECKOTO
aHaJM3a CO CTOPOHBI KaK IpaMMaTHYECKHX, TaK
U JIGKCUYECKHUX CBOMCTB. [pammaruyeckoe u

JICKCUYCCKOEC 3Ha4YCHUA HNPCACTABIIAIOT co0oit

JIMHTBUCTHKCE.

KaueCTBEHHO  pa3jMyHble,  Pa3HOYPOBHEBBIC
aOCTpaklMd  CBOWMCTB  SI3BIKOBBIX  OOBEKTOB.
Jlekcnmueckoe ¥ TpaMMaTU4ecKoe 3HAYCHHS,
HECMOTpsST Ha WX KaueCTBEHHOE pa3iudue,

TECHO CBSI3aHBl W B3aWMOJCHCTBYIOT B CIIOBE,
MOATOMY TIEJIbHOE, 3aKOHUEHHOE IPE/ICTABICHUE
O CMBICTIOBOM CTOPOHE SI3BIKOBOW  €MHUIIBI
BO3MOXXHO  TIOJYYWTh JIMIIb B  PE3yJbTare
IIOJTHOTO (JIeKCHYeCKOTO-TPaMMaTHYECKOTO)
aHalm3a. Bmecre ¢ TeM KaxIblli U3 acIIEKTOB
aHaJIn3a S3bIKOBOIO 3HAUCHMS — JICKCHUYECKHMH U
rpaMMaTUYECKHUM — TOCTATOYHO CAMOCTOSATEIIbHBIN
U MOXET OBITh TPEAMETOM  OTAEIHHOTO
paccmotpenuss  (HoBukoBa, 1982, ctp. 7).

2.1. 3HayeHHe NPUCTABKHU PYCCKUX IJIaroJioB

HccnenoBarenu MNpU3HAIOT, YTO U3Y4YEHHUE
HPUCTABKHU OCIIOXKHSETCS Pa3IUYHBIMU
00CTOATENBCTBAMH, CpEOU KOTOPBIX IJIaBHOE
—  HEBBIWICHHUMOCTb  3HAUCHHMS  INPUCTABKH
U3  3HAYEHUS TEKCTa, NPEAJOKECHUS  WIN
IPUCTAaBOYHOIO IIAaroa.

B Pyccrou epammamuxe 1980: B paznpene
«IIpedukcanpHple  IIAaroJibl»  OMHCHIBAIOTCS
BCE TE€  CEMaHTHKO-CIIOBOOOpa3oBaTelbHbIC,
CHUHTAKCUYCCKUC W BUAOBBIC pPaA3JIAYUA MCKIY
MOTHUBHUPYHOLIIUM U MOTUBUPOBAHHBIM I1arojiamMu,
KOTOpbIe OOYCJIOBJICHBI HaduuueMm mpedukca
y  MOTHUBUPOBAHHOTrO Tiarona»  (Akamemus
Hayk CCCP, 1980, ctp. 355-374). B nannoe
ONMCaHue MPePUKCATHLHOTO THIA BKIIIOYAIOTCS:
1) ompenenenue 3HaYeHMs IVIaroia B €rO
COOTHOWICHHH CO 3HAYEHUEM MOTHBHPYIOIINX
[1aroyioB; 2) CBEACHHA O pa3Idyusix B
CHUHTaKCHUYECKOW COYETaeMOCTH y T€X U Y JAPYTHX
IJ1arojioB, 3) CBCACHUS O BUJOBBIX COOTHOIICHUAX

KHOA HOC NGOAI NGU QUAN SU 19
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MEX1y MOTHUBUPYIOIIMM W MOTHBHUPOBAHHBIM
rnaronamu (Axagemusi nayk CCCP, 1980, crp.
355-356).

A wmHenue y M.A. Kponraysza Takoe:
HEMOCPEACTBEHHBIM OOBEKTOM  HCCIIEIOBAHUSA
CTaHOBATCA IJIArOJIbHbIE IMPONOPLUH, COCTOSINE
W3 TIap «ITPUCTABOYHBIN ITIar0j1—0e ClIpUCTaBOYHBIN
1aroin». 3HAYeHHWEM TMPHCTaBKUA  (aKTHUECKU
OOBSBISIETCS TOBTOPAIONIAsCS B  HECKOJIBKHX
mapax  CeMaHTH4ecKas  pasHMLIAa  MEXIy
MIPUCTABOYHBIM U OECIPUCTABOYHBIM IJIarojamH.
WNHaue roBops, W3 3HAYEHHsS MPUCTABOYHOIO
I71aroJia BEIYUTAETCs 3HaYeHUE OeCIIPUCTaBOYHOTO
rjaroja ¥ 3Ta pa3HHIla, €CId OHAa IMOBTOPSETCA
B psjie map, OOBSABISETCS 3HAUYCHUEM IPHUCTaBKU
(Kponrays, 2017, ctp. 106). [Ipu Takom onucanun
MOSIBJISIETCS U HYJIEBOE 3HAYSHHE MPUCTABKH (B TEX
CIIy4asix, KOrja CEMaHTUYECKUX OTIUYHUNA HET WU
OHU TMOJHOCTBIO COBIAJAIOT CO CTaHAAPTHBIMU
CEMaHTHYECKUMH PA3INYUSIMHU BUIOB: denams —
coenamo; nUCAmMs — HANUCAMb N T.11.)

MsBl npunepkuBaeMcsi TaKHX MHEHUU B
Ka4eCTBE OCHOBBI MOJEIU ONMCAHUA 3HAYCHUS
npedukca.

2.2. [MosmceMust 11aroJibHbIX MPUCTABOK

I[lo wmuenmto JILA. HosukoBa: «llox
nosuceMueil (MHOTO3HAYHOCTBIO) TOHHUMAETCSA

CIIOCOOHOCTh ~ CJIOBa HUMETh  OJHOBPEMECHHO
HECKOJIbKO 3HaueHUM (cemeM), T.e. 0003HAYATh
pasin4yHbIe  KJIACChl  NPEAMETOB,  SIBJICHUH,

JIEUCTBUM, MPOIECCOB, MPU3HAKOB M OTHOIIEHUM.
[Tonucemusi Kak JeKkcuyeckas KaTeropus — 95TO
CEMaHTHUYECKOE OTHOIIEHNE BHYTPEHHE CBSI3aHHbIX
(MOTUBUPOBAaHHBIX) 3HAUYCHHUH, BBIPAKAEMBIX
¢bopmamu ofHOTO cioBa (OJHOW JIEKCEMOW) W
pasrpaHUYMBACMBIX B TEKCTE OJlarogaps pasHbIM,
B3aMMOMCKIIIOUAOIIUM IIO3UIUSIM 3TOrO CIIOBaY
(HoBuxoga, 1982, ctp. 189).

ITommc EMUusl, nim MHOT'O3HAYHOCTbD,
CBOMCTBEHHA BCEM 3HaA4YMUMbIM SI3BIKOBBIM
CANMHUIAM, XOTdA MPOABIIICTCA OHA B PA3HbBIX
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eAMHUIAX [10-pa3HOMY. Uro Kacaercs
HNOJIMCEMHUH  €IMHMII  CJIOBOOOPA30BATEIILHOTO
YPOBHSI, HEOOXOOUMO OTMETUTh, YTO JaHHOE
SBJICHHE BCE €IIe HEe MOJYYHJIO OJHO3HAYHOTO
pellleHus B JIMHTBUCTUYECKUX HCCIEIOBAHUSX.
WuTepecyromass Hac TeMa JIOKa3bIBaeT, YTO

HambOosiee  aKTyaJbHBIMH  aClEKTaMH  JTOU
CIIO)KHOW  MPOOJEeMBI  SIBISIFOTCS  CYIIHOCTh
u crnenuduka adduUKcATLHOW  TOIMCEMHH,

COOTHOUIEHHE M B3aUMOJEUCTBUE MOJUCEMUU U
OMOHUMHH, BOMPOC OIUCAHUS CEMAHTUYECKOU
CTPYKTYPBI CITy’KEOHBIX MOp(EM 1 TIOCTPOCHHS X
3HAYCHHH, a TaK)Ke BOMPOC JIEKCHKOTpadmaecKoit
UHTEPIPETAlMd MHOTO3HAYHOCTH apPUKCOB B
OTpe/IeTICHHBIX MParMaTHYECKUX 1EJIsX.

M.A. KpoHray3 muiier, 4yTo Mmoji OnucaHueMm
INPUCTaBKM IOHMMAeTCs B IIEPBYI0 OuYepellb
ceMaHTHuecKoe onucanue. CI0KHOCTb CEMaHTUKU
PYCCKHMX TJIarOJIbHBIX HPUCTABOK, MO MHEHHIO
UCcIe10BaTeNe, IBIseTCS NPUIMHON OTCYTCTBUS
YAOBJIETBOPUTEIBHOTO MX omucaHus. [Ipobrema
3aKJIFOYAETCsl B TOM, 4YTO CEMaHTHYECKYIO
CTPYKTYpY HpPHUCTaBKH XapaKTepU3yIOT IBE, Ha
NEepBbIA  B3MNISJ, [POTUBOMOJIOKHBIE YEPThI:
pazHoOOpa3ue MOA3HAYeHH U  BHYTPEHHEE
enuHcTBO (Kponrays, 2017, ctp. 203).

PaccmarpuBass cemaHTHKy mnpedukca Ha- B
psille TIarojoB HENb3s HE CHENaTh BBIBOA O TOM,
YTO YyKa3aHHbIN MpepuKc ynorpediaeH B pa3HbIX
3HaYeHUAX. Bo3bMeM TpHUMEpHl:  Haexamo,
Hanemamv, HAKIeUums, HAOpocums, HaANAOAmo,
HakuHyms B 3HAUCHUW ‘HAINPABIICHUC JIBHKCHHE
Ha  TOBEPXHOCTh  MpeaMmeTa’;
HAMbIMb, HAYUCUMb B 3HAYCHUU ‘TIIATEIIBHO,
MCYEPIIaHHOCTh JICHUCTBUSA Ha2060puUmb,
HAKynums, HApoOums B 3HAYCHUH TIOJIHOTA
NEHCTBUA U OOJIBIIOE KOJINUYECTBO €r0 OOBEKTOB .
Wrak, B MpUBEICHHBIX MPUMEpax MOKa3aHO, YTO
y nipedukca Ha- He OJHO 3HAYEHHUE, a HECKOJBKO
(Tpu W 4YeTbIpe) 3HAYEHUH U OTCI0AAa BO3HHUKAET
noaucemus. Mrak, monuceMus ar000# S3BIKOBOM
€IMHUIIBI 3aKJIF0YAeTCs B TOM, YTO HEKOTOpas
MarepuaiibHas (GopMa COOTHOCUTCS C JBYMS

Haz21aoums,
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uin Oosnee JAByMs CMBICIAMHU, U MEXKAY HHUMHU
oOHapy>KMBaeTCsI CEMaHTHUECKAs CBA3b.

Urak, npucraBka BeIpakaeT pa3Hble, U MOPOIO
oueHb pazHbie ujen. OTCroma BCTAIOT BOIPOCHI
0 TOM, KaK CIEQyeT OMNpPEACINTh 3HAUYCHUS
MPUCTABKU M Kakas CBsI3b MEXJY pa3InYHBIMHU
3HaueHusiMu. OOCykJlas 5TH BOIPOCHI, HEIb3sI
000iiTH BHHUMAaHWE W TECHO CBA3AHHBLIA C HUMH
BOIIPOC 00 MX CEMaHTHYECKOH CTPYKTYpeE.

2.3. 3HaueHud HA-IJIAT0JIOB

OLICBI/II[HO, YTO B PYCCKOM S3BIKC HMCHOTCH
MHOTHE IJIaroJibl, KOTOPbIC HAuMHAIOTCS CO
CJIOTOM Ha-, HO HE BCE OHHU MPEJCTABIICHBI KaK
MPUCTABOYHBIC I[Iaroibl. B 3Tux ciaydasx Ha-
BXOJIUT B OCHOBY CJIOBa, HallpuMeEp: HAOII00amb,
Hasewamos, HA0e6amv, HA3HAYAMb, HA3LIEAND,

HAaKaszvledameo, HaKﬂa()bl@amb, HAKJIOHANb,
Ha()eﬂl’}’lbc}l, HClC/lCl:)dedWleﬂ, HamepeeambsvCH,
HameuyamusvcCA, Hamexkamev, HAHUMAamoy,

Hajauyecmeosamys, Hanpsiazcanib N T.1A.

Kak wm3BecTHO, momaBisitoniee OOJIBIIMHCTBO
maroioB obpazyer CB ¢ momormipio npeduKcoB
it 0003HAYCHUS COOCTBEHHO  Tpexaena
JICﬁCTBI/ISI, PE3YyIbTAaTUBHOT'O 3HaA4YCHUAA,
HaIpUMED: HAnucamov, HAPUCOBAMb, HAKOPMUMYD,
Hauepmumo, HAMOYUMb, HACMEWUMb, HANY2AMb
U T.J. DTU TUNBI TJIAaroJioB He BXOAST B PaMKHU
HAIIEr0  WCCJICIOBAaHUS, TIOCKOJIbKY OHH —
YHCTOBHJIOBBIC TIPUCTABKH.

ITpu paccMmoTpennu cucteMsl mpe(uKcaIbHBIX
3HAUYEHUH HA-211a20/7106 MBI IPEATIOUNTAEM OOJIbIIIE
BCEr0 JIEKCUKOTPaQHUUECKyI0 HHTEPIIPETALUI0 B
CrnoBape pycckoro s3blka B YETBIPEX TOMax IOJ
pen. A.Il. EprenneBoit (MAC) (EsrenneBa, 1983,
cTp. 361), Tak Kak JaHHAS WHTEPIIPETAIUS B HUX
CUMTAETCS CAMOM ITOJIHOM, YCOBEPILIEHCTBOBAHHOM
U K HEeH JIErKO MOAXOAAT Bb€THAMCKUE yUaIluecs.

OOBIYHO B CIIOBApHOW CTaThe maeTcs JBa
MyHKTa: A — 3TO JIEKCUKO-IpaMMaTHYeCKHe WU
COOCTBEHHO JIEKCHYECKHE 3HAUEHUS TPUCTABKH,
b — rpammarudeckue (4ucto BUIOBEIE). B pamkax

Hamero HMCCICAO0BaHHMA Mbl OI'PAHUYUBACMCA
PACCMOTPCHUCM JIMIIb JICKCUKO-I'PAMMATUYCCKUX
1 COOCTBEHHO JICKCHYSCKHUX 3HAUCHUH IIpHUCTAaBKHU,
BXOOAIINUX B ITYHKT A.

I/ITaK, MNPUCTABOYHBIC Ha-21a20/tbl HUMCIOT

CJICAYIOIUEC 3HAYCHUA:

2.3.1. 3nauenue nanpasineHHoOCmMu O€CliCMEUS
Ha NOGEPXHOCMb npeoMema

3HaueHue ‘HANpaBJIICHHOCTH JIEUCTBUS Ha
MOBEPXHOCTh  MpeaMera’  dvamie coueTaercs
C DIaroJlaMd  Osudicerus, 0003HAYarolMMA

osuoicenue, nepemeujenue W NPUKOCHOGeHUE W
OTHOCUTCSI K HPOCHMPAHCHIEEHHbIM 3HAUYCHUSIM:
Hazpy3umo, HaKIeumn, Haoeeamy... . Hanpumep:

Sau 10 phut nita toi s€ ra di,
toi chi con kip dan tem lén
va bo 1a thu nay vao hom
buu dién dé khoi phai nho
bat cir ai 1am chuyén d6 (A.
Cuprin, Chiéc vong thach
liru, Poan Tt Huyén dich).

Yepe3 neciTb MHUHYT S
yemy, s yCIEI TOJIBKO
HAKJIEHTb  MapKy W
OIlyCTHTh  ITUCBMO B
MOYTOBBIN SIIIUK, YTOOBI
HE TopydYarb  ATOTO
HUKOMY JApyromy (A.
Kympun, [panamosuwiii
bpacnem).

Mt BMeCTe nena | Thay vi noi chuyén nghiém

pa3Bo3uM Kakylo-TOo | tuc, chung ta lai bay ra mot
MenomgexkmamMamuio, | tro haikich ré tién, Nicolai
— ckazan  Huxomait | Nicolaevitr vira dgi mii lén
HukomaeBmd, HageBasi | dau via noi (A. Cuprin,
wnsny  (A.  Kynpun, | Chiéc vong thach luu,

I'panamosuwuii bpacnem). | Poan Tt Huyen dich).

M BoT B TOT camblii
Mmur, koraa Bombka yxe
coOupaics MOTHITHCS

Pung vao lic Volka da tinh
ngoi 1én mat nudc, tay em
bong cham phdi mét vat gi

Ha TOBEPXHOCTb, €ro

pyKa BApYr Haurymaja
Ha JHE pEKU KaKol-

do thuén thuén & dudi day
song (L. Laghin, Ong gia
Khottabych, Minh Dang

mo npoooneosamuiti | Khanh dich).
npeomem  (JI. Jlarus,
Crapuk XoTTadbry).
PaGoras Ham HSTUMH TIpUMEpaMH, MbI

3aMEeTHJIM, YTO JIaHHO€ 3HAueHHe IepeaeTcs
BO  BBETHAMCKOM  SI3bIKE  C  IOMOLIBIO
BbETHAMCKMX  [JAroJioB B  COYETAaHHU C
JEKCUYECKUMH CpeCcTBaMU  (Moan(dUKaTOpamMu)
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W pacIIMpEeHHBIMU KOHTEKcTaMu: ddn tem lén,
ddi mii lén dau, cham phdi mot vit gi do thuon
thuon, xoTtopble 00O3HAYaIOT HANpPaBIEHHOCTh
JICHCTBUS Ha IOBEPXHOCTH TpeMeTa. B dyHkimun
MOMU(pUKAaTOPOB,  0003HAYAIONUX  3HAYCHHE
HANPaBICHHOCTH JCWUCTBHS Ha TOBEPXHOCTh

MpeaMeTa BBICTYNAIOT ciioBa lén, phadi.

2.3.2. 3nauenue nocmenennozo HaAKONJ1eHuUA
6 onpeoeneHHOM Koauuecmee, O00CHUNCCHUA

ROIHOMbBL Oelcmeus

Imaromer ¢ mpedukcom Ha- 00paszyroT

HAKONUMENbHBLI VI KYMYJIAHUGHbLI CIIOC00
(CH).

CI  BeIpaxaroT

JIEUCTBUSA I'maronsl  Hakonumenwvnozo

‘IOCTHIKEHUE  JICHCTBUEM
ONpEJEICHHOW Mephbl’, O03HAYaIOT ‘HAKOIUICHHE
00JIBLIIOTO KOJIMYECTBA 00BEKTOB’ W
‘pesynbrar aevicteus’. Jlannpiii CJI obpasyetcs
OT TIEPEXOJIHBIX M HEMEPEXOJHBIX IJIArojoB
U yhnoTpeOssieTcsi ¢ TMPSMBIM  JIOTIOJTHEHUEM,
BBIp@XKaeTcsi MO0 POAUTEITHHBIM-TAPTUTUBHBIM,
1100 COYETAaHUSIMH C KOJIMUECTBEHHBIMH CIIOBAMU:

nobonvute, MHoONCecmso, ckonvko. Hanpumep:

— ... HAKYIIK nobobuie | — . cau hdy mua thdt

mosaposé w  OTKpoil | mhiéu hing héa va mé cac
COOCTBEHHBIC naBku | ctra hang cta minh trong
BO BCeX KOHIAX ropoga | khip thanh phd (L. Laghin,
(JI.  Jlarun, Cmapux | Ong gia Khottabych, Minh
Xommabwiu). Pang Khanh dich).

IMocnennue rogel, | My nim gan ddy, nhimng
rogsl  oTHOcHTenmbHOro | nim khéd phong luu, ba bong
Onaromnoyyus, eii | cam thay gia dinh ctia minh

it nguoi qua, va ba thim
dau khé vi vo phudc khong
dé dwoc nhiéu con, nhu
nhitng nguoi dan ba khac
cung bd tdc (L. Ulitskaya,
Sonechka, Nguyén Thi Kim
Hién dich).

BAPYr CTajia Maja ec
ceMbs, M OHa BTaliHe
ropeBaja, 4ro He OBLIO
ell Cy)XJI€HO HApOIUTh
MHOHCECME0 oemeli,
Kak OBLIO IPUHSTO B €¢
miemenn (JI. Viurkas,
Coneuxa).
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OH nocrosn, mogymai,
a IOTOM KHHYJI IIUCTONET
Ha CTOJI WM HAJUBaeT
NOMHBIU cmaxkam
ILIHAIca, Kycouek xyeba
B3sUJI, TIOJIOXKWJI HA HETO
JIOMTHK caja ¥ BCE 3TO
MOJaeT MHE U TOBOPHT:
«Ilepen CMEPTBIO
Bblned, pycc UsaH,
3a To0emy HEMEIKOTOo
opyxus» (M. Hlonoxos,
Cyovba uenoseka).

Han dimg lai ngdm nghi,
r0i dat sung xudng ban, rét
diy mot coc ruou, 1ay mot
miéng banh mi, dat 1én d6
mot lat thit md, dua tat ca
cho t6i va néi: “Thang Nga
Ivan, truéc khi chét may
hdy can cbc chic mimg
chién thing cia quan doi
Puc” (M. Sholokhov, Sé
phdn con nguoi, Nguyén
Duy Binh dich).

IIpuBeneHHBIE TpHUMEpPBI IOKA3bIBAIOT, YTO
nanubiii CJ/] BO BhETHAMCKOM $I3BIKE TEpeIaeTcs
MHOTJa COOTBETCTBYIOIIMMHU rJ1arojamu:
Hakynuth — mua nhiéu, Hapoauts — dé nhiéu,
HAJIMBATH — rét ddy, HO JaIIe BCEro ¢ MOMOIIBIO
KOHTEKCTYaJbHBIX PAacCHpOCTPaHUTENEH, TaKHX,

Kak: thdt nhiéu, nhiéu, day.

2.3.3.

UHMEHCUBHOCHU OelicmeUs

3nauenue muwiamesibpHocmu  UJild

[Ipucoeaunsisicb Kk miaronamM, npepukc Ha-

0003HAyaeT 3HAYEHHWE  ‘TIIATEIBHOCTH WA

MHTEHCHUBHOCTH M, KaK NpaBWio, o0pasyer
UHMEHCUBHO-PE3YTbmaAmueHbLil (camypamuenvlil)

CH. Hanpuwmep:

— C6 thé chwa chéc da thuyét
phuc dugc dau, khong co

— MoxeT ObITh, U HE
ycnenu Obl  yOequTh;

TyT ©u 0e3 Bamero | ngai thi sy tinh ciing da
cmumkoM,  Kaxercs, | chdy bong va séi suc rdi
naropeJio n nakuneno | (F. Dostoievski, Pdau xanh
(P. Jlocroesckuii, | tudi tré, Thuy Toan, Nguyén
Ioopocmox). Chién, Lé Duc Man dich).

Hukonaro Hacky4uJI
pasroBop, ¥ OH
KETIHO OTBETHIL: ...

Cau chuyén da lam Nhikolai
chan ngay, anh tra 101 giong
cdu gat: ... (M. Sholokhov,

(M. IlomoxoB, Ho chién dau vi Té Quéc,
OHu cpadicanuco 3a Nguyén Duy Binh dich).
POOUHY).
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— 3a kakuMm JemuM | — Ma quy nao xui ching no
moHecno wux gHem? | chd ngudi ta di gira ban
Crenb romas, HameTsT | ngay thé? Thiao nguyén tran
CaMOJIEThI, Hy ® | trui, may bay nhw rwoei, cha
HaJIeJIal0T nammm. | dén nat nhw twong mat, that
CoobpaxeHust y | ching biét can nhic gi ca!
moneit  mery! (M. | (M. Sholokhov, Ho chién
[Honoxos, Onu | dau vi Té Quoc, Nguyén
cpadicanucs 3a poouny) | Duy Binh dich)
HpI/IBCHCHHBIC MPpHUMCEPBI IIO3BOJIAIOT

yYTBEpAUTh, YTO 3HAYEHWE TIIATEILHOCTA WIIH
WHTCHCUBHOCTH  JCWUCTBUS ~ TepenaeTcs  Ha
BbETHAMCKHUN SI3bIK C TIOMOIIBIO HE TOJBKO
COOTBETCTBYIOIIMX mIarojioB: chay béng, soi
suc, HO W Hapeuyuii, 0003HAYAIONINX CTETEeHU
nposiBIIeHMs  jeiicTBus, kak: chan ngdy; a
HAJIETAT caMOJIeThl U HAJAeJAI0T JaNlu Jare
BCEro BCTPEYAIOTCS KaK B PYCCKOM, TaKk B BO
BBETHAMCKOM SI3bIKaX B (ppa3eooru3mMax WiIH
YCTOWYMBBIX CIIOBOCOYETAHUSIX TAKOro Tuma: bay
nhw rwoi (doi) u nat nhw twong.

2.3.4. 3nauenue nposenenusn Oenucmeus 6
He3HauuUmenbHoll cmeneHu, c1ado, Cierka

JlaHHO€ 3HaueHue, BBIPAXKEHHOE IJIarojiaMu,
TaKUMH KaK: Haneeamv, HACEUCMbIEAMb U
Hakpanvieamy. XOTs B IPAKTUUYECKOM MaTepuaie
Mbl HANUIM HEMHOTO NPHUMEPOB, HO OHHU
nonyJsipHsle B peun. Hanpumep:

Dé che gidu tam trang cua
minh, anh ta budc vao
phong vai mot vé ngoai tuoi
tinh, mot cach vo tu vira di
vua khe khé huyt sao (G.
Medunxki, Danh du).

UT0OBI  CKpPBITH  CBOE
HACTPOEHHE, OH BOILEI
B KOMHAry c OOApbIM
BHJIOM, 6e33a00THO
HACBHCTBIBasI T.
MenpiHCcKUH, Yecmb).

Joxme  Bce  eme | Troi van tiép tuc mura
TIPOIOIKAT Hakpa- | lam tham, nhung van
neIBaTh, HO CHsU0 | ¢6 anh ndng mat troi (A.
comane (A. Jleontees, | Lédnchép, Cudc hanh trinh
Ilymewecmeue 6 chbi). trong nhitng gidc mo).

HWrak, 3Ha4eHUe MPOSIBICHNS HE3HAYUTEIHHOM
CTEICHH, crnabo, clIeTKa, BBIPAXKCHHOE
pycckumu tinaronmamu HCB ¢ mpedukcom Ha-,
BO BBETHAMCKOM SI3bIKE TEPEIaHO C MOMOIIBIO
Hapeuuii: khe khé, 1am tham.

2.3.5. 3nauenue owubounocmu - uau
HEenpasuIbHOCMU 8 COBEPULEHUN OCHCMEUSA

JlaHHO€  3HAuE€HME  BBIPAKAIOT  TOJIBKO
HEKOTOPBIE TJIArojbl, Yalle BCEro MIarojibl peuu
W JICHCTBUSA, TAKUE KaK: HAC08OPUMb, HAOENAMD,

namesopums. Hanpumep:

C ycrarky ma co | Mét moi va buc tic thé nay

3mMa  9ero Tompko | lam gi ma khong nghi vé
HE npuaymaenis, | van, dau 6c mu di thi cu
¢ nypHa yma dero | néi bdy... (M. Sholokhov,
HE HaroBopumb... | Ho chién dau vi To quéc,
(M. IomoxoB, Onu | Nguyén Duy Binh dich).
cpadicanucs 3a Poouny).

Thang Pic kia, may da gay
cho ching tao bao nhiéu fai
hoa, da lam cho bao nhiéu
em bé phai md cdi, va bao
nhiéu nguoi vo phai gda bya,
nhit dinh ching tao s& tinh
s6 véi may (M. Sholokhov,
Ho chién dau vi To quéc,
Nguyén Duy Binh dich).

Cronbko  Thl  Hawm,
HeEMeEIl, Oedbl HaJeaal,
CTOJIBKO MTOCHPOTHIT
JCTUIICK W IIOBOOBUII
HalIuX KCH, YTO HaM K
TeOe HEeMmPEeMEHHO Haz0
HUATU PaCKBUTBIBATHCA
(M. onoxoB, Onu
cpadcanucs 3a Poouny).

Wrak, kak B pPYyCCKOM, BO BbETHAMCKOM
A3bIKE TIPU Tepefade 3HAYCHHs ‘OMNOOYHOCTH
WIN HENpPaBWIBHOCTU B COBEPILIEHUM JEHCTBUSA
yHOTPeOISIOTCA  INIAroibl, HO JUISL  yYCHUJICHHS
OTPHLIATEILHOIO OTTEHKA AEHCTBHS KCIIOIb3YOTCS
mMoaudukaTopsl, Takue Kak: bdy, tai hoa,
3aHMMAIOIIME MECTO MOCTIE IIIAaroja-cKa3yeMoro.

Kpome mnpsMbIX 3Ha4eHUU, Ha-21a2onvl B
COYETAaHUH C TPSMBIM JOTIOJHEHUEM CO3JAI0T U
NEPEHOCHBbIC 3HaueHHs. [IpuBeneM HECKOIBKO
couetanuii: 1) nanocums/ Hanecmu ypoH, yuepo,
06u0dy; 2) Hagooums/ Hagecmu/ HA2OHAMb HA KO2O
cmpax, mocky, mvicab. Hapumep:

Omn, 0e3yCIIOBHO, TAt nhién, sau Lénin thi
KpyIHe#as nocne | ddng chi Ay 1a ngudi vi dai
Jlennna nmuHOCTH B | nhat trong Pang ta, nhung
Hameii maprum, um ou | dong chi dy ciing di gy
e HaHec JToil mapruu [ra cho Dang nhiing tén
TaKoil maxckuii  ypon | thit to lén nhu thé diy (M.
(M. Hlonoxos, Onu | Sholokhov, Ho chién dau vi
cpaicanuce 3a Poouny). | T quéc, Nguyén Duy Binh
dich).
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«3auemM Kpuuath, 3aueM | “Sao lai quat mang lam cho
cmpax wWaBomuTh na | tré khiép so lam gi?” (Tr.
pebenka?» (Y. Aiitmaros, | Aitmatdp, Con tdu trang,
Benvuii napoxoo) Pham Manh Hung dich)

Ona rnoctostHHO | Co lién tuc cai nhau véi
ccopmiach ¢ Anemedi, | Aliosa, bd vé Maxcova,
BO3Bpamajiach  JOMOH, | nhung roi Likhaboru khién
HO JIMX060pEI HABOAWJIM | CO buén chan, thanh thtr co
Ha Hee makylo mocky, | lailao vé thanh phd Piter yéu
9TO OHa CHOBa Hecnach | quy cua minh (L. Ulitskaya,
B cBoif moGumsIit ITutep | Sonechka, Nguyén Thi Kim
(JL. Yuuxasi, Coneuxa). | Hién dich).

3aro cnoBa XorrabOerua | Nhung cdu chuyén cuia
HaBeJIH e2o Ha | ong Khottabych da goi

UHmMepecHyo moicaw | cho Volka mgt y twong ly

(JI.  Jlarun, Cmapux | thi (L. Laghin, Ong gia

Xommabwiy). Khottabych, Minh Dang
Khénh dich).

Wrak, 4To0bl cienarthk pedb Oojiee KpacHBOH,

00pa3HoH, BBIPA3UTEIILHON u Ooraroi,
yIoTpeOIsIOT ~ HA-IJIAT0JIbI  C  TIEPEHOCHBIM
3HaYECHUEM.

3. BAKVIIOYEHHUE

Pycckue mnpedukcanbHble INaroyibl  Bceraa
NPEACTABISAIOT  OONBIINME  TPYAHOCTH  JUIS
uHocTpaHneB. CIOKHOCTh PYCCKUX IVIAarojbHBIX
npe(dUKCOB 3aKJIIOYACTCS B TOM, YTO BO-TIEPBBIX,
B PYCCKOM SI3bIKE — IO CPAaBHEHHIO C JIPYTHMH
SI3BIKaMU  — OOJIBIIIOE KOJUYECTBO TMPEPUKCOB;
BO-BTOPBIX, MOYTH BCE IVIArOJdbl COENUHSIOTCS C
TEMH WIA UHBIMHU NpeduKcaMu U NPUOOpETaroT
TakUM 00pa3oM camble pa3Hble 3HAYCHUS. AHAIN3
MOJYYEHHOT'0 (PAKTUYECKOT0 MaTepuaa No3BoseT
HaM CJIeNaTh BBIBOJ, YTO IJIArojibl C MPUCTaBKaMU
Ha- 00NaIAI0T 1eNTBIM apCeHAIOM 3HAUCHHH.

MHOT03HAYHOCTh u pa3HoobOpaszue
CEMaHTUYECKOTO COICPKAHUS PaccMaTpuBaEMOTO
MPUCTABOYHOTO  TIJlarojla  -Ha  3HAYUTEILHO

oboramfaer JeKCHYeCKUi COCTaB PYCCKOTO SI3bIKa,
JIeNIaeT ero pedub Oosiee 00pa3HbIM, BEIPA3UTEIIbHBIM
C HOBBIMH TOHKUMHU CTUJIIMCTUYCCKUMHU HIOAHCaAMH.
OnHako ¢ Apyroil CTOPOHBI, 3TO U BBI3BIBAET Y
MHOCTPaHHbBIX YYalllUXCsl HEMAJIO TPYAHOCTEN MpU
UX M3yYCHUHU.
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Pesynbrarel  Hamell — ucCCleI0BaTENbCKON
paboTbl MOTYT OBITh MPUMEHEHBI KaK OJUH U3
3G GEKTUBHBIX MOIXOA0B B OOyUEHHM PYCCKOMY
SI3pIKY KaK MHOCTPAHHOMY BO BBETHAMCKOM
ayAMTOPHUH, YTO BO MHOTOM 00JIeT4aeT BO3MOKHBIE
TPYAHOCTH, BO3HMKAIOLIME Yy Yy4alluxcs B
OBNIAQJICHUM TAaKUM TPYAHBIM  SI3BIKOM, Kak
pycckuMm. OHU MOTYT OBITH IPUMEHEHBI a TAKXKe
Ha ypoOKax NepeBojia WK B IEPEBOJIE JIUTEPATYPhI
C PYCCKOTO $13bIKa Ha BBE€THAMCKHUI 1, HA000pOT, C
BBETHAMCKOTO Ha PyCCKHUH.

Kakumy Obl HM OBUIM pa3HBIMH TIO CBOEH

CTPYKType  SI3BIKM, JIFO0O€ JIOTMYECKOe W
SMOIMOHAIIBHOE  COJEpPKAHUE,  BBIPAKEHHOE
CPEeICTBAMH  OJHOTO  SI3bIKa, MOXKET HAWTH

9KBUBAJIEHTHBIE CPEJCTBA II€pelaud B JAPYIOM.
Ota ceMaHTHYeCKas OOIIHOCTb CIIYy>KHT BasKHOM
OCHOBOM 715l COIOCTABIIEHUS S3bIKOB, OCOOEHHO
TAaKUX S3bIKOB, THUIIOJIOTUYECKH JAAJEKUX JpyT
OT Jpyra, Kak pyCcCKOro u BbeTHamckoro. Ha
Halll B3IVISJ, MCIOJIB30BaHME B JAHHOM CIydae
COIOCTABUTENIBHOTO MOAXO/a YCKOPSET MpoLecc
oOyueHMs, JeNaeT €ro paluoOHaJbHBIM U
3G PEKTUBHBIM./.
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NGHIA CUA PONG TU TIENG NGA VOI TIEN TO HA-
VA PHUONG THU'C CHUYEN DICH CHUNG TRONG TIENG VIET

DUONG TRAN HUONG THAO

Tém tit: Hién nay, ngir nghia hoc, dang 1a tim diém chii y ctia ngon ngit hoc Nga va ngon ngit hoc
thé gidi, ngay cang thu hut dwoc nhiéu sy quan tim ciia cac nha nghién ctru thudc cac linh vuc khac
nhau boi tinh chét phurc tap, da dién va khé xac dinh dugc ranh gidi ciia n6. Viée trang bi nhitng kién
thuc vé hé théng ngit nghia cia mot ngoén nglt co6 tam quan trong dac biét ca vé mat ly luén, ca vé mat
thuc tién. Diéu nay gitp cho viéc giang day dugc tién hanh mot cach c6 hé théng, dya trén nhiing co
s& khoa hoc va qua d6 gitp nang cao chat luong giao duc-dao tao. Bai viét dé cap dén nhitng nghia co
ban ciia dong tir tiéng Nga khi két hop vai tién t6 ma- va dua ra cac phuong thirc chuyén dich ching
trong tiéng Viét. Két qua nghién ctru ctia bai bao s& 1a co sd khoa hoc dé tim ra mot phuong phép giang
day tiéng Nga hiéu qua trong diéu kién khong c6 méi truong tiéng, gop phan nang cao chit luong dich
thuat tir Nga sang Viét, cling nhu s€ giup ich rat nhiéu cho viéc bién soan tur dién song ngir.

Tir khoa: ngit nghia hoc, da nghia, hé thong ngit nghia, tién t6, dong tir ¢6 tién to
Ngay nhdn bai: 30/10/2022; ngay swa chita: 25/11/2022; ngay duyét dang: 30/11/2022
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Common and proper names denoting tea and wine in China and Vietnam

PHAM THI THANH VAN’

"Hanoi University of science and technology, P<I phamthanhvan 1310@gmail.com
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ABSTRACT

Tea and wine have existed in China and Vietnam for a long time, and they play an important role in
society and an integral part of national culture. The societal development has diversified the types of
tea and wine, and this brings about a variety of names given to tea and wine. The study investigates
the characteristics of tea names and wine names to explore the beauty of language and to understand
cultural implications contained in those names. In the article, some research methods and research
techniques, such as statistical method, analysis method, and comparative method, were used to
examine common names and proper names in the names of tea and wine in China and Vietnam.

Keywords: China, Vietnam, tea, wine, common name, proper name
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PAC PIEM THANH TO CHUNG VA RIENG

TRONG TEN TRA VA RUQU TRUNG - VIET

PHAM THI THANH VAN

Tém tit: Tra va rugu & Trung Quéc va Viét Nam xuét hién kha som, ching déu chiém vi tri quan
trong trong doi séng x4 hoi, dan dan tré thanh bo phan hop thanh trong nén vin hoa dan toc. Cung voi
su phét trién cua x4 hoi, chung loai tra va ruou ngay cang nhiéu, kéo theo tén goi ciing phong phu da
dang. Trong tuong quan, tén tra va ruou Trung Qudc cang dic sic. Nghién ctru sau dic diém coa ten
tra va ruou, khong nhiing thdy dwoc vé dep ngodn ngit ma con hiéu duge dic trung van hoa ham an
trong d6. Trong bai viét ndy, ngudi viét sir dung phuong phéap va thu phap nghién ctru nhu thong ké,
phan tich, so sanh d6i chiéu nham khao sat cac thanh t6 chung va thanh t6 riéng trong tén tra va tén
ruou Trung Viét, lam ndi rd dic diém cua chung.

Tur khoa: Trung Quéc, Viéet Nam, tra, ruwou, thanh 16 chung, thanh 16 riéng
Ngay nhdn bai: 15/5/2022; ngay svra chiva: 22/8/2022; ngay duyét dang: 30/11/2022
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Applying project-based language teaching to enhance the teaching quality
of military Chinese translation at Military Science Academy
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ABSTRACT

Military Chinese translation is a special subject, playing an important role in the Cadets Training
Programs specializing in Chinese Language at Military Science Academy. On the basis of analyzing
the practical in teaching and with the inspire of constructivism theory, this paper proposes a project-
based teaching model of military Chinese translation, as well as deeply analyzes the process of project
setting, project implementation, outcomes evaluation. It is expected that through the application of
this new model, it is possible to further improve the quality and effectiveness of teaching Military

Chinese Translation at Military Science Academy.
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VAN DUNG PHUONG PHAP DAY HQC DU'AN
NANG CAO CHAT LUQNG DAY HQC DICH TIENG TRUNG QUOC QUAN SU
TAI HQC VIEN KHOA HQC QUAN SU

Tém tit: Dich tiéng Trung Quéc quan sy la mon hoc dac sc, ¢ vi tri va vai tro quan trong trong
Chuong trinh dao tao Si quan cép phén doi nganh Ngon ngir Trung Quéc tai Hoc vién Khoa hoc Quan
su. Bai viét trén co s& phén tich thyc trang day hoc va lz"iy cam hung tir thuyét Kién tao, d& xuit mo
hinh day hoc Dich tiéng Trung Quéc quan su dua trén du an, déng thoi di sau phan tich cac budc thiét
1ap du an, thuc hién du an, danh gia Kkét qua cua mo hinh nay. Hy vong thong qua ap dung mo hinh
day hoc theo du an c6 thé nang cao hon nira chét luong, hiéu qua day hoc Dich tiéng Trung Quéc quan

su tai Hoc vién Khoa hoc Quan su.

Tir khéa: Day hoc du dn, tiéng Trung Quoc qudn sw, dich thudt
Ngay nhdn bai: 08/6/2022; ngay sivra chiva: 26/8/2022; ngay duyét dang: 30/11/2022
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ABSTRACT

Idioms are defined as fixed phrases whose meanings and forms are not negotiable, and they can
also function as a single unit. Characteristics and diversity of Russian idioms can be seen in their
structures and their use in real-life communication, causing plenty of difficulties for Vietnamese
learners. Nevertheless, through the active use of Russian idioms, students not only can strengthen their
knowledge of grammar and vocabulary but also improve their understanding of Russian culture. This
article aims to suggest using Russian idioms among Vietnamese beginer-level students to enhance
their grammar and vocabulary once they have grasped the meaning of those idioms.

Keywords: idiom, Russian idioms, using idioms, benefits of using idioms

1. BBEAEHHUE

Pycckue ¢paszeonorusmel - 3TO KHUBOE U
oco0oe Hacleare W 4acTh KYJIbTypbl PYCCKOTO
Hapoia W3 TOKOJCHHUS B TOKOJCHHE. Y4EHbIe-
muarBucthl kak Temus B.H., Hazapsa A.L,
Bunorpagos B.B., Amocosoit H.H. u apyrue
M0-pa3HOMY  MHTEPIPETUPYIOT  OMNpEesieHHe
(hpa3eosoru3MoB U €ro CBOMCTB, O/THAKO Hanbosee
MOCJICZIOBATEIIbHO BBIICISIEMBIMHE  Pa3IMYHBIMU
y4E€HBIMU cBOiicTBaMU (bpa3eonoru3smMon
SIBIITFOTCS: BOCITPOM3BOAMMOCTD; YCTONYHMBOCTD;
CBEPXCIIOBHOCT; NPUHAIIICKHOCTh K

HOMHWHATHUBHOMY MHBCHTAPIO A3bIKA.
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B mactosiiiee Bpemsi BbeTHAMCKHE CTYIACHTHI
4acTO  BCTPEYalOT  pa3Hble  TPYAHOCTH B
MCIIOJIb30BaHNHU PYCCKUX (pa3eoIoTU3MOB, KOTra
OHU PabOTAIOT HAJl ATOM TEMOI BO BHETHAMCKOU
aynmuTopuu. MHOTHE U3 HUX C OOJBIINM TPYIOM
Haxonat (paseosnoruuyeckue oO0OpOTHI B TEKCTE,
HE IOHMMAIOT HX 3HAUYEHHE, HE YMEKT HX
ynoTpeOsiTh B CBOCH MPaKTUYECKOW peyd Ha
HAuaJbHOM JTale M3y4YEHUs PYCCKOrO s3bIKA.
®dpazeosornyeckue 000pOTHI - 0c0O0E LIEIOCTHOE
COYETAaHUE PYCCKOI'O SI3bIKa, YACTh KYJIbTYphl Ha-
pona, - TOJKHBI BO3BPATUTHCS B PeUb U 000TaTUTh
eé. llomamas B pasHble CHUTyallMH, CTYICHTBI
MOpPOIl HE HAXONAT CJIOB, YTOOBI YMOIIMOHAIBHO
BBIPa3UTh CBOE€  YYBCTBO, OTHOLUEHUE K



MMPOUCXOAAIICMY, [TO3TOMY HCO6XOIII/IMO YUYUTHCA
MPaBWIBHO  MOAOWpaTh  (Ppa3eoJOTrHIeCKre
000pOTHI K Pa3IUYHBIM JKU3HEHHBIM CHTYalUsM
Ha IPAKTHKE.

MMeHHO TO03TOMY AaKTHBHOE HCIOIb30BaHE
¢bpa3eonoru3MoB  UTpaeT  BAXKHYIO  pOJb
B IpOIECCe U3YYEHHsS] PYCCKOIO s3bIKa Y
BBETHAMCKHUX CTYJEHTOB B HACTOSIIEE BpPEMS.
C OIHOI CTOPOHBI, ATO IOMOXET CTyJIEHTaM
HEMPEePhIBHO YKPENUTh UX 3HAHUE O TPAMMAaTHKe,
0 JIEKCHKE PycCKOro si3pika. C Ipyroil CTOpOHBI,
3TO TOXKE TMOMOXKET CTYACHTaM JIydllle MOHATH O
KyJBTYpe W JAPEBHEU TPaTUIIUU PYCCKOTO HAPO/A.

2. COAEP KAHUE

2.1. Onmnpenesenne (pazeoaoru3mMoB u
MOCJIOBHII B PYCCKOM si3bIKe

B nelicTBUTENBHOCTHM  HE  CYLIECTBYET
a0COJIOTHO TOYHOIO OOIIEr0o M KOHKPETHOIO
ompeneneHus  (¢paseonorusma,  TaKk  Kak
KOKIBIA  (DHITONIOT-TMHTBUCT ~ MMEET  CBOU
cOOCTBEHHBIN MEeTOA COMMKEHUS K ONPEIETICHUIO
(bpa3eonorn3mMoB.

[To muenuto Temuu B.H. «g@paszeonocusm
- omo obwee Hazeanmue  CeMAHMUYECKU
CBA3BAHHLIX COUYEMAHUli €108 U NPeOONCEHUU.
Omu npeonodcenus, 6 omaudue Om CXOOHBIX C
HUMU NO opme CUHMAKCUYECKUX CMPYKmyp,
He NpOoU3B00AMCs 8 COOMEEMCmEUU ¢ ooWuUMU
3aKOHOMEpHOCMAMU — 6bl00pA U  KOMOUHAYUU
Cl068 NpU  OpeaHU3ayuu  BbICKA3LIBAHUA, d
B0CNPOU3BO0SAMCS 8 peuu 6 PUKCUPOBAHHOM
COOMHOWIEHUU — CeMAHMUYECKOl  CMPYKMypol
U onpeoenenHo20  1eKCUKO-ZPAMMAMULECKO20
cocmasay (Tenus, 1981, c. 128).

W3BecTHbIii aBcTpuiickuii ¢duionor HazapsH
A.T. ompenensieT «gpazeonocusm, Kax eOUHUYy
C NOJHBLIM UMU HACMUYHBIM CEeMAHMUYECKUM
npeobpasosanuem»(Hazapsn, 1987,¢.50). UnpiMu
CIIOBaMHM,  «pazeonocusmbl  NpeoCcmasiaiom
cob0ll nepeHoCHoe 3HayeHue mou, UIU UHOU
@pa3zvl, KOMopoe Xopouio U3eCMHO HOCUMENAM
AZbIKA U MO2YM 3HAYUMENbHO OMAUYAMbCA 0Py
om Opyea 6 A3bIKAX MUpay.
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Hanpumep:

Wutepnperaiust  pycckoro (paseonorusma
“Kocoa pax Ha  eope
BbETHAMCKHH SI3bIK OCYIIECTBIISCTCS C TIOMOIIBIO
bpaset “Bao gio chach deé ngon cday”. Oum
MOHUMAIOTCSI U OOBSICHAIOTCS SKBHUBAJICHTHO
M0 TEPCHOCHOMY 3HAYCHHIO, a M0 TPSIMOMY
3HAYCHUIO, 10 JIEKCHYECKOMY COUYETaHHIO U
0 HMX TPaAaMMaTHYECKOMY YIOTPEOICHHIO OHHU
MOJTHOCTBIO PA3JINYHBIE.

ceucmuem”  Ha

Axanemuk BunorpagoB B.B. HazbBaer
«ghpazeonozuueckumu eouHuyamu maxue
ycmouuugvle, Ui J1eKcuieckue couemanusi cioe,
Komopule, YnompeoOnssacy 6 sA3blke, He BHOBb
obpa3zyromcs 6 npoyecce peuu, a 8blICIMynarm Kax
“eomoevie svipaccenus’”, ‘‘HepasznodxicumMble yenvle
eounuysl ”’, “sxeusanenmol cnos’’» (Bunorpamos,

1977, c. 89).

IToBops o (¢paseomorm3smax, HE CTOUT
3a0bpIBaTh MPO TAKOE HAIIyMEBILIEE IOHITHE,
Kak ‘“‘unamoma’. CwmupHunkuit A.W. pazngensn
(bpa3eosoru3Mbl U UAHOMBIL: « Ppazeonocuieckue
eOUHUYbl, uUMeruwue Ccmpoenue  C80O0OHbIX,
COOCMBEHHO 2PAMMAMUYECKUX COYeMAHULl Cll08
8 npeonodxcenuu, obaadaruue 3HAYUMeNbHOU
CeMAHMUYECKOU YenbHOCMbIO, cnedyem
omoensims om 0cob020 UOA UOUOMAMUYECKUX
COBOCOUEMAaHUll, KOMOpbvle MONCHO Obllo Obl
Hazeamo coocmeenno uouomamuy (CMAPHUIIKAN,
1998, c. 145).

Ilo maennto AmocoBout H.H. «llociosuya -
MemKoe 0bpazHoe uspeueHue, 00bIYHO pUMMUYHOE
no ¢hopme, ompadcaroujee MUpo8o33peHUecKue
U HpascmeeHHvle NpeocmasieHusi Hapood, e20
npaxmuyeckuti onvim.» (Amocona, 1978, c. 68).

IIpodeccop Kynun A.B. cuMTan,
qTO «CDpaaeozloeuquIcue edummbl - amo
PpazoenvHooopmaennble  eOUHUYbl  A3bIKA  C

NONHOCMBIO UIU YACMUYHO NePEOCMblCIeHHBIMU
snauenuamuy (Kynun, 1984, c. 90).

Apnonen U.B. cumran, aro «gpaszeonrocuszm
aensemcs  YCMOUYUblM — C10BOCOYEemaHuem
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UM NpeonodceHuemM, Komopoe, Kak MUHUMYM,
cocmoum u3 08yX NOIHO3HAYHBIX 08 UU Dosee,
npucywux OamHOMY A3bIKY U 8blpadcaroujee
eounoe yenoey (Apaonna, 1987, c. 120).

B mpomecce paborsl Hanm 3TOM  TemoM
MBI  IOJIHOCTBIO  IPHUIEPKUBAEMCSI  MHEHHUS
¢ AxagemukoM BwunorpamoBeiMm B.B. 00
omnpezaeneHun  (¢paseonorusmon. [lanee Mbl
MOKaXeM  YHUTaTeJIsIM COCTOSIHHME  HW3y4YeHUs
pycckux  (ppa3eonoru3mMoB Y  BBETHAMCKHX
CTYIEHTOB BO BBETHAMCKOW ayqUTOPHUH U
WX TPAKTUYECKOE HCIIOJIb30BAHUE  PYCCKHUX
(¢pa3eosorusmMoB IS YKPEIUIEHUST  CBOMX
rpaMMaTHYECKUX  MarepuanoB, o0OoOrameHus
JIEKCUYECKUX 3allacoB, M TIOBBIIMICHUS CBOUX
3HAHHUH B KYJIETYPHOU 00JIACTH PyCCKOTO Hapo/a.

2.2, CocrosiHHMe HM3y4YeHHMs  PYCCKHX
(ppazeo10ru3MoB y BbeTHAMCKHUX CTY/I€HTOB HA
HAYaJILHOM J3Tane U3y4YeHHUsl PycCKOro si3bIKa
BO BBETHAMCKOM ayIUTOPHHU

B Hacrosmee BpeMs  BO3HHKAeT
aKTyalpHas  mpobiemMa -  3TO
u  3pQPEeKTUBHOEC  HCIIONB30BAaHHE  BCETO
MHOToOOpa3usi  (ppazeosoru3smMoB  PyCCKOTrO
sA3bIKa Ha HpaKTH‘leCKOﬁ pcun 'y BBETHAMCKHUX
CTYACHTOB BO BBETHAMCKOM ayguTopuu. B
NEHCTBUTENBHOCTH SI3bIK Y MHOTHX CTYJACHTOB B
Ipolecce MU3yYeHHs PYCCKOTO SI3bIKAa JOBOJILHO
OcllecH TpU  BBIPOKCHUU CBOMX MBICICH B
MPAKTUYCCKUX O6HICHI/I$IX u C Jpy3bsiMu, H
C HOCHUTEISIMH pycckoro si3bika. Kpome Toro,
HEXBAaTKM 3HAHUM M TOHMMAHUI O S3BIKOBBIX
SBIICHUSIX Ceiuac CTOMT OCOOCHHO OCTpEHIE,
IOTOMY 4YTO CTYACHTHI, CIaBas 9K3aMCHBI, B CBOUX
KOHTPOJIBHBIX paboTax YacTo CTaJKUBAIOTCS C
BOTIPOCAMH, KOTOpPbIe HYK/1al0TCs B CBO€OOpa3HOM
3HaHWU PYCCKOTO s3bIKa, M (ppazeonmoruzmax B
4acTHOCTH. MHOTHE U3 HUX C OONBIIMM TPYIOM
paboTtaroT HaJl Ppa3eoIOrHIeCKUMU 000pOoTaMu
B p€uHr, U B TCKCTC. HNmenno MMO3TOMY AKTHUBHOC
WCIOJB30BAHNE PYCCKUX (Hpa3eorqoru3MoB Y
BbETHAMCKUX CTYJACHTOB B YKPEIUICHHH HX
3HAHUU ¥ B TIOBBIIICHUH Ka4eCTBA MPENOAaBaHUS
PYCCKOTO sI3bIKa BO BBETHAMCKOW aylIUTOPHH B
Ommkainmniee BPEMs CTAHOBUTCA aAKTYaJIbHBIM.

OJHa
AKTHBHOC
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B mocnemnme
B YHHBEpPCHTETaAX

ronsl B HMHCTUTYTax H

BrerHama  momyssipHO
HCIIONB3YIOT YU4eOHUK «/Jopoea 6 Poccuio» (4actb
1, 2, 3), yueOHUK «Ymo 6bl ckazaiu», y41eOHUK
«Kak cnpocums? Kax ckazams?» 1Jisi CTyACHTOB
Ha HAYaJHLHOM dTalle M3YYCHHsI PyCCKOTO SI3BIKA.
Oxkazasioch, YTO Ha4aIbHBINA ATal - UCKITIOYUTEILHO
BOXHBII JTam s CTYACHTOB  BO BIIAJCHUU
PYCCKOM JIGKCHKO-TPAaMMAaTHUKOH. DTO TOXE dTarl
(hopMHUpPOBaHHUS Yy CTYICHTOB TPAKTUYECKHX
MPUEMOB JUIsl TIOAXOJa K MaTrepuajaM pPyCCKOTO
sI3pIKa ¥ METOJIOB ITyOOKOTO M3Y4YEHHs PYCCKOTO
s3bpIKa B TOCTenyromeM nepuone. B mpouecce
paboThl HajJ ATUMHU Y4eOHMKAMH BBETHAMCKHE
CTYIEHTHl YacTO BCTPEUYAIOTCA C PYCCKUMHU
(pazeosoru3mMaM O pPa3HBIX CBOEOOPA3HBIX
TEMaTUKaX, TAKUX Kak: 0 paboTe, O paCCTOSHUH, O
JTH00BH, O JKU3HEHHON MPUBBIUKE, O BHEIIHOCTH U
XapeKTepe yeIoBeKa, 0 MaCTEPCTBE YEITOBEKA U T. /1.

[TocmoTpuM TabMUIly O CTAaTUCTHKE PYCCKHX
(hpa3eosoru3mMoB, KOTOPBIE CTYACHTHI BCTPETHIIN
B yueOHuKax «/Jopoca 6 Poccuto», «4mo 6w
ckazanuyn, u «Kak cnpocums? Kak ckazams?» Ha

Ha4vaJIbHOM J3TallC.

IMocodue «/opoza é Poccuto» (4actsb 1, 2, 3)

Tema ¢paszeonoruzmon Konunyectso
(bpazeonorn3mMon

®dpazeonoru3Mel 0 paboTe 15
®pazeoa0ru3Mbl 0 PacCTOSHUU 12
Dpazeonoru3Mbl O KUBOTHBIX 15
®paszeoa0ru3Msl O BHEIIHOCTU 10
U XapeKTepe yenoBeKa

®pazeos0rusmel 0 Tpyae 15
®pazeoa0oru3mMbl 0 KU3HEHHON 8

ITPUBBIYKE

YuedoHuk «4mo 6wt ckazanu»

®dpazeonoru3mMel 0 pabote 11
@®pazeosa0ru3mMbl O pacCTOSIHUN 7
®pazeosa0ru3smMpl 0 KUBOTHBIX 12
®pazeos0ru3mMbl O BHEIITHOCTH 15

U XapeKTepe yeloBeKa
®Dpa3eoqoTU3MBI O TPYJIC 8



®dpazeonoru3Msel 0 TOOBU 12
®dpazeonorusmsl o Apyxoe 10
Yuedonuk «Kak cnpocums? Kax ckazamos?»
®dpazeoaoru3Mel 0 padboTe 12
®pazeos0ru3mMbl O pacCTOSTHUN 6
®pazeosaoru3Mbl O KUBOTHBIX 15
®pazeoa0ru3Mbl O BHEIIHOCTH 14

U XapeKTepe YesioBeKa
®pazeoa0ru3Mbl 0 TPYAE 8

Ha nanHOM sTamne u3ydeHus pycckoro si3blka
MpernojaBareid 4acTo OObBSICHSIOT 3HAYCHUE
(pa3eonoru3mMoB CTyZlE€HTaM, JaloT PUMEPH
U OpOCAT CTYAEHTOB paloTarh IO Mapam, IO
rpynmnaM BO BpeMsl 3aHSTHM, M TOCJE 3aHATUN
MoJ] yKa3aHWEM  IpenojaBaresieldl CTYIEHTHI
J0Ma JIOJDKHBI BCe (hpa3eosoru3Mbl PETYISIPHO
MOBTOPSITh, COCTABJATh MPEAJIOKEHUS, YTOOBI
XOpOILIO 3alOMUHATh WX 3HaueHus. Kpome Ttoro,
MpenojaBareid TOXKE YacTo [JAKT CTYAEHTaM
Jpyrue pycckue (pazeosoru3Mbpl U3 Ppas3HbIX
JUTEPATYPHBIX HCTOYHUKOB. DTO TAK)KE TOMOTAET
CTyAEHTaM  HENpepbIBHO  00ABISATH  CBOU
3aracHble 3HaHUS B 9TOU 007aCTH.

Ho Bpemenu B ayauTopuum He XBaraer u
MpernojaBareid HE CMOTYT KOHTPOJIUPOBATH
KaK CTYIEHTBHI H3y4YaloT (pa3eosoru3Mbl J0Ma.
NMeHHO MO3TOMY NMPaKTUYECKOE HCIOJIb30BAHUE
(pa3eonoru3smMoB y CTYAEHTOB IOJl YKa3aHHUEM
IperoiaBareei s MOBBIIICHUS CIIOCOOHOCTH
K U3YUYEHHUIO PYCCKOTO $I3bIKA JOMa OYEHb MaJoe.

NMeHHO 1O3TOMY MBI CUMTaeM, 4YTO
«akTUBHOE U A(P(PEKTUBHOE UCIOJIb30BaHUE
pycckux (pazeosoru3MoB B IpOLECCe U3YUeHUS
PYCCKOTO si3blKa B ayJUTOPUU JUIS CTYIEHTOB
SIBJIIETCS aKTyallbHOM mpoOnemoit». braromaps
3TOMY  HCIOJIb30BAaHUIO  CTYAEHTBl  CMOTYT
MOBBICUTh CBOIO CaMOYBEPEHHOCTb B JIOOOH
CUTyallul TMPaKTUYECKOro OOIIEeHUs, JIydlle
MOHATHh PYCCKHE rpaMMaTUYeCKue KOHCTPYKIIUH,
000raTUTh CBOM JIEKCHYECKHE 3arachl, a TaKxke
Jydllle MOHATh O MPEKPACHOM KyJIbType U JaBHEU
TpaJULIMK PYCCKOTO HApoa.
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UroObl ycCHemHo 3TO chaelarh, CTYACHTHI
JIOJ>KHBI  XOpOIIO BIIAJIETh PYCCKOM JIEKCHUKOU,
PYCCKOM TIpaMMaTHUKOM, yMeTb BbIpa)kaTb CBOM
SMOIIMH, CBOM MBICIIM, a TAKK€ MUMETh XOpOIlee
MIPEACTABIECHUE O MEXKKYJIBTYPHONM KOMMYHHUKALUH
IpU U3YYEHUU pYycCKOro (paszeonorusma Ha
MMEHHO HayaJIbHOM 3Tane. B paMkax 3Toil crarbu
MBI OyJeM TMEpEeYUCHIsTh MONYyYEHHBIE MOJb3bI
u 3(h(EKTUBHOCTH AaKTUBHOTO MCIOJIb30BaHUS
pycckoro (ppazeosoru3uMoB 'y CTYIEHTOB BO
BbETHAMCKON  ayIUTOPUU  JUISl  YKPEIJICHUS
pyCCKOW TpaMMaTWKH, pYCCKOM JEKCHUKH, H
03HAKOMJICHUS C KYJIBTYpOIl pyCCKOTO Hapo/a.

2.3. HUcnoab3oBanue PYCCKHX
(paseosorn3MoB Kak CpeACTBO YKpeIICeHHS
PYCCKOH J1eKCHKO-TPAMMATHKHU M MOBBIIICHHS
3HAHMI Yy CTYIEHTOB B PYCCKOH KYJIbTYpPHOM
obdnacTu

2.3.1. Hcnonvzosanue pyccKkux
¢pazeonocuzmos 6  yKpemienHuu  pycckou
2pammamuKu

Oxka3asioch, 4YTO AaKTHMBHOE MCHOJIb30BaHUE
(dpa3eosorn3MoB SABISETCS OOHUM M3 CaMBIX
ApPEKTUBHBIX TNPUEMOB U PACIIUPEHUS U
oOoraiieHusi 3HaHMM CTYJEHTOB B Mpolecce
U3YyYEHHUs PYCCKOM rpamMmaruku. UToObl XOpoIio
0OBSICHUTH 3HAUYEHHE W HUCIOJIB30BaHUE JIFOOOTO
pycckoro (paseonorusma, CTYACHTHI JIOJKHBI,
C OMHOW CTOPOHBI, TPABWJIBHO TIOHATH €ro
3HaYeHHE, 3aTeM OHU CMOTYT BBIPA3UTh CBOU
MBICTIH IO 3TOMY (ppaseonorusmy. A c Apyrou
CTOPOHBI, CTYEHTBI JOJKHBI TAKXKE HCII0JIB30BATh
CBOM H3y4aeMble TpamMmarHdeckue ¢GOopMbl U
KOHCTPYKLMHU B YCTHOM WJIM NMHUCBMEHHOH pEYH.
DTO crnocoOCTBYET y CTYAEHTOB aBTOMaTH3allUU
Y aKTUBU3AIMHM MX M3y4YaeMbIX IpaMMaTHYeCKHX
GbopM M KOHCTPYKIMH B IMpOLIECCE H3YUCHHS
PYCCKOTO SI3bIKa.

B JIEUCTBUTENBHOCTH pycckue
¢dpazeonoru3Mpl  CyHmIeCTBYIOT B pa3iIMYHBIX
dopmMax ¢ pa3HBIMH CPEICTBAMH BBIPAKEHUS.
®pazeosnoru3Mbl MOTYT BBIpaXkaThCsi: B (popme
[JIar0JIOB MOBEJIUTEIBLHOTO HAKJIIOHEHUS; B (hopme
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I[J1aroJI0B BBIPAXECHUS MPOCHOBI, COBETA; B popme
CJIOBOCOYETAHUS; WHOTIA B opmMe 00OOIICHHO-
JUYHOTO TpEIIOKEeHHs; B (opMe CTeneHeu
CpaBHEHUS TpWJIArareibHbIX WIA Hapeuuid; B
(dhopMe 171aroJI0B MHPUHUTHBA H T.]....

DT0 oTpaxkaeT pazHOoOpa3re B 0COOCHHOCTIX
00pa3oBaHUsI ¥ BBIPAKCHUM HMEHHO PYCCKHX
¢dpazeonorn3moB. Eciu cTymeHTBI 3TO XOpOLIO
MOHUMAKT, OHU MOIYyT XOpPOHIO HCII0JIb30BaTh
rpaMMaTH4YeCKHE KOHCTPYKIIUHU, YTOOBI O0BSICHUTH
3HA4YEHUE PA3HBIX PYCCKHUX (Pa3eoIOTU3MOB.

Janee MBI YaCTHYHO MePEUUCITIM
HEKOTOpbIE BbIIIEYKa3aHHbIE (OPMBI PYCCKUX
(pa3eosoTu3MOB C TIpUMEpaMH ¥ TIOKaXKEM,
KaK CTYICHTBHI HCIOIB3YIOT (Ppa3eosoru3mMbl B
YKPEIJICHHH PYCCKOM rpaMMaTHKH.

a) Pycckue ¢pazeonorusmsl, B cOCTaB
KOTOPBIX BXOOAT TJ1aroJjibl IIOBCINTCIBHOI'O
HAKJIOHCHU

Hanpuwmep:

«He omxnaovisaii na 3a6mpa mo, umo MOoANCHO
coenamu ce200Hs»

[IpounTtaB >TOT (pa3eonoru3M, CTYIASHTHI
OTMETWJIM, YTO B 3TOM (pa3eojoru3Me IJIaroi
«OTKJIAABIBATH» B (opMe MOBETUTEITHLHOTO
HAKJIOHEHUS «OTKJIAABIBAi» M TOA YKa3aHHEM
mperojaBareiss CTYISHTbl MOTYT MPaBHIBHO
MOHUMATh 3HAYEHHE HSTOro (hpa3eororu3ma,
3aTeM OHM CMOTYT HAaWTH OJWH >KBUBAJICHTHBIN
¢pazeomorusMm ¢ STUM  (Hpa3eosoru3MOM  BO
BBETHAMCKOM SIBIKE - 3TO (ppazeosiorusm « Viéc hom
nay ché dé ngdy maiy. Ha 0cHOBE TIPaBHIIBHOTO
MOHMMAaHUsl 3HaueHUs JTOro (Qpaszeosorn3ma
MperoiaBaresib MPOCUT CTYICHTOB MCIIOJIb30BaTh
W3ydyaeMble TIpaMMaTU4YeCKHUEe  KOHCTPYKIIHH,
9TOOBI OOBSICHUTH €ro 3Hau€HUE IMO-PYCCKU
U COCTaBUTh MPCUIOKEHHs, B  KOTOPBIX
YIOTpeOIIIeTCs 3TOT PPa3eoqoru3M. ITO, C OTHOM
CTOPOHBI, MOMOXET CTYACHTaM JIy4llle BIaJCTh
PYCCKUMU M3y4aeMbIMU TPAaMMATHYCCKHUMH
KOoHCTpyKUusiMU. C NIpyroil CTOPOHBI, CTYIEHTHI
CMOTYT HCIIOJIb30BaTh STOT (Ppa3eosioTu3M U B
COCTaBJICHHM TPCJIOKCHHU, ¥ B BBIPAKCHUU
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CBOMX OMOIIMH U MBICIEHd B MPAKTUUYECKOU
peYeBO NeATENTBHOCTH.

Jlanee mpuBeAcHBI HEKOTOPHIE PYCCKHE
(dbpaseosoru3mMbl, B COCTaB KOTOPBIX BXOIAT
DIaroyibl  [OBEJIUTEIHLHOTO  HAKIOHEHUS  C
SKBUBAJICHTHBIMU BapHaHTaMH BO BbETHAMCKOM
SA3BIKE:

Tomunau xax 36anu Di doi nha ma
Mot dieu nhin, chin
diéeu lanh

Ymeii ckazamo, ymetl u
nomonyams

He poii Opyeomy amy - cam | Pdo 16 chén minh

6 Hee nonaoeulb
Cho miii vao viéc
cua nguoi khdc

He Cyll HoC He 8 c8ouU dend

0) Pycckue Qpaszeonorusmel, B
KOTOPBIX BXOASAT CIIOBOCOYETAHUS

COCTaB

B mpomecce wu3ydeHHs pPycCKOTO — SI3bIKa
CTYAEHTBI TO’KE BCTPEUAIOTCS € (hpa3eoIoru3MaMu
B (hopMe CIIOBOCOYETAHUS.

Hanpumep:

B osyx wacax - Cdch hai buoc chan

Ha nocy - Rat gan, can ke

Meoseoicuii yeon - Noi khi ho co gay
ea canoea napa - Ca me mot lia

Iapa nymaxos - Dé nhw choi (nhuw bon)

Korma crygeHThl BCTpeyaroTCsi C TaKUMU
(dpazeonoru3mMaMy Ha 3aHATHSAX, MPENOABATEIN
gacTto  TpeOyloT, 4YTOOBl OHU  COCTaBWIU
npeiokenuss o obpasmy.  HMcexoms  u3
COCTaBIICHHBIX TPEMJIOKECHUN IO YKa3aHHEM
npernojaBareisi  CTYISHTBl  CMOTYT  TOHATH
U3ydaeMble TpaMMaTH4YEeCKHEe KOHCTPYKIHMH U
Jdydille UX 3allOMHUThH. Takue BhIIIEyKa3aHHBIC
(hpaszeonoru3Mel B IPEIOKEHUSIX YaCTO BBIPAKAIOT
NOBMOPAIOWULL NOOYAC Y TOBOPSIIIETO.

Hampumep:

On ouennv 3aHAmM, MmakK KaxKk e20 3K3aMeHbl Ha
HOCY.



Anmon ocueem ouenv OAUBKO OM WIKOJbL, 6
08YX uiaeax.

Hpa sicueem u pabomaem ouenv oanexo om
20p00a, MeOdBeHCUlL Y2OIL.

B) Pycckue (hpa3eonorusmel, B COCTaB KOTOPBIX
BXOZST CTENIEHU CPAaBHEHUS NIPUIIAraTesIbHbIX WIN
Hapeuuit

Ha mnpakrtuke wu3ydeHus pycCKOro sI3bIKa
CTYZEHTBI IOCTOSHHO BCTPEYAOTCS C HEKOTOPBIMU
¢bpazeosoru3smMamMm, B COCTaB KOTOPBIX BXOHAT
CTEIICHW CpPaBHEHMsA INPWIATaTelIbHBIX WU
Hapeuuil. JTO MOKa3bIBAET, YTO CTYAECHTHI CMOTYT
Jerye M3y4uTb U OCBOUTH CTEIICHU CPAaBHEHUs
MPUIAraTeNIbHbIX WJIM HapeYuid M y HUX HET
MHOIO TPYIHOCTEH IOBTOPSATh 3TU H3ydacMble
rpaMMaTH4eCKHUE BJICHUS B CBOEH PAKTUUECKON
peun ¢ IpyruMHM B YCTHOH ¢Qopme, a Tak xe
IIPM COBEPUICHCTBOBAHMM pA3JIMYHBIX 3a7ad B
MUChbMEHHOH (hopme.

ITocMOTpUM HEKOTOpBIE TaKHUE pPYCCKUE
¢paseonorusmMbl ¢ UX  SKBUBAJIECHTHBIMU
BapHAHTaMU BO BBETHAMCKOM SI3bIKE.

Jlyuute no3omno, yem nuxozoa - Mugn con hon khong

Cuayano eycmo, a noo korwey nycmo - Ddau voi
duoi chuot

Yem oanvute 6 nec, mem bonvuie 0pos - Di mot
ngay dang, hoc mot sang khon

Bce mpyono auwe cnavana - Van su khoi dau nan

r) Pycckue ¢pazeonorusmel, B COCTaB KOTO-
PBIX BXOIAT 0000IIEHHO-TUYHBIC MTPETOKCHUS

Ha mnpakTHke u3y4eHHS PYyCCKOTO S3bIKa
CTYAEHTBl TaKK€ BCTPEYAIOTCS C HEKOTOPHIMHU
¢dpazeosoru3mMamMy, B COCTaB KOTOPBIX BXOISAT
0000IIeHHO-TTUYHBIE MIPEUIOKEHHUS. [Tpu
UCTIONIb30BAaHUM  TakuX  (pa3eosoru3MoB B
YCTHON W NMHUCbMEHHOH pe4n CTYJEHTHl CMOTYT
Jy4lle TOHATh, YTO TaKOE 0000WeHHO-TUUHOe
npeonodicenue N ero 0COOEHHOCTH 00pa3oBaHMsI B
PYCCKOM SI3BIKE.
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Hanpumep:

Toowcugewv nodonvute, y3naeulb noboavuie -
Gung cang gia cang cay

C xem noseodeuibcst, om mozo u Habepeunbest -
Gan muyec thi den, gan den thi sang

Ymo noceewn, mo u nocrewn - Gieo nhan
nao gap quad nay

Takum 00pa3oM, aKTHBHOE HCIOIb30BAHUE
TaKUX  BBIIICIPUBEACHHBIX  (HPa3eoIOru3MOB
JUIS  YKPEIUIEHUS PYCCKOH TpaMMaTuKd Ha
YpOKaX PYCCKOTO SI3bIKa IMOMOXKET CTYJACHTaM U
elie pa3 TMOBTOPHTH CBOM HM3YYECHHBIE PYCCKHE
rpaMMaTU4ecKue MaTepHhalibl, WU CHeNaTh MX
3aHATUSL 0OJiee MHTEPECHBIMH, YBIIEKATEIbHBIMU
u Oonee 3¢ppekTUBHBIMH.

2.3.2. Hcnonvzosanue PyccKux
¢pazeonocuzmoe 6  yKpennenuu  pycckou
JIeKCUKuU

HpaKTI/IKa HU3YyYCHH PYCCKOI'O sA3bIKa HaM
IIOKa3bIBACT, YTO AKTHBHOC HCIIOJIb30BAHHC
PYCCKHX (1)pa360J'IOFI/I3MOB HC TOJBKO ITOMOIract
CTYACHTAM IMMOBTOPATH U3YUYCHHLIC MATCpUaJibl, HO
W JIYyHlIC YKPCIUIATD NU3Yy4aCMbIC I'PAMMATHYCCKUC
Marcepualibl, a TAKXKXC IOCTOAHHO 0601"8.1].[8.TB y
CTYyACHTOB JIEKCUUYECKMH 3amac.

W3BecTHO, uTO  (Ppazeosoru3Mbpl  4HACTO
yHoTpeOstoTcs B MHOTHX YHNPAXKHEHUSAX IS
Pa3BUTHUS pEYEBOM JIEATEIBHOCTH Y CTYJIEHTOB. B
TAKUX YIIPAXKHEHUSX CTYAEHTBI YACTO UCIIOJIb3YIOT
¢bpazeonoru3mpl, 4TOOBI CTUMYJIHUPOBATH CBOUX
c0o0eCeTHUKOB K BBIPAKEHUIO YYBCTBA U AIMOLIUU.

Y KaxIoro cTrylaeHTa eCTh CBOW CIoco0
OOBSICHEHUST M HMCIIONIB30BaHMS (PPa3eoqoru3MOB
B CBOEH peyur Ha OCHOBE BIIAJICHUS UX 3HAUCHHEM,
MMEHHO TIOPTOMY JTO TOXE IOMOTaeT CaMUM
CTyZIeHTaM ceOe N00aBHUTh JICKCHUECKHUE 3arachl
U CIIOCOOHOCTH K BBIPQKCHHUIO CBOEH IMOIIWH,
COOCTBEHHON MBICITH, YyBCTBA W TICPEIKUBAHUS
B MPAKTUYECKON THOATOTOBICHHOM WA
HENOJITOTOBIICHHOM PEYH.
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Hanpumep:

Pycckuii dpazeonorusm: «/0e ovim, mam u
020Hb» (IKBUBAJICHTHBIM BAPUAHT BO BLETHAMCKOM
si3bIke: «Khong co liva lam sao co khoiy).

C onHOI CTOPOHBI, NIPU 3HAKOMCTBE C ATHUM
pycckuM (ppazeosorTu3MOM CTYACHTHI TIOHUMAIOT,
YTO B 3TOM CHUTyallUM «O0bimM» - 3TO 3HAK MJIA
OIIO3HAHUS MECTA, IJI€ €CThb «020Hby». JTO HEIOo-
CPEICTBEHHOE JIEKCHUYECKOE 3HAYECHUE 3TOTO (Ppa-
3eonoru3zmMa. CTyA€HTHI 3TO TIOHUMAIOT, €CIIM OHU
BIIQJICIOT 3HAYEHHUEM BCEX CJIOB B COCTaBE ITOTrO
¢pazeonorn3zma. ITO MPAKTHUECKUNA TOAXON K
JIEKCUYECKOM CEMaHTUKE U TOJIKOBAaHHUIO CJIOB.

C nmpyrodi CTOpOHBI, TIOX  YKa3aHHEM
MpernojaBareis CTYJACHTBI CMOTYT TIOHSATH 3TOT
(pa3eostoru3m 1o €ro MepeHOCHOMY 3HAYCHHIO U
y3HaTh SKBUBAJICHTHBIN BApUAHT BO BLETHAMCKOM
si3pike. YUto aTOT (hppaseosiorusm o003HAYACT?
- TIEPEHOCHOE 3HAueHHWE 3TOro (Qpaszeosioruzma
BBIPAKACTCA O TOM, UTO «/1f000€e 0enoy, BO3HH-
Karoliee B MHUpe, UMECT «ceou ucmounuxy. Her
HU OJTHOTO JIeJIa B MUPE €CTECTBEHHO BO3HUKACT
U TIPOUCXOUT. B 0001 mpobnemMe CyIiecTBYIOT
CBOU TNIPUYMUHBI IMOSABJICHUSA W IOJYUYCHHBIC pPC-
3YJIbTAaTbl UCXOAAT U3 TAKUX NPUYKMH.

TakuM 00pa3oMm, C TIOMOIIbIO OOBSCHEHUS
3HAYEHUsS] W TI0J] OPUEHTAIMU TIPErnojaBaTess
CTYZCHTBIHE TOJIbKOTTOHUMAIOTHENIOCPEICTBEHHOE
¥ TIEPEHOCHOE 3Ha4YeHHE 3TOTO (hpa3eoyoru3mMa,
HO W 000ramamT CBOU JIEKCHYECKHE 3aIlachl,
AKTUBHO M 3()PEKTUBHO HCIIOIB3YIOT ITOJTyICHHBIE
JICKCUYECKHEe MaTepuanbl B  IPaAKTUYECKOU
MOJIrOTOBJICHHON WJIM HEMOATOTOBICHHON PEYH.

YroObl akTUBHO ¥ 3()(HEKTUBHO HMCIIOI30BaTh
pycckue (hpa3eosioru3Mbl B YKPEIUICHUH PYCCKOM
JIEKCUKH, CTYIEHTbl MOTYT cebe mnoaduparb
YIPaKEHUS JJIs PA3BUTHUS PEUEBOU IEATENBHOCTH,
B KOTOPBIX yHOTpeOIsitoTcss (ppa3eosoru3mbl Ha
KOHKPETHBIE TEMbI, TaKMe Kak: paboTa, JIFOOOBb,
TPyA, PACCTOSIHUE W T.J. DTO JIETKO ITOMOXKET
CTYJICHTaM TOHSTh MX 3HAYCHUE, BHIPA3UTh CBOU
YyBCTBa, IMOLIUH, U ce0e 000TaTUTh JICKCUICCKUE
3amacsl.
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Janee npuBeeHbl HEKOTOPbIE HPa3eoqOTru3Mbl
10 KOHKPETHOHN TEME, KOTOPBIE CTYIEHTBHI MOTYT
WCIIOJIb30BaTh B YHPAKHEHUSX IJs Pa3BUTHUS
pedeBOi AESITebHOCTH:

a) Ha remy «paccrosinue»:

Y uépma na xynuuxax - Noi khi ho co gay

Pyxou nooamw - Sat vach, cach hai buoc chan

Ha kpaii ceema - Viung héo lanh, noi khi ho
co gay

3a mpuoessimo 3emens - Vung sau vung xa,
vung héo lanh

0) Ha Temy «Tpyn u pabotay:

be3 mpyoa ne seimawuus u puioky uz npyoa -
Tay lam ham nhai, tay quai miéng tré

3acyuue pykasa - Hang say lam viéc

Tepnenue u mpyo ecé nepemym - Co cong mai
sdt co ngay nén kim

Topemb na pabome - Hét minh trong cong viéc

Heny epems, nomexeuac - An cé thoi, choi cé gio

Brnaovieams dyuty na pabome - Thd hon vio
cong viéc

B) Ha Temy «ymeHwme, MacTepcTBO KOTO-THOOY:

Macmep Ha ece pyku - Toan nang trong moi
cong viéc (con dao pha)

Macmep ceoezo dena - Thanh thao trong cong
viéc cua minh

leno macmepa 6oumcs - Viéc chay bay khi
gap tay tho khéo

3onomeie pyxu - Ban tay vang

r) Ha remy «1t000Bb»:

Cosem 0a n10606b - Bach nién giai ldo, twong
kinh nhu tan

Ilomepsamb 2on08y 6 066U - Yéu mot cach mu
quang

JKumb/npoocums Oywia 6 Oyuty - Tam dauy hop

Iyt e uasim (8 kom-1.) - Yéu thuwong ai hét long



n) Ha remy «apy-x06a»:

Yenosek be3 opysetl, umo oepeso be3 KopHell -
Nguoi khong ban nhu cay khong coi

Ilpysvs nosnaiomes 6 6ede - Trong hoan nan
moi biét ai la ban

Jlpyea na Oenveu ne kynuwn - Tién bac khong
mua dwoc tinh ban

He umeii cmo pybneii, a umeii cmo opyseu -
Giau vi ban hon giau vi tién

Takum 00pa3oMm, akTHBHOE HCIOJIB30BaHHE
TAaKUX  BBIIICTIPUBEACHHBIX  (HPa3eoIOTH3MOB
Ha YpPOKaX PYCCKOTO SI3bIKA MOMOXKET HE TOJBKO
MOCTOSIHHO YKPEIUISITh TaMSATh CTYACHTOB, HO
Y HAyYUThCA UX MOMOOHO MOmOMparh JeKCHUde-
CKHE E€IWHHULIbl I Pa3BUTHS 3MOLIMOHAJIBHOU

BBIPA3UTEIILHOCTH B pa3Hoi peueBoi
MOJITOTOBJIEHHOM WA HENOJITOTOBIICHHOM
JIeATEIIbHOCTH.

2.3.3. Hcnonvzosanue pyccKkux

¢pazeonozuzmos 6 03HAKOMIEHUU C PYCCKOUL
Kyiemypoiui

Pycckuii 361K siBiIsieTcst GOpMOH U 3epKaioMm
pycckoit kyneTypbl. OH BOupaeTr B ce0s H
CBOEOOpA3HO TPEIOMIISIET BCIO COBOKYIHOCTH
3HAaHUN W TIPEACTABIEHUN YEJIOBEKa O MHpE.
CBoeobOpazue pycckoun HAIMOHAIIBHOU
KYJBTYpBI, OTPAKEHHOH B sI3bIKE, HanboIee SIpKoO
MIPOSIBIISIETCS. B JIEKCHKE, M (hpa3eoqornuecKuit
(OHJT pyCCKOTO SI3bIKA CIYXKHUT TOMY IPEKPACHBIM
npumMepoM. B HCKOHHO pycckoil (paseonorun
OoTpaxkaeTcsi KapTHHa ‘“‘pycckoro mupa’. bbIT,
TpaJuIUK, OO0BbIYaM, HPaBbl PYCCKOTO HApOAA,
MIPUPOJIHBIE SIBJICHUS, POJIICTBEHHBIE OTHOIICHUS,
PEIUTHUO3HbIE MPEACTABIECHUSI, UCTOPHUSI - TAKOBbI
OCHOBHBIE PYOPUKH 3TOI KaPTHUHBI.

@®pa3eonoru3M pPycCKOro sA3bIKa BKIIIOYAET
B cebs 1menblii HAOOp KITIOYEBBIX KOHIICTITOB,
KOTOpBIE OIPEEIISAIOT HALIMOHAIIBHYIO CLIEIIU(PUKY
S3bIKa W OTPAXKAIOT KYJIBTYPHO-UCTOPUYECKHM
OTIBIT PYCCKOT'0 Hapo/a.

LANGUAGE TEACHING METHODOLOGY <

Pasymeercs, 4ro € MOMOLIBIO H3yYEHUS
pycckoro ¢paszeonoru3smMa CTYIEHTHl HE TOJBKO
CMOTYT TIO3HAKOMHUTBCSI C PYCCKOM TMPEKPACHOMN
KyJIBTYpPOH, HO U C TaBHEWU TPAAULIAEN PYCCKOTO
Hapoza.

Jlanee mnpuBeNEHBl HEKOTOPHIE  IOJIB3bI,
MOJyYE€HHbIE CTYJIEHTAaMU IPU HCIOJIb30BaHUU
pycckux (ppa3eoaoru3MoB sl O3HAKOMIJIEHHS C
PYCCKOM KyJIbTypOH pyCCKOIO Hapoja:

a) CTymeHTBI CMOTYT Y3HATh CUMBONUYECKOE
3HaueHue HEKOTOPBIX (OKUBOTHBIX» (cobaxa,
KOIIIKA, KOT, JIATYIIKA, BOJIK, MEABEIb W T.JI) B
PYCCKOM KyJBTYPE C IOMOIIBIO U3yUEHHS PYCCKUX
(b pa3eonornu3MoB, CBA3aHHBIX C «KHBOTHBIMID.

Hanpumep:

Jlseywike, cudsueii na one konooya - Ech ngoi
day gieng
Cobaxa na cene - khéng an dwoc thi dap do

B enyboxom npyoy - pwiba kpynnas - Ao sdu
ca lon

be3 xoma mviuwam macrenuya - Vang chu nha
ga moc dudi tom

Kumb kak xowka ¢ cobakou - Song voi nhau
nhw cho voi meo

Tonooen kak eonk - Doi meo bung

Bonk 6 oseuveri wkype - Soi doi lot cuu (gia
nhan gia nghia)

C sonkamu sorcumo - Di voi but mdc do ca sa,
di voi ma mdc ao giay

B s10i1 cuTyanuu pons npenogaBaresns O4eHb
BaxkHa. [lox ykazanueM npenojaBaTelis cHavalia
CTYIEHThl JOJKHBI MOHSATh TOYHOE 3HAUEHUE
BBIIIENIPUBEACHHBIX PYCCKUX (hpa3eoqoru3MoB,
MOTOM TPEMNoJiaBaTelib IMONPOCUT CTYAECHTOB
aymMatb 00  HMX DKBUBAJICHTHBIX BapUaHTax
BO BBETHAMCKOM SI3bIKE, CBSI3aHHBIX C TEMOH
«GKUBOTHBIMW». [locie 3TOro cTyaeHTbl CMOTYT
Jy4ylle TMOHATh CHMBOJHMYECKOE  3HAYECHHE
<GKUBOTHBIX» B KYJIBTYpE JIByX CTpaH.
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0) CTyIeHTBl CMOTYT Y3HATh pa3Hble Uepmbl
xapaxkmepa MO TPAIUINH U KYJIbTYpE PYCCKOTO
HapoJia PU U3yUYCHUH PYyCCKUX (HPa3eoI0oTn3MOB.

Hanpumep:

be3 mpyoa ne gvinosuws u pvioky us npyoa -
Tay lam ham nhai, tay quai miéng tre.

Korma crTyaeHThl MNO3HAKOMWIMCH C 3TUM
(hpa3eosoru3MoM o] yKa3aHUEM MPEToIaBaTelIs,
OHM CMOIJIM IIOHATH €ro 3HaueHue. Haunsa
SKBUBAJICHTHBIC BapUaHThl BO BbHETHAMCKOM
SI3bIKE, CTYJICHTHI JIy4Ille TOHSUIM 3HA4€HUE O
yeprax XapakTepa YesoBeKa MO KyJIbType JBYX
ctpadn. B »9Toli cuTyanuu [J1aBHOE 3HAYCHHUE
aToro (paseosioru3mMa BBIPAXKAETCSI B TOM, YTO
€ClIi YeJIOBEK JIIOOWT TPYyJ M BCErja cTapaeTcs
TPYIUTHCSA, OH CMOXKET CaM OOECIeYUTh CBOIO
JKW3Hb, ¥ HA00OPOT, €CIU OH JICHUBBIHA, TO OH
HU4ero OyzneT JoOMBaThCS B )KU3HU.

Jlanee mpuUBeNEHbl HEKOTOPbIE PYCCKUE
(paszeonoru3Mbl, BRIpaKaOIIUe YePThHI XapaKTepa
YeJI0OBeKa B PYCCKOM SI3bIKE U UX HKBUBAJICHTHBIE
BAapUaHThl BO BLETHAMCKOM SI3bIKE:

Hebo rasxcemces ne 6onee myocuyot - Coi troi
bang vung (cevicoka, gvicoxomepue)

I'oe mymnas 6ooa, mam dcupuvie yaniu -
Duc nuoc béo co (onnopmynucm, dcaonocme,
xumpocmn)

Cobaxa na cene - khéng an dwoc thi dap do
(xumpocmo, 1uyemepue)

Taxum obpazom, Ha
JTale  NpPaKTHYECKOE  U3y4YeHUe
($pa3eonoru3Mos, OTpa)aroLux pycckue
HallMOHAJIbHO-KYJIBTYPHBIE 0COOEHHOCTH
A3bIKAa W KYJBTYPBbI, IIOCTOAHHO noJIy4acT
OoNbIIIOE BHUMAaHHE y CTYAEHTOB, IOTOMY YTO
(pa3eosoru3mMbl - 3TO Ba)KHBIE COCTABISIOLINE
COlep)KaHUs S3BIKOBOM M KYyJIBTYpHOW KapTUH
mupa. [lpy mnomoum Takux ¢pa3eoJoru3MoB
CTYACHTBI CMOI'YT HE€ TOJIBKO HpI/I06IlII/ITBC$I K
KYJIBTypE PYCCKOTO Hapoza, HO M CMOTYT JIErde
MOHATH UX 3HAYCHUC IPHU MMPEACTABICHUN 00 nx

HayvyaJIbHOM
PYyCCKHUX
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SKBUBAJICHTHBIX BapHaHTaX BO BBETHAMCKOM
A3BIKC, X aJallTUPOBATHCA U CONMATIU3UPOBATHCA
B ITPAKTUIECKOM OOIICHHUH.

3. 3AKVIIOYEHHUE

Taxum 006pazom, B cBoel paboTe MBI TTOKa3aJIn
YHUTATEIISIM ITOJIb3bI TPH aKTHBHOM UCIIOJIb30BAHUN
pPYyCcCKUX (pa3eoOrH3MOB B IPOLIECCE H3YUCHHS
PYCCKOT'O 3bIKa Y BBETHAMCKUX CTYACHTOB BO
BBETHAMCKOM ayJJUTOPHH Ha HA4YaJIbHOM JTarle.
Mbl cpaBHWIM HEKOTOpPbIE BHJbI PYCCKHUX
(pazeonoru3MOoB C SKBHBAJICHTHBIMH BapUAHTAMHU
BO BbETHAMCKOM S3BIKE IIPU aHATIU3€E UX CTPYKTYD,
U UX YIOTPeOJICHUH B IPAKTHYESCKOM pedu, U B HX
BBIPQKCHUH MPSIMOTO U MIEPESHOCHOTO 3HAUCHUSI.

Ha npaktuke He CyIIecTByeT OJHOIO
TOYHOTO OIpEJeNeHUs O (pa3zeosorusMax WiIn
MOCJIOBUIIAX, TIOTOMY YTO MHEHHUS Y JIMHI'BUCTOB
00 sTux mpobnemax Bceraa pasHele. OgHaKo, B
JTaHHOU paboTe Mbl yXKe NepeunCININ HEKOTOpbIE
OIpENIeIeHNs] COBETCKUX U PYCCKHMX JIMHIBUCTOB
0 (dpaseonoru3zmax, TOCIOBUIAX W BBIPA3HIN
cornacue ¢ MHeHMeM Akajemuka Bunorpanosa
B.B.. Ha reopeTtndeckoi 0CHOBE MBI IIPUXOIUIH K
BBIBOJY, UTO U3yU€HHUE PYCCKUX (Pa3eosoru3MoB
Ha Ha4aJIbHOM 3TaIe U1 BLeTHAMCKHX CTYJEHTOB
CUUTAETCs O4E€Hb HEOOXOAUMBIM U NIPEIO/ABATEIb
Ha OTOM JTale WIPaeT PEIIUTEIBHYI POib B
yKa3aHUM, [OMOIIM U OpPUEHTALMU CTYIEHTOB
Ha U3y4eHUe, IOBTOpeHHE (HPa3eooru3MoB U Ha
YPOKe, U I0Ma.

W3yuenne pycckux ¢pa3eoinorusMoB W HX
WHTEPIIPETALUS TT0 CEMAHTHKE U TI0 TOJIKOBAHUIO
C DKBUBAJICHTHBIMHU BapUaHTAMH BO BLETHAMCKOM
SI3bIKE HE TOJIBKO MOMOTAET CTYJICHTaM ITOBTOPSThH
Y IOCTOSIHHO YKPEIUISITh TpaMMaTHYEeCKOE 3HaHNE
IO PYCCKOMY SI3BIKY, HO U HEMTPEPHIBHO MOBKIIIATH
CBOM JieKkcuyeckue 3aracbl. Kpome Toro, c
MTOMOIIIBI0 W3YYCHHSI PYCCKUX (Ppa3eororu3MoB
CTYZIEHTBI CMOTYT JIy4IlI€ BEIPA3UTh CBOM AIMOILINH,
YyBCTBA B MIPAKTUYECKON PEUEBON JICSITCIBHOCTH
U B IOATOTOBJICHHON, W B HEMOATOTOBIICHHOM

dhopme.



Kpome Toro, ¢ moMoIpo n3y4eHust pycckux
(pa3eonoru3smMoB Ha 3TOM JTale BCE CTYIEHTHI
CMOTYT JIydllle MOHSTh O NPEKPACHOM KyJbType
pycCKOro Hapoja. JTO MMEHHO IpOodYHas Omopa
JUIsL CTY[CHTOB B TOBBIINICHUH WX 3HAHUU TpU
3HAKOMCTBE C IpeJMETaMHU O PYCCKOH HCTOpUU
U KyJIbType B IIOCIEIYIOIIEM IEepHOAE CBOEro
H3yUYEHUS PyCCKOTO SI3bIKa.
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doan dau nghién ctru tiéng Nga.

VIEC SU DUNG THANH NGU TIENG NGA CUA SINH VIEN VIET NAM
O GIAI POAN PAU HQOC TAP TIENG NGA

HOANG CONG CHU

Tém tit: Thanh ngir trén thuc té 1a nhitng cum tu ¢ dinh vé thanh phén, cAu tric, tir vung, luén théng
nhat va khong tach roi vé mit ngir nghia va thuc hién chirc ning ciia mot don vi tir riéng biét. Nhiing
dic diém va sy da dang cua thanh ngi tiéng Nga duoc thé hién trong céu trac va trong viée st dung
vao nhiing hoat dong giao tiép thuc té. Diéu nay thudng gy ra rit nhiéu nhitng kho khin cho sinh
vién Viét Nam trong qua trinh str dung thanh ngir. Nho viée sir dung tich cuc thanh ngir tiéng Nga sinh
vién khong chi cing ¢ cho minh nhitng kién thirc vé ngit phap va tir vung, bén canh d6 con gitup ho
hiéu thém vé van héa cta dan toc Nga. Muc dich chinh ciia bai béo 1a nham dinh huéng cho sinh vién
Viét Nam tich cuc sir dung thanh ngir tiéng Nga nham thudng xuyén cung cb kién thic ngit phap da
hoc, 1am giau thém vén tir vung cho minh sau khi da hiéu chinh xac y nghia ctia cdc thanh ngit ¢ giai

Tir khéa: thanh ngit, thanh ngit tiéng Nga, sir dung thanh ngit, nhitng loi ich ciia thanh ngi
Ngay nhdn bai: 24/11/2021; ngay sivra chita: 25/4/2022; ngay duyét dang: 30/11/2022
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ABSTRACT

One of the main challenges English language teachers face in their daily classes is to find creative
ways of keeping their students’ interest in language learning, which sometimes can be perceived as
boring or tedious. Fortunately, there are ways to successfully address such challenges, and song-
based instruction is one of them. This article promotes the strategic use of songs in EFL classrooms
to motivate learners as they practice and produce the target language and actively participate in the
lessons. First, the paper briefly examines various reasons for using songs in EFL classes in the light of
current research and literature. Second, it provides practical guidelines for effective implementation
of songs in teaching and learning English. Third, the practical part of the paper is to introduce several
practical song-based activities that have been used effectively in the researchers’ own classrooms.
Hopefully, the current paper demonstrates that teaching and learning English through songs helps
students to improve their language skills and makes them more excited in joining EFL classes.

Keywords: songs, song-based activities, language skills, EFL classrooms

1. INTRODUCTION

Songs are not only a form of art meant
for entertainment, but also a kind of healing
art or a medicine for the soul and the body.
Simultaneously, songs can be used for educational
purposes, especially in teaching languages. Songs
have become an integral part of our language
experience, and if used in coordination with a
language lesson they can be of great value with
their universal appeal, connecting all cultures
and languages, which makes them one of the best
and most motivating resources in the classroom,
regardless of students’ age or background.

A number of theorists assimilate music to a tool
which fosters language retention and production in
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students and helps acquire vocabulary, grammar,
improve pronunciation, and develop the language
skills of reading, writing, speaking and listening
(Gubina, 2017). Songs in class also play an
irreplaceable role as an ideal means of motivation
which is one of the most important factors in
any learning. However, this useful resource
appears to be underutilized by English language
teachers, which is largely attributable to the lack of
understanding of its theoretical rationale and how
to exploit it effectively in their own classrooms as
well as the scarcity of publications on this subject
(Shen, 2009; Paterson & Willis, 2008).

With the aim to demonstrate that teaching and
learning English through songs help students to



improve their language skills and make them more
excited in joining EFL classes, in the next sections,
the paper briefly examines the importance of
using songs in EFL classes in the light of current
research and literature. Then, it provides practical
guidelines for the effective implementation of
songs in teaching and learning English. The
practical part of the paper is to introduce several
practical song-based activities that have been used
effectively in the researchers’ own classrooms.

2. THE IMPORTANCE OF USING SONGS
IN EFL CLASSROOMS

The benefits of songs have been extensively
discussed from its aesthetic value to its cultural,
social, and educational benefits in the field of EFL
and cognitive science (Eken, 1996; Gonzalez,
2007; Joyce, 2003; Petrus, 2012).

First, using songs in EFL classes can bring
great cultural and social values

Songs are a symbol of connecting people and
their values based on shared experiences. It is an
important component of society as a means by
which certain groups of people define themselves
and their relationship to the rest of the world
(Failoni, 1993). One great benefit of songs is that
it promotes multiculturalism among students in
the classroom (McMullen, 2004). When language
learning is introduced within a cultural framework,
itbecomes contextualized. Teaching songs to create
contexts is beneficial because “songs in particular
reflect and comment on key social, political and
historical issues” (Ludke, 2009, p. 11). Songs
not only give access to cultural information, but
they also bring diversity into the classroom by
highlighting the musical tastes of various cultural
groups. Thus, it can be affirmed that songs provide
an opportunity to examine culture and diversity
through songs. Teachers can use songs effectively
to introduce aspects of culture and diversity, which
authentically educates students about the target
culture and other cultures.
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Second, songs have also been associated with
benefits in language acquisition

This statement supported by Gonzalez (2007)
and Ludke (2009) explains that students will
acquire the listening skill first, as they have not
yet learned how to read so the use of songs in EFL
classes is very important. This listening process
also backs up with visuals, facial expression,
movement, mime and through pictures. The whole
process creates the starting point in learning
language for the students. It is then claimed that
songs might help language acquisition in three
main ways: emotionally by increasing the level of
attention, perceptually since the pitch contour aids
phonological discrimination, and [linguistically
since the consistent mapping of musical and
linguistic structure may optimize the operation of
learning mechanisms (Gonzalez, 2007; Gubina,
2017; Ludke, 2009). In addition, several authors
indicate that songs can facilitate the long-term
retention of the words, phrases and formulaic
sequences that learners need to memorize (Arnold
& Herrick, 2017; Gubina, 2017; McMullen,
2004). It is usually necessary for information in
working memory to be rehearsed for some time so
that it can move to long-term memory as a result of
strengthening the memory trace. Thus, given the
ability of songs to trigger multiple intelligences, it
is advisable to include song-based activities in the
English language teaching.

Third, songs can create the student-friendly
learning environment

Abbott (2002) explains the use of songs as
a teaching tool has its clear advantage: songs
can change the classroom atmosphere. And the
use of songs can be a relaxed and comfortable
environment for the students and also develop
their language skills. Similarly, Saricoban and
Metin (2000) claim that using songs in ELT class
can amuse students, provide a positive attitude
while they can grap lingual structures through the
songs. Songs are important to gain the students’
attention to fulfill their curiosity and also build
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their language skills in a fun and meaningful
way. Simpson (2015) argues that students enjoy
songs and that it is important for them to feel
motivated and the success they experience in
participating in the language activities. Likewise,
Sarigoban and Metin (2000) clarify the use of
songs as one of the most enchanting and culturally
rich resources that can easily be used in ELT
classrooms. Kusnierek (2016) shares the opinion
that songs are usually identified with fun, which
is why learning through songs is associated
with an enjoyable experience. Moreover, songs
may be used to relax students since for many
learning a new language is a new experience.

Forth, songs promote students’ autonomy

Songsnotonly give the edutainment for students
but also give a chance to develop autonomy that is
the main cognitive reason for using songs in the
classroom (Gonzalez, 2007). This statement leads
to the process of building learning autonomously
and make students fun learning using songs.
Autonomy also means the needs of learning back
to students and they try to fill their curiosity with
the knowledge that they consider to know. When
students are aware of their needs in learning, they
will start to plan, implement and evaluate their
learning process in an independent way. And the
teacher will play a role as the supervisor, to make
sure students achieved what they need to acquire.
The learning process will run smoothly as students
love to find and discuss their own finding while
learning, and the goals of language learning will
be achieved easily.

In short, the aforementioned reasons are all
intertwined and help to demonstrate the value and
benefits of using songs in EFL classroom. They are
precious resources to develop students’ abilities in
listening, speaking, reading and writing. Songs can
alsobeusedtoteachavariety oflanguage items such
as sentence patterns, vocabulary, pronunciation,
rhythm, adjectives, and adverbs. Learning English
through songs also provides a non-threatening
atmosphere for students, who are usually tense
when speaking English in classroom settings.
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3. EFFECTIVE EMPLOYMENT OF
SONGS IN EFL CLASSROOMS

Preparing a song-based activity for an EFL
class can be time-consuming and maybe not all
that productive in the end. However, with all the
benefits that songs provide, teachers certainly
can bring musical appreciation and linguistic
experiences into EFL classrooms. What follows are
several considerations for using songs effectively
in EFL classrooms.

3.1. Choosing suitable songs

The best learning happens when students have
fun. So it is important to choose songs that students
like. The best songs for learning English are: not
too long (1-3 verses); not too fast (easy to sing
along); in everyday English (not too many new or
difficult words) and clear (students can easily hear
all the words). Moreover, the language level of
students will determine not only which songs can
be used, but also what other activities — such as
games or written exercises will be used to achieve
the lesson objectives. Lower levels become
extremely frustrated with fast-delivered lyrics, for
instance, while simple repetitive lyrics might not
be interesting for more advanced-level students.

Based on ideas from Simpson (2015) and
Abbott (2002), the following list of questions
will help guide the decision-making process for a
teacher who is choosing a song:

1. Content: Does the theme of the song match
up with your lesson?

2. Clarity of speech: Can your learners
understand the lyrics?

3. Age: What is the median age of your
students? (Repetitive songs may be better for
young learners, while thought-provoking songs
may be more suitable for older learners)

4. Speed: Is the tempo, or speed, of the music
what you want it to be?

5. Vocabulary: Is there specific vocabulary in
the song that correlates with the lesson?



6. Grammar: Does the song highlight a
grammar point that your lesson focuses on?

7. Idioms: How much idiomatic language
does the song contain, and would you like to focus
learning on the idioms in the song?

8. Popularity: Might your learners want to
suggest songs they like?

9. Cultural sensitivity: Do the lyrics present an
opportunity to explore topics of culture, diversity,
and multiculturalism?

10. Offensive lyrics: Do you want to avoid
using songs with explicit lyrics?

3.2. Considering the lesson objectives with songs

Whatever the lesson focuses on, remember
that this does not necessarily place a limit on what
teachers can do with the song. For instance,
teachers might wish to use songs in question to
exemplify a particular verb tense, and structure the
lesson accordingly, but teachers might at the same
time wish to take the opportunity to look at those
interesting idioms in the lyrics.

When songs are not appropriate with the lesson
objectives, students can enjoy to listen and sing the
song but might not get what they are supposed to
learn. Therefore, teachers have to make sure if the
songs are related with the theme and the content of
the learning materials.

3.3. Tayloring the song material into

learning tasks

One way to maximize the advantages and
minimize some of potential limitations of using
songs in EFL classes might be to develop songs
into language learning tasks. Although this alone
will not help teachers develop a greater repertoire
of songs, it can help maximize the potential of
songs as teaching and language learning tools
(Shen, 2009). However, more often than not, songs
are used relatively ineffectively, often as activities
between learning. It is stated above that no matter
how enjoyable or memorable songs can be, a song
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in itself will not teach students to use the language
and will not give them the ability to communicate
in another language. Developing a song from an
activity into a task with preparation, core, and
follow-up stages might be one way to help transfer
the words in a song into use and maximize the
potential of songs as teaching and learning tools.

4. SOME PRACTICAL SONG-BASED
ACTIVITIES IN EFL CLASSROOMS

As is demonstrated above, language awareness
and the intrinsic merits that songs possess are
all in support of utilizing English songs in EFL
classrooms. The next thing is how to bring about
the educational value of English songs teaching and
learning English. Some specific practices adopted
by the researchers are recommended here as initial
attempts to integrate English songs into teaching
various aspects of language skills, vocabular and
grammar in tertiary English teaching.

4.1. In listening practice

A good listening comprehension skill lays
the corner-stone for developing other skills in
foreign language learning. But it is also the most
difficult among all the language skills from novice
to master. While listening to a native speaker, in
most cases we find their speech running smoothly
just like a river, even not fast, so that EFL learners
may fail to catch them. Listening to English songs
will prepare EFL students to the genuine English
language they are to be faced with. Teachers
can devise special exercises to assist students in
improving their listening comprehension. A gap-
fill task as follows can be used to help students
notice and absorb the phonetic reality in native
English speakers’ speech. Take the classic folk
song “Home on the Range” as an example.

Teaching procedures

1. Choose a song that is appropriate for the
students’ proficiency level and the content of the
lesson. The song should be new or unfamiliar to
the students.
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2. Show students the lyrics from a verse (either
pass out papers or write the lyrics on the board).
Some of the words should be missing, and the part
of speech of each missing word should be given
under the blank. For example, here are the first few
lines of the classic folk song “Home on the Range”
presented this way:

Oh give me a where the buffalo

roam (noun)

where the deer and the antelope
(verb)

where seldom is heard a
(adjective)

word

and the skies
day. (linking verb)

not cloudy all

3. Before playing the song, discuss the lyrics
and vocabulary to create context for the students.
This can be done in small groups or as a whole
class. Questions might include the following:

* What do you think the song is about?
» Which words seem most important?

* What do you think the missing words are
(from the given context)?

4. Before playing the song, have students fill
in what they think the missing words are on their
papers or on the board.

5. Play the song. Students will listen to see if
they guessed the missing words.

6. When the song ends, ask students if they
correctly guessed the missing words and engage
them in a discussion about the vocabulary and
the meaning of the song; you might ask these
questions:

* What words in the song did you already know?

* How does the singer feel in this song? How
do you know?

* What do you think the meaning of the song is?

* Which words help us understand the meaning
of the song?
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4.2. In speaking practice

Songs in a second language enhance the
learning of that target language. Nanda and
Narius (2012) claims that song can be used by
the teacher to improve the students’ motivation in
learning English speaking skills. By using songs
as media of teaching, students will be braver to
speak English in the class. Moreover, students
will work in a group or individually. Songs will
improve the interaction of students and make them
more interested with the classroom activities.
Every student will have conversation with other
students by using English. Songs bring energy to
the classroom and boost students’ confidence. The
type of speaking practice with songs can be of great
help because only when the natural pronunciation
and all the phonological rules become internalized
in students can they gradually catch up with the
native speakers’ speech. Here is the example of
using songs to improve students’ speaking skills.

Teaching procedures

1. Choose a song that has an interesting
and familiar topic to talk about. Here it can be
“Traveller” by Luca Aprile.

2. As a lead-in activity, ask students question
about their own travelling experience.

Who do you prefer to travel with? (Why?)

Do you think it is a good idea to travel with
friends, or alone? How about with your family?

Are you afraid of going abroad alone?
Are you more fond of long or short distance travel?

Could you live in another country for the rest
of your life? Explain.

3. Then play the song once for familiarity and fun.

4. For the second listening, students listen to
the song and note down the cities and/ or countries
mentioned.

5. On the board, write a number of questions
for the students to think of to talk to a partner.



Variation: Individually, students can write
3-5 questions of their own about the song and
then interview a partner. After the interviewee
has responded to the questions, the partners can
exchange roles, so that the interviewer becomes
the interviewee.

What is the song about?

What is the singer feeling?

Who is the singer singing to?

What is the message he’s trying to convey?
What did the song make you feel?

6. Share responses to the questions as a group
and talk about the song or the genre of music in
general.

4.3. In enhancing vocabulary

When coming across an impressive song,
students are eager to take a further step - to
understand what the singers are expressing and
to sing it by themselves. With such a motivation,
students will feel surprised they can remember all
the words that appear in the lyrics, even difficult
ones. The nature of songs is fairly repetitive and
consistent. For example, “In My Life” by The
Beatles - a very familiar song provides ample
opportunities for students to focus on the study of
vocabulary.

Teaching procedures

1. As a lead-in activity, students discuss the
first line of the song written on the board: “There
are places I remember all my life”

2. Play a song called “In my Life” to the
students. The whole class discuss how the song
make them feel.

3. Then, discuss some vocabulary words from
the songs. They will talk about some synonyms
that they could use to replace those words and if
they would create the same feeling in the song.
The students will turn and talk to their partner
about the synonyms.
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There are places I remember all my life’
Though some may have changed’
Some forever, but not for better’

Some have gone and still some remain’
And all these great places have their moments’
With lovers and friends that I still can recall®
Some are already dead, and also some are

living In my entire life,”

I've loved them all®

Suggested synonyms:

Line 1: places — areas, regions, villages,
destinations, restaurants. ..

Line 2: changed — reformed, improved,
developed...

Line 5: recall — remember, call up, think of,
reminisce. ..

4. Then the class discuss word choice and how
that is so important in a song and that the words
and the rhythm of the song are what make it so
powerful.

5. After that, the students will create a web of
the powerful words from their song.

6. Then as a class the teacher will create a
vocabulary quilt of all the vocabulary that the
students put in their web. Each group will choose
3 or 4 words and illustrate the meaning of those
words on a small square piece of paper, then we
will glue them all together to create a quilt.

4.4. In memorizing structure and grammar

As well as texts or articles, songs contain
numerous examples of grammatical structures.
Therefore it is natural when a teacher uses a
particular song in order to highlight the use of that
structure in context. For example, a song might
contain several examples of the construction ‘used
to’ to illustrate a past habit. If the lyrics of the song
are written in an understandable way, it may have
a positive effect on students’ perception, as the
presentation of such a grammatical issue based on
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a song may be for many students more attractive
than a text or article. Focusing on grammatical
structures, the teacher can use multiple song
extracts, students have to identify the structure
“used to” in 4 different songs (“The Way We Used
To Be” by Eric Carmen; “We Used To Wait” by
Arcade Fire; “Used To Be” by We Are The Grand;
and “Used To” by Daughtry)

Teaching procedures

1. Teacher writes USED TO + VERB on the
board and ask students to explain when to use it

and give some example sentences. Write some on
the board.

2. Teacher asks the following questions:

Did your tastes in music change with time?
What kind of music did you use to listen to?

Why do you think people change their tastes
in music?

3. Students listen to the extracts for fun. They
are encouraged to note down any phrases with
USED TO during the listening.

4. Divide students into pairs or trios (it can also
be done individually, depending on the number of
students), and tell them they are going to listen the
second time. They have to write used to + verb as
used to love

We used to laugh
We used to cry
We used to talk about forever you and I
And love was all we seemed to need
1 still recall sometimes
The way we used to be
(From “The Way We Used To Be” by Eric
Carmen)

1 used to write
[ used to write letters

1 used to sign my name

1 used to sleep at night
Before the flashing lights settled deep in my

brain
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But by the time we met
By the time we met
The times had already changed
(From “We Used To Wait” by Arcade Fire)

5. When looking at the meaning and use in
depth, the teacher might ask questions like these:

Why does the author use the structure USED
TO here?

Could the simple past tense be used without
any change of the meaning?

If so, what would the sentence be like?

As a matter of fact, the above elaborately-
described activities only scrape the surface,
considering the large number of creative ways that
can be exploited for the adaptation of music and
songs to the language classroom.

5. CONCLUSION

The first purpose in presenting this paper
is to suggest using songs to keep students’
interest in language learning and motivate them
to practise and reproduce the target language.
The second purpose is to highlight how, with a
little initiative, teachers can adapt songs to better
suit their teaching goals. Songs can be used as a
valuable teaching and learning tool. Using songs
can help students improve their language skills;
they can also be useful for teaching vocabulary
and sentence structures. Probably the greatest
benefit to using songs in the classroom is that they
are enjoyable. Apart from discussing theoretical
arguments and empirical evidence in support of
using songs in language instruction, the paper
provides practical activities for integrating songs
into EFL classrooms. It is hoped that a larger
number of EFL teachers will deem songs a valuable
educational tool which they can use to engage
their students both affectively and cognitively
and to promote effective and enjoyable language
teaching and learning./.
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CAC HOAT PONG THUC HANH TiCH HQP AM NHAC VA BAI HAT
TRONG LOP HQC TIENG ANH

PHAM THI THUY, PHAM THI HOAI PHUQNG

Tém tit: Mot trong nhitng thach thirc chinh ma gido vién tiéng Anh phai di mit trong cac 16p hoc
hang ngay 14 tim ra nhitng cach sang tao dé khién sinh vién himg tha véi viéc hoc ngon ngir, diéu ma
d6i khi c6 thé bi coi 1a nham chan hodc té nhat. May man thay, c6 nhiéu cch dé giai quyét thanh cong
nhiing thach thirc nhu vay, va giang day dua trén bai hat 1a mot trong s6 d6. Bai bao nay khuyén khich
viée ap dung chién lugc khai thac céc bai hat trong 16p hoc tiéng Anh nhu mét ngoai ngit (EFL) dé
thiic day ngudi hoc khi ho thuc hanh va san sinh ngon ngir dich ciing nhu tham gia tich cuc vao qué
trinh hoc. Pau tién, bai bao xem xét ngan gon céc 1y do khac nhau dé sir dung bai hat trong 16p hoc
EFL. Thir hai, né cung cap cic huéng dan dé thuc hién hiéu qua céc bai hét trong day va hoc tiéng
Anh. Thir ba, phﬁn thuc hanh cta bai bao 1a gidi thi¢u mot s6 hoat dong dua trén cac bai hat thyuc té
da duoc str dung hiéu qua trong 16p hoc ciia chinh cac nha nghién ciru. Hy vong rang bai viét nay tai
khang dinh rang viéc day va hoc tiéng Anh qua bai hat s& gitip sinh vién nang cao k¥ ning ngon ngit
va hing thu hon khi tham gia cac 16p hoc EFL.

Tir khéa: bai hdt, mét s6 hoat dong dira trén cdc bai hat, ki nang ngon ngir, 16p hoc tiéng Anh nhuw
mot ngogi ngir (EFL)
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ABSTRACT

Information Communication and Technology in the Industrial Era 4.0 has become a fundamental
necessity in supporting the effectiveness and quality of the education process. To meet the needs
of learning and especially foreign language learning in the new situation, this study aims to find
out whether applying gamification in students’ self-study time is significantly effective. With the
“students must be proactive in learning” motto nowadays, using gamification software for students
to learn, practise and self-evaluate their level is an essential requirement. Data were collected via a
teacher-constructed language proficiency test and an introspective interview. A questionnaire was also
given to the learners which assessed their attitudes toward self-studying by applying gamification.
The findings of the study revealed that students who used gamification in oriented group had a greater
positive performance toward English learning process than what was observed in the group with

traditional self — studying methods.

Keywords: English, gamification, learning, self -studying, technology, teachers, students

1. INTRODUCTION

The development of Information Technology
has created great changes in various fields,
especially education. Information technology is
increasingly proving an indispensable role in both
management and training. In the general trend
of the national education reform and innovation
strategy, foreign language teaching and learning
in the military environment has received more
and more attention and has yelded significant
improvements. In order to meet the educational
requirements of the industrial revolution 4.0, the
military academies and schools, especially the
Army Academy have prioritized the application of
information technology in teaching and learning
foreign languages. Learning English is crucial
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and is not negotiable in the Industry 4.0 era
to communicate and to collaborate globally. In
fact, not a few students find it difficult and
lack of enthusiasm in learning English. One of
the major problems is the teaching method which
is less interesting and tends to be ineffective. Thus,
Information Communication and Technology in
the Industrial Era 4.0 has become a fundamental
necessity in supporting the effectiveness and
quality of the education process. Therefore, one of
the solutions to resolve this problem is through
the implementation of gamification. These are free
game-based learning platform that can be used by
teachers and students. Hence, this paper discusses
the theoretical aspects of gamification in education
as well as its advantages. Furthermore, the paper
focuses on some previous research highlighting the



effects of using gamification to enhance students’
engagement in learning English.

2. LITERATURE REVIEW

The concept of gamification is basically new,
and according to Werbach and Hunter (2012), is
the use of game elements and game design
techniques in non-game contexts. It is based
in the success of the gaming industry, social
media, and decades of research in human
psychology. In the work of Sailer, Hense, Mandl,
and Klevers (2013, p. 28), the gamification can be
understood as follows: “Gamification refers to
the explicit use of particular elements of games
in non-gaming contexts. The term design refers
to the use of game design instead of game-based
technologies or practices of the wider game
ecology. The area of application of gamification is
initially very broad. To take account of that and to
prevent limiting the definition to certain contexts,
the area of application is just described by the
term non-game-contexts”. Those components
are essential to be understood individually,
and are explained in an abroad form. On the
other hand the concept of gamification takes
an additional perspective when the components,
perceived as key elements, become instrumental in
the development of the concept and application
of the concept. Also, gamification is diverse and
has different uses as follow:

Table 1. Game elements and definitions
(http://greav.ub.edu/der)

Points Numeric accumulation based on cerfain activities.

Visual representation of achievements for the
use shown online.

Badges

Leaderboards | How the players are ranked based on success.
Progress bars/ | Shows the status of a player.

Progression

Performance Shows player performance.

graph

Quests Some of the tasks players have to fulfil in a game.
Levels A section or part of the game

Avatars Visual representation of a player or alter ego.

Social elements | Relationships with other user through the game.

Rewards/
reward system

Sysfem to motivate players that accomplish a quest.
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The use of technology in education has
become necessary to fortify the teaching
and learning experience in the 21% century.
Nowadays, most of the students are digital natives,
and they learn and process information differently
(Prensky, 2010). Thus, applying gamification
is a new term that is being discussed in the last
decade. The term of gamification emerged around
2010 where technological developments at the
time were very rapid. Gamification is non-game
based learning which has become an increasingly
popular approach in increasing users’ enthusiasm
in a variety of contexts, including in the world
of education. According to the NMC- Horizon
Report (2014) “the gamification of education is
gaining support among educators who recognize
that effectively designed games can stimulate
large gains in productivity and creativity among
learners”. A very important aspect in gamification
with educational purposes is based on the
implication that envisions educational objectives.
These educational objectives will be seen by the
learner as challenges to be accomplished in order
to move from one stage to the other.

Gamification method makes the classroom
more alive. Istvan Varannai et.al (2017, p. 6)
declared “using gamification is capable of
eliminating the boredom of students in the
classroom and making the learning process
more enjoyable”. According to Joey and Jessica
(2011, p. 2) “gamification offers the opportunity
to experiment with rules, emotions, and social
roles”. Emotions factor becomes the motivation of
learners in the learning process takes place. In this
case, students compete to get a good score and also
feel challenged by the game. Students work hard
to get satisfactory results. The next positive impact
of gamification is motivation. Motivation is one
of the main factors in teaching gamified, which
is an important aspect in students’ engagement
classroom. Along the same line, with Maliakkal
(2014, p. 52) “when used in non-game contexts,
game elements can trigger motivation, effective
player engagement, as well as persistence to win or
learn”. The next impact of using gamification is
to make students more focused in understanding
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the material. This is because the learning methods
used are very indifferent and do not make the
students feel burdened. So, students enjoy more
and easily capture the material.

3. METHODOLOGY

This study was conducted to answer the
research question of whether the gamification
applying in self-studying proves to be more
effective than traditional self- studying methods of
the command and staff learners at the regimental
and divisional level at the Army Academy.

The research involved the participation of 136
students who had studied English as a compulsory
subject at officer schools with language ability
equivalent to A2 level. As the command and staff
students at the regimental and divisional levels,
they are expected to have a certain threshold
proficiency in English and they have learned
specific military English course for 3 months.

The research design used in the present study
is a quasi-experimental one which involved both
the control and experimental groups. 136 students
were in six different classes, three of which
were treated as the experimental group (N = 71)
and three others as the control group (N = 65).
Participants were asked to take a pretest on the first
day of the course to determine their English level.
After applying gamification in self-studying for
experimental classes, both groups took a posttest
after the experiment finished. The scores of the
pretest and posttest of the two groups were then
statistically analyzed to determine if there were
any significant differences between the scores of
the two groups.

The textbook utilized for both groups was
Campaign: English for the military 1 by Simon
Mellor-Clark and Yvonne Baker De Altamirano.
The application of gamification being used at the
Army academy is the quizlet software. Vocabulary
and military terms are entered into this software
and the software would design the exercises itself
in the form of an online game. The pre-test and
post-test were designed with exercises mainly
focusing on reading skills.
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As for the control group, the teacher spoke and
taught all the time whereas students’ tasks were to
listen, copy the new words and take notes. Then,
the students were required to fulfill all the exercises
in the course-book and workbook which basically
included such question types as answering
questions, completing sentences, matching and
translating exercises at the classroom immediately
with the teacher’s help to make sure that students
do all the exercises correctly and completely.

The experimental group engaged in using
quizlet to study after being taught by teacher in
classroom. The students were requested to do
the exercises at home after taking part in various
quizlet games, namely aerolite, matching, choose
the best answer, multiple choice, right or wrong,. ..

Quizlet o Giitien Thovinciabn v [

uuuuuuuu

reconnotre
goalong

Picture 1. sample game of quizlet (https.//
quizlet.com/vn/594048812/unit-6-_-a-visit-to-the-
base-flash-cards/)

4. FINDINGS AND DISCUSSIONS

A paired samples t-test was carried out to
compare the mean scores attained on the pretest
and posttest by students in the control group. Table
2 presents the results of the paired samples t-test
conducted for this purpose. As shown in the table,
there was a significant difference in the scores of
the pretest (M = 17.25, SD = 6.26) and the posttest
(M =19.62, SD = 7.38) of the control group with t
(64) =-3.03, p <0.05, and Sig. (2- tailed) = 0.004.
Clearly, the students in the control group performed
better in the posttest, earning higher mean scores
(19.26 compared to 17.25). The results indicate
that students given the traditional teaching made
a certain improvement in their reading ability.
Their progress was not due to chance alone since



the Sig. (2-tailed) value is 0.004, which is lower
than the 0.05 significance point. Therefore, this
improvement can be attributed to the students’
attainment of knowledge as well as reading skills.

Table 2. Paired samples t -test for comparing
the mean scores of the pretest and the posttest
performed by the control group

Test Variable N Mean  Std. Deviation  t df.  Sig.(2-tailed)
Pretest 65 17.25  6.26 -3.031 64 .004
Posttest 65 19.62 7.38

*p<.05

Similarly, a paired samples t-test was conducted
to compare the mean scores on the pretest and the
posttest achieved by students in the experimental
group. Table 3 displays the results of the paired
samples t-test carried out for this purpose. There
was a significant difference in the scores of the
pretest (M =21.54, SD = 7.79) and the posttest (M
=26.82, SD = 7.09) with t (70) = -10.7, p < .001,
and Sig. (2-tailed = .000). Obviously, there was a
large difference of 5.28 between the mean pretest
and posttest scores for the experimental group.
The difference is significant since the p value is
lower than 0.001. Therefore, students’ remarkable
improvement in their language knowledge as well
as in the experimental group is assumed to be
influenced by applying gamification in students’
self-study.

Table 3. Paired samples t -test for comparing
the mean scores of the pretest and the posttest
performed by the experimental group

Test Variable N Mean  Std. Deviation t df.  Sig.(2-tailed)

Pretest 71 21.54 779
Posttest 71 2682 7.09

-10.7 70 .000

**p< 001

To sumup, the results of the paired samples t-test
for each group indicate that both groups generally
made a certain improvement after the three-
month experiment. The improvement made by
the experimental group, who engaged in applying
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gamification for self- studying, was considerably
greater than that made by the control group, who
followed the traditional instruction. There was
a difference of 2.91 in the pretest and posttest
means between the experimental group (5.28)
and control group (2.36). Nevertheless, further
statistical calculations are needed to determine
which group truly outperformed in the posttest.

To evaluate the language knowledge as well as
reading skills of both groups before the experiment,
an independent samples t-test was performed to
compare the pretest means of both groups. Table
4 shows the results of the independent samples
t-test conducted for this purpose. Before the
three-month experimental period, there was a
significant difference in the pretest scores of the
control group (M = 17.25, SD = 6.26) and the
experimental group (M =21.54, SD = 7.79) with t
(132) =-3.5, p < 0.05, and Sig. (2-tailed) = 0.001.
As can be seen from the table, the students in the
experimental group outperformed those in the
control group on the pretest with a higher mean
score (21.54 compared to 17.25). The difference
could be ascribed to the fact that there were better
students in the experimental group that could have
made them better in a second language.

Table 4. Independent samples t-test
for comparing the control group and the
experimental group on the pretest

TestVariable N Mean  Std. Deviafion t df.  Sig.(2-failed)
Pretest 71 21.54 779 -3.517 132 .001
Posttest 65 1725 626
*p<.05

Subsequently, an independent samples

t-test was run to find out whether there was a
statistically significant difference between the
means of the two groups on the posttest. Table 5
shows a statistically significant difference in the
posttest scores between the control group (M =
19.62, SD= 7.38) and the experimental group (M
=26.82, SD =7.09) with t (132) =-5.8, p <.001,
and Sig. (2-tailed) = .000. As such, the mean gain
of the experimental group was greater than that of

KHOA HOC NGOAI NGU QUAN SU
No. 38 (12/2022)

59



<+ LANGUAGE TEACHING METHODOLOGY

the control group, 26.82 and 19.62, respectively.
Besides, the scores of the experimental group
were more homogeneous than those of the control
group since the former’s standard deviation is
lower (7.09 compared to 7.38). Moreover, the Sig
(2-tailed) value was lower than .001 (p < 0.001).
Thus, it can be concluded that the difference in the
mean scores on the posttest for the two groups is
statistically significant, i.e., not due to chance alone.

Table 5. Independent samples t-test
for comparing the control group and the
experimental group on the posttest

Test Variable N Mean  Std. Deviafion df.  Sig.(2-tailed)
Pretest 71 26.82 7.09 -5.8 132 .000
Posttest 65 19.62 7.38

**p<.001

Nevertheless, as one might assume that students
in the experimental group, who had higher scores
in the pretest, will be more likely to outperform
those in the control group on the posttest, it was
genuinely important to determine the magnitude
of the difference, i.e., the so-called effect size (ES)
on the experimental group. This is to ascertain
whether the applying gamification in self-studying
affects students’ improvement or not. Thus, ES
was calculated based on the following formula
(Rubin, 2013).

Experimental Group Mean — Control Group Mean

ES =

Control Group Standard Deviation

The guidelines for interpreting ES are: d< 0.02
=small effect, d: 0.50-0.79 = moderate effect, and d
> (.8 = large effect (Cohen, 1992, as cited in Rubin
[2013]). The effect size for this analysis was 0.97,
which indicates that the effect of ER on students
was large. Therefore, it can be logically concluded
that a significant difference existed between the two
groups in terms of applying gamification in self-
studying after the three-month experiment. In other
words, the higher gain in the mean score made by
the experimental group must be largely the effect
of applying gamification in students’ self studying.
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In this presentation of the results, the
quantitative descriptive data are presented. Among
the 71 experimental participants, only 60 of them
filled in the questionnaire. The Cronbach Alpha
test was performed to examine the reliability of
the 38-item questionnaire; it showed a reliability
of .703, which is acceptable.

The findings shown in Figure 1 indicate that,
overall, the majority of participants had positive
attitudes towards gamification.

As seen in Figure 1, the results revealed that
the majority of the responses were positive for all
19 questions. Students’ responses to the 19-item
questionnaire indicated that a majority of them
believed the gamification helped them achieve
gains in linguistic competence, e.g., building a
large sight vocabulary (75%), enhancing grammar
knowledge (75%), memorizing vocabulary and
context easier (66.7%), bringing out their prior
knowledge into reading comprehension (63.4%),
expanding their background knowledge (73.3%),
applying whatthey had learned into practice (75%),
improving skills and strategies (81.7%), reading
the graded readers with ease and understanding
the gist (76.7%), increasing reading and listening
skills (73.3%), and making the learning process

more enjoyable (75%).
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Figure 1. Frequencies of students’ attitudes
toward applying gamification

A majority of the students also believed that
gamification was interesting (68.3%), gave them
a chance to have further practice English (76.7%),
and developed their skills (68.3%). They also
believed themselves to have made gains in self-
confidence (75%) and indicated that they would



like this type of learning more (70%) after exposure
to gamification.

One of the possible reasons for these findings
is that once students achieve improvement in
their learning ability, they tend to have a positive
attitude toward what they have experienced. The
second possible reason is that gamification allows
students to study without anxiety and difficulty
and motivates them to learn English. A majority
of the students also believed that the applying
gamification in self-studying was interesting and
also gave them a chance to have further practice
in all kinds of the exercises as well as gave them a
promotion in English learning habits. The students
also believed themselves to have made gains in
self-confidence and indicated that they would like
this type of learning should not only apply in self-
studying time but also in classroom time.

5. CONCLUSION

The results of the study indicate that applying
gamification in self-studying was greatly
beneficial as it resulted in substantial improvement
in students’ English ability at the regimental and
divisional level. The findings also show that most
students in the experimental group had positive
attitudes toward gamification. Most importantly,
after engagement in gamification, those students
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developed a habit for learning, which are of
great importance for them to achieve their goals
in learning English and proficiency in their
future academic studies. Thus, the application
gamification in students’ self-studying should be
integrated into the English learning curriculum for
all courses./.
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HIEU QUA CUA VIEC AP DUNG TRO CHOI HOA TRONG GIO TU HQC
CUA HOQC VIEN TAI HQC VIEN LUC QUAN

Tém tit: Truyen thong va Cong ngh¢ Thong tin trong Ky nguyén Cong ngh¢ 4.0 da tr¢ thanh nhu cau
co ban thiét yéu trong viéc hd tro hiéu qua va chét luong ciia qua trinh gido duc. Dé dap mg nhu cau
hoc tap va dic biét 1 hoc ngoai ngit trong tinh hinh m&i, nghién ctru ndy nhdm tim hiéu xem viéc ap
dung tro choi hoa (gamification) trong thoi gian tu hoc cua nguoi hoc c6 thuc su hiéu qua hay khong.
Vi phuong cham “nguoi hoc” phai 1a nguoi chu dong trong hoc tap hién nay, viéc sir dung phin mém
dé nguoi hoc hoc, lam bai va tu danh gia trinh d cua minh 12 mot yéu cau can thiét. Dit liéu duoc thu
thap thong qua mot bai kiém tra trinh d6 ngdn ngit do gido vién xdy dung va mot cudc phong van cac
hoc vién trong 16p thyc nghiém. Két qua khao sat cho thay mirc ting dang ké trong diém kiém tra trinh
do thong thao tiéng Anh cta hoc vién. Mot bang cau hdi cling dugc trao cho nhiing ngudi hoc dé hoc
vién ty danh gia viéc tu hoc ciia minh bang cach ap dung tro choi hoa. Nhitng phat hién ciia nghién ctru
cho thiy ring nhiing hoc vién ap dung tro choi héa trong gio tw hoc theo dinh hudng ciia gido vién ting
kha ning tich cuc ddi v6i qua trinh hoc tiéng Anh cao hon so véi nhimg gi dwoc quan sat trong nhoém c6

phuong phap tu hoc theo truyén thng.

Tw khoa: tiéng Anh, tro choi hé tro hoc tdp, hoc tdp, tw hoc, ky thudt, gido vién, hoc vién.
Ngay nhdn bai: 21/11/2021; ngay swa chita: 02/3/2022; ngay duyét dang: 30/11/2022
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ABSTRACT

Technology and the outspread of the COVID-19 pandemic have initiated widespread reform in
professional and academic domains at higher education. Specifically, the educational settings in many
parts of the world have been changing dramatically from the traditional face-to-face environment to
the distinctive rise of e-learning whereby teaching is undertaken remotely and on digital platforms.
For Vietnamese educators taking charge of academic writing modules, these changes have posed
some intriguing questions for our understanding of foreign language education in the digital age: (1)
how tech tools were exploited to transform the teaching practices to enhance learners’ writing skills?
and (2) what challenges are faced by Vietnamese students during the course of online learning in
their academic writing classes? By using questionnaire surveys with 256 participants and in-depth
interviews with 29 English-majored students in three different universities, this paper displays how the
realities of localised technological practices were configured to adapt to the virtual writing classrooms

and what challenges were faced by Vietnamese learners during this special era.

Keywords: Online learning, Learners’ autonomy, Tech tools, Localised practices, Challenges

1. INTRODUCTION

In 2015, UNESCO released their overall vision
for 21%-century learning, regarding incorporating
digitalisation as akey focus in teaching and learning
practices (University of Oxford International
Strategy Office, 2015). Thus, this emerging
idea advocates for greater and appropriate
use of technology to promote personalisation,
collaboration, and communication for developing
learners’ core skills and competences within
the contemporary educational paradigm. Such a
shift became more prevalent during the Covid-19
outbreak when all teaching and learning practices
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in many countries were delivered online. The
social distancing policies and the lockdown phase
have resulted in fewer social connections, closures
of ample educational centers, and an increase in
online classes all over the country in 2020 and
2021 (Kusmaryono et al., 2021). In addition, it
is not known whether educators will be required
to continue employing digital teaching methods
and tools after the end of the COVID-19 crisis.
Consequently, a number of practitioners have
attempted various digitalised measures to provide
better learning outcomes during this special era
(Cicha et al., 2021). Besides, the shift to online
teaching, for instance, forced the universities to use



video conferencing tools as a solution that could
ensure the effectiveness of distance learning. For
Vietnamese educators taking charge of academic
writing modules, there are still struggles with the
digitalisation, online learning, and technological
transformation so that effective teaching and
learning methods could be found to adapt to the
new situational context (Nikou & Maslov, 2021).
However, empirical studies in teaching academic
writing during the Covid-19 pandemic is scarce,
especially in the Vietnamese setting. Hence, it is
useful to understand how this instruction mode
could be exploited via various tech tools to
support the learning process. Moreover, no formal
studies have been conducted systematically to
address the challenges faced by learners during
the course of academic writing within the digital
environment. Therefore, a study is also needed
to examine what challenges are actually faced by
Vietnamese learners in a specific subject, and how
these elements mediate students’ performance.
This needs to be established first and before any
recommendations can be made as a contribution
towards the literature of online learning for better
implementation.

In short, this study examines the training of
academic writing in online learning environment
within the local Vietnamese context (especially
in Ho Chi Minh City) to answer two research
questions:

1. How were tech tools exploited to transform
the teaching practices and to help Vietnamese
learners study academic writing in HCMC?

2. What are the challenges faced by Vietnamese
students in HCMC during the course of online
learning in their academic writing classes?

2. LITERATURE REVIEW
2.1. Definitions and characteristics

E-learning (a.k.a. online learning or electronic
learning) is a paradigm of modern education relying
on the use of multiple information systems and
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technological tools to mediate the teaching process
and help learners acquire necessary competencies
at their own premise (Singh & Thurman, 2019).
This encompasses the online learning during
the Covid-19 pandemic (2020-2021) in which
learning wholly takes place simultaneously via
Internet-delivered instructions and this enables
more online interactions between class members
via the use of tech tools. Thus, effective delivery
of online learning should consider how the whole
learning process is structured, including the
careful consideration of all relevant factors such
as instructors’ and learners’ attitudes, learners’
preferences and acceptance, learners’perceived
usefulness and perceived ease of use mediated
by exploited technologies, instructional learning
materials and contents, the social interrelationships
between stakeholders (e.g., students, instructors,
schools), and the diversity in assessment activities
(Alea et al., 2020; Grabinski et al., 2020).

According to Md Hassan et al. (2020), an
effective online learning environments should take
into consideration of four following elements:

Table 1. Characteristics of effective online
learning environment

Learner-centred Knowledge-centred

Active learning experiences with ~ Good use of real-life

meaningful activities and space  practice and scaffolding

for individualised reflection activities

Consideration  for  in-
depth  and

understanding of the subject

Well-designed classroom

procedures for more learners’ integrated

contributions

alignment  between
learning outcomes, teaching
contents, materials, and

classroom activities

Consideration  for learners’  An
interactions or internalization

with the lessons

Coherently organized and
connected

Significant use of diagnostic

tools and  learner-centred knowledge

activities to make pre-existing  transfer and skill practice

knowledge structures accessible
to both teacher and students

A connection between

Take into account students’

learners’ knowledge and

preconceptions and  cultural

perspectives market demand
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Assessment-centred Community-centred

Varied assessment methods An awareness of increasing

more interactions inside and
outside online classrooms

An exploitation of various A balance of individual

online computer-marked tools  work and group work with

and  collaborative  learning equitable division of task

techniques contributions.

Frequent  encouragement

Use of self-assessments, peer  of learners’ autonomy and

assessments, and  online  responsibility within  the

automated tutors community

Md Hassan et al. (2020) asserted that these
aforementioned elements should be localised
and configured to adapt to the specific contextual
and cultural requirements. Thus, these aspects
should be considered as key factors to examine
the affordances or challenges of online learning
environment if a researcher would like to provide
a detailed and comprehensive investigation into
this field in a particular context. Moreover, Wilson
stated that “learning space continuum has two types
of conditions at its extremities, wholly independent
self-directed unstructured learning at one end
and structured teacher-led didactic learning
environments at the other” (2009, p. 20). Within
the scope of the study, the structured teacher-led
didactic instructions are the main focus as it suits
the current practice in the Vietnamese context.

For the last ten years, online learning known as
Internet-based hybrid teaching and learning online
has emerged as one of the most important new
learning tools (Kusmaryono et al., 2021). During
the recent COVID-19 outbreaks in Vietnam, most
of the country has been placed under quarantine.
As a result, online teaching and learning has been
implemented in most universities and other training
institutions, and during this tough period, the main
concern is not only whether online teaching—
learning methods can provide high-quality
education, but also how academic institutions will
be able to implement online learning on such a
large scale to suit various learning needs as well
as to adapt to the local settings (Ho et al., 2020).
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In addition, the recent emergence of more distance
learning English Language BA programmes in
Vietnam also requires more understandings of how
technology could be facilitated to maximise the
learning impacts in EAP and specialised subjects
for better curriculum designs (Alea et al., 2020;
Pham et al., 2020).

2.2, E-learning during the Covid-19 pandemic

There have been numerous studies about
the impacts of e-learning during the Covid-19
pandemic. On a positive side, e-learning could
promote a learner-centred, self-paced, and cost-
effective way of learning (Fatoni et al., 2020).
Besides, learners could be involved during the
video-based online lessons and used e-learning
devices which promote their motivation towards
learning English (Nikou & Maslov, 2021). In their
quantitative study with 131 Finnishundergraduates,
Nikou and Maslov found that students were able
to learn independently as they were motivated
continuously throughout the teaching process.
Besides, through his online survey with 670 Polish
first-year undergraduates, Cicha (2021) claimed
that e-learning improved students’ participation
in classroom activities, enhanced their feeling of
pleasure in this form of education, and fostered
a sense of self-efficacy. This study is in line with
the studies of Rosyada and Sundari (2021) and
Sarikaya (2021), who demonstrated that their
students were able to pick up various strategies
throughout the lessons to accomplish their goals
with the help of e-learning. However, the question
as how the technology is configured in a particular
module to foster the learning process and how
technology impacts learners’ skill mastery of that
subject is still left unanswered.

In terms of the educational practice for
academic writing during the pandemic, studies
revealed that different platforms and means of
communication were used in a hope to facilitate
learners’ performance in certain ways. At the
outset, real-time video conferences were the most
frequently used form of online learning, involving
tools such as Microsoft Teams, Zoom, or Google



Meeting. They were followed by asynchronous
forms such as tailor-made presentations, video
recording, and written communications in online
forums and chat rooms. Results from several
empirical studies revealed that these platforms
and means of communication had certain
benefits to academic learning. For instance, the
explanatory sequential study of Rosyada and
Sundari (2021)including in Indonesia. During
the COVID-19 pandemic, the issue appears to be
more challenging where teachers are persuaded
to learn from their home environment (LHE with
96 third-year Indonesian students investigated
the beneficial impacts of Google Classroom and
the students’ academic writing performance.
Their findings revealed high satisfaction and
good performance (o= 0.05) thanks to the clear
instructions, practical directions, and the frequent
assignment reminders of this tech tool. However,
similar studies with such positive findings are still
scarce, and negative results have also reported
in some other research. For example, in a case
study of Sarikaya examining the writing teaching
processes of 54 primary school teachers (2021), her
semi-structured interviews revealed students’ low
motivation, poor online classroom management,
lack of support and inadequate time for necessary
feedback and corrections. These negative results
pose the question that more information should
be provided to explain how the teaching practice
in writing modules should be actually structured
and localised to bring more efficacy to the training
process. In short, more understanding about
localised practices in teaching academic writing
within the online environment is needed so that
educators could gain better insight into this field
as well as have more choices to implement in the
classrooms, thus making the teaching process
more interesting and meaningful.

A review of literature also confirms multiple
challenges related to e-learning as a result of the
Covid-19 pandemic. Forinstance, Kibuku, Ochieng
and Wausi (2020) stated that e-learning challenges
included limited bandwidth, lack of ICT training,
lack of funding priorities, and financial pressures.
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Moreover, Almaiah et al. (2020) identified the
critical factors of e-learning system usage during
COVID-19 pandemic, including e-learning system
quality, trust, culture, self-efficacy, financial
support, and changes in management or technical
maintenance. Alea et al. (2020) also evaluated the
perceptions among the teachers about the impact of
COVID-19 and found multiple challenges related
to it such as individual issues with preparedness
for delivering distance learning. Other challenges
include the correlation between the effectiveness
of online learning with relevant factors such
as content design, material preparation, the
engagement of classroom members, and the range
of classroom interactions. Similarly, Abbasi et
al. (2020) stated that the difficulties in learners’
preferences, the unfamiliarity with the sudden
changes in learning modes, and the ineffective
measures taken by faculty members also pose
certain pressures to not only the students but the
teachers as well. However, it could be said that
these challenges were generally investigated
in a macro level while special consideration is
neglected from the micro perspective, including
the specific challenges imposed on learners and
localized practice in a particular subject. In other
words, no empirical studies have been conducted
to address specific challenges faced by learners
during the implementation of online learning in a
particular subject and in the Vietnamese setting.
Therefore, this underpinned the conduct of the
present study..

3. METHODOLOGY

The study was conducted with 256 English-
majored students in a four-year undergraduate
programme at three (two public and one private)
universities in Ho Chi Minh City, Vietnam in August
2021. These universities were chosen based on the
convenience sampling and due to the constraint of
time as well as budget. The participants were all
first-year and second-year students, with their ages
ranging between 18 and 19, and they were at the
intermediate level of English proficiency (IELTS
5.0 or above). These students had experienced the
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wholly online learning instructions during the lockdown in Vietnam. This study used (1) a questionnaire
addressing undergraduate students’ challenges and experience of learning through their online lessons in
academic writing modules, and (2) focus-group interviews to elicit more data about students’ challenges
as well as how the digitalised practice was exploited and localized in the Vietnamese educational setting.
The data collection process was conducted online (for questionnaire) and offline (for interviews) after the
social distancing policy in Vietnam in early 2022. Table 2 below displays methodological description of
the study as follows.

Table 2. Relationship between research questions and instruments

RQs Data Collection/Instruments Data Analysis
1. How were tech tools were exploited | Online questionnaire Descriptive
to transform the teaching practices | 25¢ Students = 47 Males + 209 Females analysis

and to help Vietnamese learners study

C ) ’
academic writing in HCMC? onvenience sampling

2. What are the challenges faced by | Offline focus group interview (29 students). Thematic analysis

Vietnamese students during the course of Purposive sampling: The interviewees were chosen from three dif-

online learning in their academic writing | ferent aspects: gender (Male/Female), final grades (High Dis-

classes? tinction, Distinction, Pass), and geographical background (Rural /

Municipal). The distribution of participants is illustrated as follows:

M X X X X X

F X X X X X

The questionnaire and interview questions
were designed based on the studies of Almaiah et

with 40 participants, and the Cronbach’s Alpha
statistical analysis showed that the items were

al (2020), Nikou and Maslov (2021), and Sarikaya
(2021), and they were tested to improve the
reliability and validity of their constructs in the
Vietnamese context as well as to identify possible
flaws. Two members of the Faculty of Foreign
Languages and two senior students were asked
to review all the items, the appropriateness, and
logical organisation of these questions, as well as
the clarity of word choice. After reviewing these
two sets of questions, these assessors commented
that the overall vocabulary and grammar of the
questions were understandable for Vietnamese
students. They also provided suggestions on how
to simplify a few confusing terms for clearer
meanings. The questionnaire was also used
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consistent and reliable, implying that participants
in the pilot study provided coherent feedback
towards the survey questions with the average
point around 0.823. No student gave any unreliable
feedback and no cases were excluded. Therefore,
the questions from these two instruments
could be used for the main research study.

4. RESULTS AND FINDINGS

4.1. Localised practice to foster learners’
academic writing capabilities

First, Figure 1 displays the use of some
technological instruments that educators adopted
in their online academic writing classes at this
institution.



School learning management system
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Online videos and teacher-made videos
Online social platforms

Video teleconferencing softwares
Mobile messaging apps

Digital gamified tools

Online writing tools

Interactive online whiteboard

Online English corpora

Plagiarism detfection softwares

Online writing assistants

Online scoring tools N 75
Other I4
0] 50 100 150 200 250 300

Figure 1. Exploited technological instruments

It could be seen that two most popular
technological instruments by many English
educators were the school online learning systems
and the video teleconferencing softwares (e.g.,
Google Meeting, Zooms, and Microsoft Teams)
as they were the main communication means
between teachers and learners in the Vietnamese
online environment (with the response rate at
100%). Other three widely-used kinds of tech tools
were plagiarism detection softwares (96%), online
social platforms such as Facebook or Twitter
(92%), and mobile messaging apps (87%).

Interactive  online  whiteboards, mobile
messaging apps, and online writing tools and
also received high levels of exploitation, at 77%,
75%, and 69% respectively. However, only 78
participants (30%) stated that online English
corpora and online scoring tools were adopted in
their classrooms to support academic writing skills.

Table 3 summarises how the localised practice
could support the learners to study academic
writing. It can be seen that the Mean scores of all

elements clustered in the 3.6-4.5 range, indicating
that the students found these technology-assisted
endeavours useful.

Table 3. Benefits of technological instruments

Mean | S.D.
a. !_feqrners h'qd'more time to explore 433 0.36
writing theories in advance.
b. Learners could understand the lessons
deeper via further reading or video 4.19 0.42
watching.
c. L.earners could pr'q.ctlce writing skills in 49 04
various forms of activities.
d. Leqr.ner.s, could adopt the Yvrlllng 426|043
strategies in abundant exercises.
e. Leqrr.lers could revise their knowledge 412 0.52
from prior lessons.
f. Learners ?ou|d conso||fiofe their 418 0.44
understanding of the online lessons.
g Learners.could self-assess their 442 0.36
understanding.
h. Learners could |.ecrn from strengths and 368 061
weaknesses of their peers.
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i. Learners c'o.uld |nf:re.c15e their confidence 382 0.66
level and critical thinking.

i L.ecrners (?ould develop their ideas from 406 072
reliable online sources.

k. Learne.rs could improve lexical and 497 0.46
grammatical knowledge

Generally speaking, all students expressed
positive attitudes towards the usefulness of the
tech tools due to their beneficial impacts. These
aspects were further investigated in the focus
group interviews as follows.

In terms of the learning outcomes, data showed
that the students thought highly of the digitalised
instruments. Examples from student interview
comments provide illustrations of some of the
benefits as follows:

“We as the learners can understand more
about the lessons and review them again and
again.”’- Student 1

“I'was able to gain a deeper understanding of
the topics as well as improve my writing skills.” -
Student 6

“It allowed me to better understand the writing
theories before the lessons. So, although writing is
rather abstract, I still can understand the online
lessonswhiletheteacherwasteaching.”-Student 14

“Our lessons became clearers because the
teacher provided some pre-reading exercises and
online videos. We also had some questions on
the LMS before every online lessons. So, I think I
became more prepared.” - Student 17

More importantly, twelve participants revealed
that there were some encouraging changes in their
thinking and learning styles. Their responses
showed that they became more active and satisfied
with the learning outcomes as indicated in the
following extracts:

“I had time to prepare, review the lessons,
and practice a lot thanks to the teachers’ games
and activities. I think the more exercises we have,
the better we write. They are not the writing on
paper any more. I had to use technology. I became
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active. It is quite suitable if we want to do the
Online IELTS test later. - Student 3

“We are able to use various online platforms
and apps that can assist writing skills. They can
maximise our interest and imagination in the
writing, and we could be more active to explore.”
— Student 15

“We had opportunities to explore the topics
from various viewpoints on the online websites.
We can also check our grammar and vocabulary
before submitting the writing. So, we could have

few mistakes and have more good ideas.” —
Student 22

Responses showed that the participants had to
actively prepare the lessons before in-class sessions,
and they had ample opportunities to practice,
obtain relevant ideas for their assignments, and
revise their products. Thus, it could be said that
that their learning styles were somehow fostered
in this academic online learning atmosphere.

In short, when investigating learners’ responses
in details, the benefits of the tech tools approach
with regards to the learning outcomes of the course
objectives could be summarised in the table below:

Table 4. Benefits of the tech tools

Benefits Examples

Deeper “We could watch the videos, the notes, and
even the comments many times when we are

free and for the tests.”- Student 4

understanding
of the writing

theori d
eories an “The videos and writing tools helped us to learn

and practice in our free time, this means that |
could understand the lessons, do exercises and
do the tests better” - Student 10

topic contents
(21 responses)

“Learning from the reliable sources helped me
to analyse the topics in a mature way, more
professional.” — Student 26

More “We could do different types of writing exercises
exposure online, such as multiple choices, sentence
o practice transformation, unscrambled sentences, gap
o sharpen filling, matching, error correction, etc. And we
wrifin got quick results with one click. So, more practice
kil 919 and feedback mean with we could practice our
skills ( writing skills”- Student 2
responses)

“The lessons are informative with plenty

activities provided the technology.” - Student 18




More
preparations
and
commitment
(18

responses)

“First-year students like me are not prepared
for the learning styles at the university. But the
technology encouraged me to prepare better
than the traditional style.” - Student 19

“We feel more responsible and in charge of our
learning” - Student 13

“We asked each other in the classroom and in
the school LMS or Facebook for advice how to
use the technology and learn at home to study
writing better.” — Student 24

“Some tools recorded the way we prepared the
lessons, and the teachers gave marks on our
preparations. Therefore, we had to prepare well
if we want to get good marks.” — Student 28

Improve
writing
skills (18

responses)

“I learned a lot of new words and improve my
grammar thanks to Grammarly and other tech
tools” - Student 3

“I know how to develop the thesis statements and
topic sentences from good online webpages. |
also know how to paraphrase better because
teachers will give us O mark for plagiarism.” -
Student 16

“Some technologies are useful because | can
learn a lot about collocations, idioms, and ideas.
Especially when the teacher gave us the videos
from online teachers and the Internet. Studying
from the experience of excellent teachers online
can help us remember longer and improve the
writing skills.” — Student 21

Enhance
self-assess-
ment skills
and critical
thinking (16
responses)

“I can do other practice online through the link
of the teachers, so | can know more about my
ability. | can even compare the improvement
of my marks with Intelligent Essay Assessor.” —
Student 2

“Seeing the essays of my friends and the
comments of my teacher on their essays made
me think more about my abilities, my way
of thinking, and my levels. You see, some
technologies such as Padlet help us to see the
papers of all the class students. Sometimes |
really want to know how best students write, but
| don’t dare to ask them. In the online classes
| can do that but | don’t need to ask them.” —
Student 4

“Because my essays were uploaded online, and
all friends can read my essays as well as the
teacher’s comments, | have to write carefully,
think carefully, and try not to copy from the
websites.” — Student 17

LANGUAGE TEACHING METHODOLOGY <

Responses also revealed some intriguing
information about the beneficial impacts of certain
tech tools during the online lessons.

“... the use of Nearpod, Kahoot, Classcraft,
and Turnitin were some of tools that my teachers
used to make the lessons better.”” — Student 21

“A lot of technical support was provided such
as Grammarly, EasyBib, or Google Jamboard.
These tools can help us learn in a more interesting
way as well as foster our understanding.” —
Student 9

“The teachers asked us to upload the papers
online in Padlet or Facebook, prepare PowerPoint
presentations about writing and put them on social
platforms. We received the marks based on the
contents as well as the number of hearts/likes of
our friends. So, it was motivating and useful.” —
Student 17

Findings from the interviews revealed that
the participants could recognise that their writing
competencies could develop in some ways
thanks to a combination of various elements such
as tech tools, teaching methods, and learning
activities. Thus, it means that some educators
could exploit the technology and adapt to the
online learning environment so that learners’
interest and motivation could be fostered, and they
could construct their knowledge or facilitate their
involvement.

Another aspect of the online learning in
academic writing modules is learners’ appreciation
of the classroom procedure with regard to the
specific teaching strategies for skill consolidation
as well as assessment activities. Some excerpts
could be found as follows:

“The teacher used many online apps and
technology to help us review the lessons. Some
teachers do not repeat their use of technology. So,
it was so fun.” — Student 1

“My teachers used some tools to mark our
essays online. So, we can know the results quite
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quickly, and we know what we would be marked.
We can see all the essays online. So, we can learn
more.” — Student 4

“The teacher gave us a rubric or guideline
so that I could give the mark for my friends, and
then check it with the Grammarly to see if my
corrections were correct. ... I learnt a lot from this
activity.” — Student 12

“Technology is good for scoring. We can learn
right away about grammar and vocabulary. It is
quicker, so the teacher can focus on ideas.... I feel
confident before I submit the writing because 1
know that I can make as few mistakes as possible
due to technology” - Student 16

These findings verified the fact that the
interviewees highly valued the use of online
scoring technology and the various assessment
strategies proposed by the teachers. Specifically,
the responses proved that once tech tools could
be carefully considered to support the marking
process, and transparent criteria for assessment
tasks were given, it could enable learners to
internalise the contents and sharpen their writing
skills even if the lessons were delivered online.
This could also reduce the teachers’ time necessary
for marking so that more effort could be devoted
to help students achieve the expected learning
outcomes. In short, the responses implied that an
assessment-centered consideration for exploiting
technology could serve their practical purposes
to develop learners’ understanding, skill practice,
and performance.

The final aspect of the tech tools in localised
practice refers to the consideration to foster better
group work community in online environment.
In other words, this refers to the mutual support
among peers’ and teacher’s assistance during the
course as well as the way learners distributed the
workload among group members for assignments.

First, there was no major reported issue
about the level of the teacher’s assistance, as
all participants commented that they received
useful feedback and positive support, both inside
and outside the online sessions. Three students
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even commented that there was a group forum
led by five writing instructors in their faculty so
that all learners (about 90 students) could raise
their questions, receive support (both financially
and academically), and learn from each other.
Frequent updated positive news, uploaded videos
of experience sharing in IELTS testing, mini-
quizzes for writing practice could also demonstrate
teachers’ enthusiasm and be a good way to escape
from the feeling of isolation during the lockdown
process.

In terms of peer support, most learners
demonstrated positive feelings towards the
members of their group. Some positive comments
could be:

“We had worked hard in groups to think
critically and work collaboratively to complete the
work given.” — Student 2

“Our team had a clear task and we worked
towards the outcome of the activity to improve our
writing skills.” — Student 6

“I have also developed an appreciation
toward the importance of having an effective and
supportive community and the role it plays toward
a learner, especially in an unpleasant environment
like the Covid-19 pandemic” - Student 11

The responses proved that the classroom
interactions and work distribution in the online
classes played in important role in fostering
learners’ conceptual understanding and procedural
fluency. Specifically, learners were encouraged
to take more initiative in their active roles such
as watching videos, preparing the lessons,
distributing their tasks among the group members,
and taking advantage of the group interactions
for assignments. These elements, therefore,
laid the foundation for higher-order cognitive
development of the learning activities, with the
goal of optimising learning.

To sum up, data showed that online learning
provided some positive learning experience for the
students in this study. Learners’ responses clarified
that they could enjoy some beneficial values of the
tech tools and localised digitalisation. Moreover,



learners also expressed their satisfaction with
such an improvement in skill mastery, their
participation, and engagement level. Overall,
results from this part revealed that learners held
positive attitudes towards the benefits of the online
learning environment in relation to the learning
outcomes and personal performance.

Complicated technological tools
Personal dislike of technology
Unrecognised perceived usefulness of tech tools
Unfamiliarity with online learming materials
Owverwhelming workload
Unclear online course procedures
Unclear explanations of some writing theories
Lack of preparations by the instructors.
Poor quality of online lectures
Confusing assessment criteria
Difficulty with the online testing procedure
Limited types of writing activities
Uninterrelatedness between teaching contents and...
Demotivating online atmosphere
The temptation of plagiarism
Lack of assistance from instructors
Inadequate individvalized comments from instructors

Insufficient interactions with peers

I 23
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4.2. Challenges
learners during the online learning of academic

faced by Vietnamese

writing classes

Figure 2 provides intriguing information about
the challenges that learners faced during the online
learning process in their academic writing lessons.

I 7

I 45
I S 8
I 124
I 58
I P
I 7 9
I 53

I 78

Figure 3. Challenges faced by learners

Results show that 76 students found the online
tech tools rather complicated (30%), 23 students
expressed their personal dislike of technology
and online learning (9%), 46 students could not
recognise how some technological tools actually
supported their academic writing skills (18%), and
98 students were not familiar with the exploitation
of online learning materials (38%). In terms of
the teaching contents, 124 students thought the
workload were overwhelming (48.4%), and 68
students thought that the course procedure and
requirements were somewhat unclear (26,5%).
In addition, 97 participants also expressed their
difficulty with the explanations and online inputs
(37.9%), 79 students felt unhappy with the
preparations of some instructors for their online

lessons (34.8%), and 83 participants considered
that their online lessons were of poor quality
(32.4%). With regard to assessment aspects, 78
students found the assessment criteria confusing
(30.4%), 237 participants encountered some
difficulties with the online testing procedure
(92.6%), and 77 learners experienced limited
range of assessment activities (30%). 48 students
found no interrelatedness between the teaching
contents and materials (18.8%). More importantly,
211 students found the classroom atmosphere not
motivating enough (82.4%), and 187 students
(73%) admitted that it was so tempting to use other
people’s words (plagiarism) because they could
easily get access to the online sources when dealing
with assignments. Finally, 52 students thought

KHOA HOC NGOAI NGU QUAN SU 71
No. 38 (12/2022)



<+ LANGUAGE TEACHING METHODOLOGY

that there was not enough assistance from their
instructor (20.3%), 68 students stated that they did
not receive adequate individualised comments on
their writing papers from instructors (26.5%), and
228 students considered that interactions with peers
in the online environment were insufficient (89%).

These results showed that technological use
(including the use of tech tools and learners’
preference) did not pose big problems to
participants. There were also no serious issues
related to the course procedure and teacher’s
assistance, and problematic issues related teaching
contents or online assessments were quite
marginal. However, the troublesome online testing
procedure hindered the learners most, followed
by the stress caused by insufficient interactions
with peers. Furthermore, learners’ distress from
demotivating online atmosphere also provoked
huge challenges to the participants. Besides, the
temptation of surfing the Internet and using other
people’s words without much paraphrasing was
also a big challenge to teach academic writing
because educators could not control this process
in online lessons. These responses were further
investigated in the interview to examine these
prominent challenges in detail.

First and foremost, the online testing procedure
could be seen as the most prominent difficulty
during the online learning process. Some of the
comments are:

“It was complicated. We have to use two
cameras (mobile phones) to record the process.
One was used to show the screen and one was used
to show the surrounding environment. I had to
make sure the phones work well during the testing
process of 60 minutes. 1 got distracted easily
because of that.”” — Student C

“The testing process was different between
subjects and semesters. They changed it all the time
and I found it difficult to remember.” — Student |

“During the first two semesters, the process
kept changing so we were very confused. We are
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not allowed to have another person in the room,
so I had to worry all the time about the cameras,
the testing procedure, and the content of the exam.
1 could not focus on one thing.” — Student K

This problem could be attributed to the fact
that the Covid-19 pandemic and prolonged social
lockdown was an unprecedented phenomenon that
no Vietnamese university had ever expected; as a
result, the lack of necessary guidelines, inadequate
infrastructure, and inexperience to handle the
situation caused some confusions in their online
testing procedure, especially the proctored
examinations of such subjects like academic
writing. As a result, this posed serious concern
for learners during their first exposure to the exam
process, and three participants even admitted that
they still have problems with such the testing
procedure, which impacted on their final result
significantly.

With regards to peer support during their
online learning, most participants demonstrated
negative feelings towards their interactions. These
students shared their difficulties while working
with different group members as follows:

“It was a type of silent communication. We just
send messages to share ideas, and sometimes it
took quite a long time to have the feedback. We
tended to spend more time typing than speaking.”
— Student H

“I would rather hear people talking, chatting,
and discussing at the same time. We were put in a
room of Zoom and we could only hear our group
ideas. Then, we shared each teams ideas online. It
was too long and boring.” — Student |

“It was very easy to become lazy to share and
exchange ideas because [ could only hear the
voice but could not see my friends. I like to see
their facial expressions, to hear them laughing,
and something intimate behaviors. I can also learn
more when hearing my friends chatting. But the
online classrooms are not suitable for chatting.”
— Student J



The responses revealed that problems arose
from the unfriendly working conditions of the
online environment and this posed stressful burden
to the participants. On the one hand, learners
preferred to have real-life interactions in which
they can develop their communication strategies
and tactics to handle emerging conflicts or
maintain mutual respect in discussions, while the
online platform could foster remote interactions
with more silent time, typing feedback, and
less engaging person-to-person information
exchanges. On the other hand, the Vietnamese
participants in this study acknowledged that face-
to-face interactions could be more beneficial as
they allowed the learners to see their friends’ facial
expression and to experience the human intimacy
in classroom relationships. Finally, spontaneous
interactions — chatting during break times or
overhearing other team’s discussions - could also
promote collaborative knowledge construction
and mutual learning; however, this aspect was not
compromised during the online learning process.

In fact, the less interactions among classroom
members could be seen as a small part of the
bigger picture, that is the challenge caused by
the isolated and demotivating online atmosphere.
Those with challenging personal circumstances
(e.g., some students experienced the loss of a
family member diagnosed with COVID-19.)
found it increasingly difficult to complete their
coursework. Three interviewees also confided that
they had experienced some panics and altered living
situations because they had to live in the quarantine
area. More importantly, 11 interviewers added that
online learning was not engaging enough as could
be found in the following comments:

“The online learning atmosphere was so
tedious. We had to study for a long time but we even
did not know the faces of our team members. As
a first-year student, after two semesters studying
online, I could not make any new friends.” —
Student A

“I am a socialized person. I love chatting,
seeing real people, and build relationship. I doubt
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whether I could recognize my teachers when I see
them in real life, let alone our friends.” — Student G

“I just went online, learned the lessons, and
did the exercises. I became lazy to communicate
and make new friends. That was not the university
life that I had imagined ...” — Student |

This challenge meant that more efforts from
lecturers and even the staff members were needed
to help learners overcome the solitary and isolated
feelings of online learning. For one thing, the
students in online classes could not create an
intimate relationship with their friends and even
with their lectures as compared to the offline mode.
For another thing, learners became less motivated
to expand their friend zones and develop other
social acquaintances, which were really essential
for their future career and job prospects.

The final obstacle comes when students have
not yet understood the importance of avoiding
plagiarism in their final products. Specifically, ten
interviewees admitted that they still used other
people’s ideas in some ways as could be seen in
the following extracts:

“When I did not have enough time, I did not
have the idea, or when [ wanted to use complicated
structures, 1 searched online and used other
people’s sentences. It was not only quicker but |
could also develop my writing skills, because |
could learn them by heart and use them for other
pieces of writing.” — Student B

“It was tempting. Because no one could see
that we are searching online, copying sentences,
and modifying them, we can take this shortcut if
we were stuck at some points.” — Student D

“I know the teachers will use Turnitin or some
ways to detect plagiarism, but some students still
cannot control themselves. I believe that if we study
offline, this could be minimized.” — Student H

“I come from the rural area and did not study
writing before going to the university. So, it was
difficult to practice writing online.... [ think
studying from the model essays could help me to
learn writing.” — Student |
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“The teachers always told me not to copy from
model essays. But we are used to studying from
the models at high school. It is not easy to avoid
plagiarism, especially when you studying online
and the teacher cannot see that you are copying.”
— Student K

Responses showed that the participants
have little exposure to academic writing before
attending the university; therefore, they are easily
get caught in the plagiarism trap because of their
lack of writing competences, the availability
of the Internet sources without the control of
their lectures in the online mode, and even their
awareness of this unethical conduct. Moreover,
the habits of using model papers or teachers’ key
answer seemed to impact a lot on their learning
styles and mindsets.

Table 5 shows how these challenges impacted
learners’ writing capabilities. Many students were
not quite confident with their writing ability when
all the Mean scores were below 4.0, implying
an overall low confidence level of their writing
capabilities.

Table 5. Impacts of digitalised challenges on
Students’writing capabilities

Mean | S.D.
Students’ assessment of their confidence in:
+ writing correct sentences 3.92 1048
+ writing paragraphs 3.68 [0.41
+ writing academic essays 3.15 10.53

+ using appropriate words related to the | 3.23 | 0.58
topics

+using a wide range of complex grammatical | 3.80 | 0.59
structures
+ maintaining the coherence and cohesion of | 3.38 | 0.31
your papers
+ developing the paragraphs/essays with | 3.52 | 0.58

supporting ideas.

+ completing the writing tasks within the time [ 3.23 [ 0.62
[imit.

Finally, Table 6 displayed some challenges
of academic writing skills that learners still
encountered after the course of online learning.
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Table 6. Challenges that learners encountered
after the online writing modules

Mean |S.D.

Difficulty in developing ideas relating to | 3.94 0.65
the topics

Difficulty in writing thesis statements 3.86 0.40

and topic sentences

Difficulty in organizing the paragraphs | 3.73 0.52
coherently

Difficulty in expand lexical vocabulary | 3.48 0.59

Difficulty in avoiding grammatical 3.33 0.65
mistakes

Difficulty in paraphrasing the sentences | 4.31 0.52
properly without plagiarism

Difficulty in maintaining understanding | 4.03 0.56
and remembering throughout online
lessons

Difficulty in increasing students’ 4.08 0.48
participation in online environment

Difficulty in cooperating actively with 4.28 0.42

class members to exchange ideas

Difficulty in learning from peers 4.06 0.51

These challenges could be grouped into two
subsets: challenges in writing skills and challenges
in classroom procedure. On the one hand, learners
still faced some difficulties with their academic
writing as a productive skill, especially when
they have to study online within their two or
three semesters (all Mean scores are above 3.33).
On the other hand, the isolated online learning
atmosphere prevented learners from taking more
active roles in the classroom procedure, thus
posed serious challenges to learners in their online
writing modules (all Mean scores were quite high
and above 4.03).

5. DISCUSSIONS AND RECOMMENDATIONS

5.1. How tech tools were exploited to
transform the teaching practices to bring about
beneficial impacts in education

The technological instruments were not only
important to migrating writing courses online
during the Covid-19 pandemic, but are key to the



responsiveness and quality ofany academic training
in digital environments. It could be concluded from
the results that a wide range of tech tools had been
used to meet diverse learning needs and bring better
efficacy in academic writing modules. Besides the
use of certain widely-exploited technology such as
the school learning management system (LMS) of
each university, the online social platforms, video
teleconferencing softwares, and mobile messaging
apps, many educators further implemented various
tools to promote learners’ higher-order thinking
skills, their constructivist and socio-constructivist
aspects for deeper learning. This included the
implementation of digital gamified tools, online
writing tools (e.g., Criterion, EasyBib, Draft Back,
BoomWriter), Interactive online whiteboards,
online English corpora, Plagiarism detection
softwares, writing assistants, and online scoring
tools. In fact, those teachers and students who
could have more chances to get familiar with
technology could appreciate the flexibility of the
online learning process and thus absorb the course
delivery better. The beneficial impacts of these
tools could be attributed to the following reasons
as to how the tech tools were exploited with
regards to the respective literature.

First, lecturers in academic writing modules
in this study are well aware of the importance of
maintaining a learner-centered atmosphere in their
teaching practice. They have tried their best to
provide ample opportunities for meaningful active
learning experiences such as the use of tailor-made
and teacher-made videos to introduce the teaching
contents, online writing tools for online practice
individually. Moreover, lecturers also used a wide
range of diagnostic tools and to make pre-existing
knowledge structures accessible to students
such as digital gamified tools to check learners’
understanding, review the lessons, as well as to
bring more engagement into their classrooms.
Finally, the teachers also take into account students’
preconceptions perspectives by introducing some
online writing assistants to help learners check
grammar and vocabulary more effectively before
submitting their final products. Some educators
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also exploit the use of online English corpora to
help learners develop their vocabulary repertoire.

Second, the knowledge-centred aspect of the
online learning classrooms was also ensured.
Specifically, the participants had chances to
complete their real-life practice and scaffolding
activities via interactive online whiteboard or
online group-work discussions to develop their
ideas before doing their assignments. The teachers
in Vietnamese universities were also required
to make sure that there must be an alignment
between learning outcomes, teaching contents, and
classroom activities. This requirement was enacted
by the announcement of the subject syllabus at the
beginning of each semester, the upload of each
teaching lessons (PPT files and other documents)
right after each online sessions, and the frequent
comments of learners on the school learning
management system.

Third, the assessment-centred aspect of online
learning was also taken into serious consideration.
This means lecturers were encouraged to use
different types of assessments such as hetero-
assessment, self-assessment, and peer assessment.
As a result, the students could learn from various
viewpoints to foster knowledge construction, refine
their ideas, and sharpen their skills. This was done
by the use of various online computer-marked
tools and collaborative learning techniques such
as Draft Back, BoomWriter, interactive online
whiteboard, and online scoring tools.

In conclusion, the tech tools enabled the
students to indulge in a more meaningful online
learning environment, provide students with the
ability to investigate the topics in a deeper level for
their writing assignments. In other words, within
the lens of active learning packed in collaborative
learning, digitalised teaching practice provided
students with space.

5.2. Challenges of tech tools during the
online writing education process

However, it is also worth noting that online
learning can also pose certain challenges to
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the learners and provide hindrance to their
internalization process. For example, unfamiliarity
withtheonlinetestingprocedure, theineffectiveness
of peer interactions and social exchanges, distress
from demotivating online atmosphere, and the
plagiarism trap may prevent them from adopting
the new teaching mode effectively in which learners
themselves take more charge of their studies. As a
result, such a switch from traditional classrooms
and face-to-face instructions to computer-based
training in a virtual environment makes the
learning experience entirely different for students.
Therefore, understanding the benefits of online
learning and even discussing with learners in
great details may change this situation and better
prepare students for online classes. This can also
be done by outlining participation requirements
of the course, encouraging frequent interactions
and integration of ideas, and playing a visible
role in guiding students towards the achievement
of learning goals. Finally, other elements must be
reconsidered in facilitating the students to achieve
their expected learning outcomes such as varying
the learning designs or the learning activities,
exploiting more contextual tasks, and configured
a wide range of tech tools.

In terms of the use of various cognitive tech
tools to maximise the effectiveness of learning
as well as to adapt them to particular online
conditions, teachers should pay attention to the
following elements:

+ How educational methodologies are
incorporated in online learning to meet diverse
learners’ needs and expectations.

+ How the course activities are strategically
organised with the use of technology to ensure
that learners could complete their assignments and
cooperate to enhance their internalisation as well
as interactions.

+ How the use of tech tools is exploited to
maintain learners’ engagement and involvement.
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6. CONCLUSION

This research was conducted to evaluate how
the tech tools were configured and adapted to the
Vietnamese writing classrooms as well as the
examine what challenges faced by the learners
during the online learning process in Vietnam.
Explaining these contributions highlighted the
insightful outcomes of this paper in addressing the
research gaps. In fact, key issues in the design of
effective online learning environments included
an accurate pedagogical approach, relevant and
authentic assignments, and appropriate tools
or technology. Because of budgetary and time
constraints, the research was limited to a single
public university in Ho Chi Minh City. That means
the sample did not represent the whole population
of undergraduate students in Vietnam, thus
limiting its generalisability to other programmes
and levels of degrees in other settings. Therefore,
the data collected from this study may also not be
applicable to different courses that are taught in
the online environments. Finally, survey results
were limited in this situation, whereas responses
from other research instruments (both quantitative
and qualitative methods) could not be collected.
Thus, an understanding of the topic could be more
beneficial for longitudinal research with a larger
scale of participants./.
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1. Gender: Male

2. Hometown:: Rural area

Not any E

MORE THAN ONE)
Your school learning management system (LMS)

Online videos and teacher-made videos

I. LEARNER’S BACKGROUND (Please X only one unless stated otherwise)

Female

3. How many online academic writing classes have you studied?

1-2

11l. HOW LOCALISED PRACTICE FOSTERED ACADEMIC WRITING

4. What technological instruments did you teacher use in your online academic writing classes? (YOU CAN CHOOSE

Municipality

-

3-4 More than 4
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Online social platforms (e.g., Facebook, Twitter, Instagram)

Mobile messaging apps (e.g., Whatsapp, Zalo)

Online writing tools (e.g., Criterion, EasyBib, Draft Back, BoomWriter)

Online English corpora

O 3 80 80 8008§€8884d

NI e e e e

Please CIRCLE a number from 1 to 5 that is most closely the same as your situation. The scale of 1-5 represents the

following ratings:

1 = strongly disagree; 2 = disagree; 3 = no opinion; 4 = agree; 5 = strongly agree

5. Your teachers exploited tech tools to help you ...

Digital gamified tools (e.g., Kahoot, Quizizz, Nearpod, Google forms)

Interactive online whiteboard (e.g., Google Jamboard, Aww app, Canva)

Plagiarism detection softwares (e.g., Turnitin, Dupli Checker, Copyleaks)

Video teleconferencing softwares (e.g., Zoom, Google meeting, Microsoft Teams)

Online scoring tools (e.g., Intelligent Essay Assessor, Intellimetric, Paper rater, Text evaluator)

Online writing assistants to check grammar and vocabulary (e.g., Grammarly, Writing assistant, Virtual writing tutor)

a. have more time to explore writing theories in advance 2 3 4 5
b. understand the lessons deeper via further reading or video watching 2 3 4 5
c. practice writing skills in various forms of activities 2 3 4 5
d. adopt the writing strategies in abundant exercises 2 3 4 5
e. revise your knowledge from prior lessons 2 3 4 5
f. check your understanding of the online lessons 2 3 4 5
g. self-assess your understanding from the lessons 2 3 4 5
h. analyse the writing of your friends to learn from strengths and 9 3 4 5
weaknesses
i. increase your confidence level and critical thinking 2 3 5
i develop ideas for writing topics from reliable online sources 2 3 5
k. improve your lexical and grammatical knowledge 2 3 5
I1l. CHALLENGES OF ONLINE LEARNING IN ACADEMIC MODULES
What were your problems when studying with the online lessons in writing classes@ (Please CIRCLE an answer)
6. Some technological tools to support writing skills were too complicated. Yes | No
7. Technology is not your preference. Yes | No
8. Some technological tools were not useful to improve your academic writing. Yes | No
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7/
A X4

9. You were not familiar with using online learning materials to study writing. Yes | No
10. You fear that long exposure to online learning might have some negative health impacts. Yes | No
11. The workload was heavy and overwhelming. Yes | No
12. The online course procedures were not clear. Yes | No
13. Some writing theories were not explained clearly on the online environment. Yes | No
14. You feel that some online writing lessons were not well-prepared by the instructors. Yes | No
15. The quality of the online lectures was not good. Yes | No
16. The assessment criteria were confusing. Yes No
17. You had difficulty with the testing procedure in academic writing modules. Yes | No
18. You did not experience a wide range of assessment activities. Yes | No
19. The writing modules did not cover enough teaching contents that you would like to study, Yes | No
20. The teaching contents and the assessment activities were not related. Yes | No
21. Some online computer-marked assessments were not useful to help you develop your writing Yes | No
skills.

22. The online atmosphere was not motivating enough. Yes | No
23. Using other people’s words (plagiarism) was tempting because you can easily get access to Yes | No
the online sources.

24. Due to the use of online writing assistants (e.g., Grammarly), you paid less attention to the use Yes | No
of correct grammar points.

25. You did not receive enough personal comments from your instructors on your writing Yes | No
papers.

26. There was not enough assistance from teachers both inside and outside the formal classroom. Yes | No
27. There were not enough interactions with your peers to support each other. Yes | No
28. It was hard to share work appropriately in online group work activities. Yes | No

For questions 29, please CIRCLE a number from 1 to 5 that most closely describes your situation. The scale of 1-5 represents

the following ratings:
1 = strongly disagree; 2 = disagree; 3 = no opinion; 4 = agree; 5 = strongly agree

29. How would the challenges of online learning influence your writing performance?

You are confident in writing correct sentences. 1 2 3 4 5
You are confident in writing paragraphs. 1 2 3 4 5
You are confident in writing academic essays. 1 2 3 4 5
You are confident in using appropriate words related to the topics. 1 2 3 4 5
You are confident in using a wide range of complex grammatical structures. 1 2 3 4 5
You are confident in maintaining the coherence and cohesion of your writing ! 5 3 4 5
assignments.

You are confident in developing the paragraphs/essays with supporting ideas. | 1 2 3 4 5
You are confident in completing writing tasks within the time limit. 1 2 3 4 5

KHOA HOC NGOAI NGU QUAN SU
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For questions 30, please CIRCLE a number from 1 to 5 that most closely describes your situation. The scale of 1-5 represents

the following ratings:
= strongly disagree; 2 = disagree; 3 = no opinion; 4 = agree; 5 = strongly agree

30. What challenges do you still encounter after the online writing course?

E You still had difficulty in developing ideas relating to the topics. 1 2 3 4 5 i
E You still had difficulty in writing thesis statements and fopic sentences. 1 2 3 4 5 ;
i You still had difficulty in organizing the paragraphs coherently. 1 2 3 4 5 i
E You still had difficulty in expand your lexical vocabulary. 1 2 3 4 5 E
E Your writing papers still had many grammatical mistakes. 1 2 3 4 5 E
E You still had difficulty in paraphrasing the sentences properly without plagiarism. | 1 2 3 4 5 E
i You still had difficulty in maintaining your understanding and remembering i
i throughout online lessons. ] 2 3 4 S i
E You still had difficulty in increasing your participation in online environment. 1 2 3 4 5 E
E You still had difficulty in cooperating actively with your friends to exchange ideas. | 1 2 3 4 5 ;
i You still had difficulty in learning from peers. 1 2 3 4 5 E
E You still had difficulty in maintaining your atfentiveness in online classes. 1 2 3 4 5 E

CAC PHUONG THU'C BAN PIA HOA VA THACH THUC CUA HQC TRUC TUYEN
TRONG DAY VIET HQC THUAT

NGUYEN QUANG NHAT, NGUYEN NGQC PHUONG DUNG

Tém tit: Cong nghé va anh hudng cuia dai dich COVID-19 doi hoi nhitng cai cach rong rii trong cac
linh vuc chuyén mon va hoc thuat ¢ gido duc dai hoc. Cu thé, moi truong giao duc & nhiéu noi trén
thé gi6i da va dang thay doi dang ké tir moi trudng giang day truc tiép truyén thdng sang hoc tap truc
tuyén, d4o tao tir xa va dao tao trén cac nén tang k¥ thuat s6. Dbi véi cac théy c0 gido tai Viét Nam phu
trach cac hoc phan viét Tiéng Anh hoc thuat, nhitng thay d6i nay da dit ra mot sb cau hoi ddi voi su
hiéu biét ctia chung ta vé gido duc ngoai ngit trong thoi dai ky thuat s6, chang han nhu: (1) cic cong
cu cong nghé da duoc khai thac nhu thé nao dé chuyén doi phuong phép giang day nham ning cao ky
nang viét ciia ngudi hoc? va (2) sinh vién Viét Nam phai d6i mit voi nhimg thach thirc gi trong qua
trinh hoc truc tuyén tai cac lop viét hoc thuét cua ho? Béng cach st dung bang cau hoi khao sat voi
256 ngudi tham gia va phong van sau 29 sinh vién chuyén nganh tiéng Anh & ba truong dai hoc khac
nhau, bai béao nay cho thiy thuc té ciia cac phuong phap cong nghé ban dia hoa da dugc tiry chinh
nhu thé ndo dé thich Gmg voi méi trudng truc tuyén tai Viét Nam va nhiitng thach thirc ma ngudi hoc
Viét Nam phai ddi mat trong giai doan dac biét nay.

Tir khéa: hoc triec tuyén, quyén tw chii ciia nguweoi hoc, cong cu cong nghé, phirong thire ban dia héa,
thach thirc

Ngay nhdn bai: 05/8/2022; ngay siwa chiva: 11/10/2022; ngay duyét dang: 30/11/2022
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ABSTRACT

Five Eyes (FVEY) was a multilateral intelligence coalition led by the U.S and formed after the Second
World War. However, the goals and functions of the FVEY have undergone important changes in recent
years. Since President Donald Trump took office, FVEY has been involved more deeply in activities
that contain China. The U.S used the pretext of defending the national security, democratic and liberal
values to promote transformation and upgrade this coalition. Therefore, the coordination mechanism
was no longer limited to covert cooperation between intelligence agencies, but also attempted to
unify the stances and policies of the FVEY countries regarding 5G technology of Chinese telecom
companies, Hong Kong’s national security law, the COVID-19 pandemic issue and the Indo-Pacific
strategy. In the future, it is not excluded that the FVEY will be upgraded to an integrated political-
security alliance, even expanded the number of members with aims to strengthen restraint China.

Keywords: Five Eyes, the U.S., China, intelligence

1. INTRODUCTION

The FVEY had five member countries including
the U.S., the U.K., Canada, Australia and New
Zealand, which all using English and the same
U.S.-U.K. legal system, so it could easily promote
legal cooperation. In this coalition, a committee,
which consisted of the heads of the intelligence
agencies of the five nations, was the coordinating
body. Independent intelligence agencies of each
member country would collect, analyse and share
intelligence data in the following fields: security,
defence, signals, communications, geospatial, etc.

According to realism, nations tend to form
an alliance against a common enemy (Martin

& Brawley, 2000, p. 33). Thus, during the Cold
War, to collect and share information related to
the Soviet Union and Eastern European countries,
the FVEY developed the global spy system
ECHELON (originally a secret government code
name, is a surveillance program operated by the
United States) for the purpose of wiretapping. In
1946, the U.S. and the U.K. secretly signed The
United Kingdom — United States of America
Agreement (UKUSA), then agreed to continue
maintaining a wartime cooperation relationship.
The Agreement also involved The Commonwealth
of Nations such as Canada, Australia and New
Zealand, so it could also be said that the agreement
was the basic framework for forming the FVEY.
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After Canada became a member in 1948, Australia
and New Zealand officially joined in 1956 as
independent states and the institutional framework
ofthe FVEY was established (Pfluke, 2019, p. 304).

After the end of the Cold War, especially
since September 11%, 2001, the U.S. continued
to build the alliance system on the grounds of
counter-terrorism. In recent years, the alliance
was focusing on cyberspace monitoring activities,
especially the World Wide Web. The existence of
ECHELON was revealed in the late 1990s and has
been a controversial subject in the Parliament of
European countries. Former technical officer of
the US National Security Agency (NSA) Edward
Snowden also revealed the activity of gathering
confidential information through the ECHELON
intelligence system (Nguyen Thanh Hai, 2021).
However, these things did not have a major impact
on the cooperation activities of the FVEY’s
members. In contrast, the countries continued to
strengthen the surveillance of communications
activities including not only in the defence and
diplomacy, but also in the commercial and civil
fields (Craymer, 2021). Since 2009, the U.S. and
its allies believed that their counter-terrorism
operations have achieved significant results, the
FVEY has gradually shifted its focus to responding
to Russian threats.

But since President Trump took office,
participating in restraint China has become
this group’s new task (Zhou, 2020). The
reason stemmed from China’s alleged political
interference in Australia in 2018, prompting then
Prime Minister Malcolm Turnbull’s government to
pass anew law related to political influence abroad.
Events in Canada were even more dramatic, after
Canadian authorities arrested Huawei executive
Meng Wanzhou in December 2018, the Chinese
side arrested two Canadian citizens in retaliation.
More importantly, the UK’s initial decision to
allow Huawei to participate in 5G networks
caused the country to be threatened by the Trump
administration not to share intelligence if it used
Chinese technology. In addition, the situation in

KHOA HOC NGOAI NGU QUAN SU
No. 38 (12/2022)

82

Hong Kong has made Britain embarrassed and
especially after expressing dissatisfaction about
China’s handling of the Covid-19 epidemic (Chau
Long, 2020).

2. THE US-LED FIVE EYES’ ATTACK
AGAINST CHINA

In the context of increasingly fierce
strategic competition between the U.S and
China, the FVEY’s role in Washington’s
activities against Beijing has become more
prominent. Specifically, the FVEY maintained
close cooperation in the alliance, reinforced
to unify a stance on issues such as Huawei’s
5G, Hong Kong issue, COVID-19 pandemic
issue and Indo-Pacific strategy, and actively co-
operated with other countries out of the alliance.

2.1. On the issue
telecommunications network

of China’s 5G

The US actively unified the position of the
FVEY and together “surrounded” Huawei. As the
world’s leading manufacturer of communications
equipment and a leader in 5G technology, Huawei
continued to explore overseas markets and became
a leader in 5G communications in the world.
Huawei’s rapid rise has made the U.S. and Western
countries concerned that the Chinese government
used Huawei equipment to monitor, sabotage
foreign telecommunications networks, and
threaten the security of their intelligence networks
(Maizland & Chatzky, 2020). Therefore, the U.S.
actively led the FVEY to coordinate in response to
the threat from Huawei. The heads of intelligence
agencies in the U.S., the U.K., Canada, Australia
and New Zealand, in July 2018, held a conference
in Canada and agreed to strengthen blocking
Huawei (McKay, 2018).

Moreover, the U.S. has always been a pioneer
in opposing and putting pressure on Huawei. From
2018 until now, Washington has applied many
measures such as blocking the market for Huawei,
listing Huawei on the “Entity List” (black list
prohibiting Huawei from trading with US-based
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businesses), and cutting off the chip supply chain
to restrict Huawei from doing business normally
(Binh An, 2019). At the same time, Washington
also used economic sanctions and judicial
intervention tools to impose lasting control over
Huawei, and used diplomatic means to pressure
allies to co-control Huawei (Panda, 2020).

Canada was an important “companion” of the
U.S in putting more pressures on Huawei. Although
Ottawa did not officially make a decision to ban
Huawei from building 5G networks, in fact it has
followed the U.S pressure policy and supported
Washington in exercising long-term control over
Huawei. On December 1, 2018, Canada arrested
Huawei Chief Financial Officer Meng Wanzhou
at the request of the U.S. After that, the U.S.
Department of Justice indicted Huawei with 23
counts and formally requested Meng’s extradition.
On May 27, 2020, Ottawa issued a decision that
Meng Wanzhou is consistent with the extradition
criteria with “double criminality” (Cecco, 2021).
Minister of Justice and Attorney General of Canada
Lametti, on July 31, 2020, announced a request
Meng’s extradition to the U.S. for banking fraud.
Under pressure from Washington, Canada also
vowed to assess the security impact on Huawei.
Earlier, in June 2020, many Canadian businesses
announced they would no longer use Huawei
equipment and choose to cooperate with European
suppliers (Evans, 2020).

In addition to Canada, Australia was also
actively cooperating with the U.S. to curb
Huawei. As of August 23, 2018, Canberra, based
on consideration of impacting national security,
announced that Huawei was prohibited from
participating in the construction of Australia’s 5G
network infrastructure (Zhong, 2018). Although
the U.K. repeatedly hesitated to decide whether to
“shut down” with Huawei or not, under domestic
pressure as well as pressure from the U.S. and
Australia in the FVEY, finally London made the
decision to stop using Huawei equipment during
the construction of 5G networks on July 14, 2020
(Satariano, Castle & Sanger, 2020). By the end

0of 2019, New Zealand also declared that it would
not take any restrictive action against a particular
company. Prime Minister of New Zealand
Ardern also announced that the licensing of the
construction of 5G networks by the Government
would be judged on a legal framework rather than
political judgment. On July 15, 2020, Wellington
said it would follow the U.K. to ban Huawei
(Hickey, 2020).

Thus, U.S. has historically been the most
steadfast in suppressing Huawei. Australia
actively cooperated and closely followed
Washington while Canada showed that it would
follow the U.S. and Australia to embargo Huawei.
Meanwhile the U.K. faced pressure from both
inner and outer, so followed the U.S., Canada,
and Australia. Although New Zealand still held
some distance from the rest of the FVEY on the
Huawei issue, under pressure from the alliance,
Wellington dared not rush to support Huawei. In
addition, Washington continued to pressure other
allies through the FVEY. It demanded that all U.S.
allies banned using Huawei on the grounds that
using Huawei equipment would damage military
intelligence cooperation with the U.S.

2.2. On the Hong Kong issue

The FVEY has joined forces in sanctions
related to the Hong Kong issue. With China’s
National Security Law for Hong Kong officially
taking effect, the FVEY has turned its attention
to Hong Kong. Foreign ministers of the U.S., the
U.K., Australia, and Canada, on May 28, 2020,
issued a joint statement that Beijing’s enforcement
of the National Security Law for Hong Kong
violated international obligations which were
specified in the Sino-British Joint Declaration
and undermining the “one country, two systems”
framework (Rej, 2020). The four of five countries
in the FVEY, except New Zealand, clearly stood
on the same front. Then, under pressure from
other member states, Wellington soon joined the
judgment front of the Hong Kong issue (Graham-
McLay, 2020). On July 8, 2020, foreign ministers
of the FVEY’s nations held an online conference
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to discuss the situation in Hong Kong (Ljunggren,
2020). The next day, the Deputy Prime Minister
and Minister of Foreign Affairs of New Zealand
Winston Peters announced that he would “review
its relationship with Hong Kong” (Manch, 2020).
And on July 28,2020, Wellington formally adopted
measure of suspending the extradition treaty with
Hong Kong.

In the process of sanctions related to Hong
Kong, the U.S. always plays a leading role.
Meanwhile, the U.K., Canada, and Australia,
for calculating their own interests, quickly and
actively supported Washington. Although New
Zealand initially remained a bystander, under
pressure within the alliance, quickly chose to
follow the majority. Under the lead of the U.S., the
member countries of the FVEY have continuously
introduced a number of sanctions against Hong
Kong, mainly on 5 aspects: cancelling special Hong
Kong regulations, suspending only the extradition
treaty with Hong Kong, providing travel warnings
for citizens coming to Hong Kong, prohibiting the
export of military and civilian materials to Hong
Kong, and, opening a bridge to receive immigration
for some Hong Kong residents (Ensor, 2020). If it
was said that the FVEY together surround Huawei
was a result of protecting intelligence security
and continuing to conduct global surveillance,
sanctions against Hong Kong were entirely played
by the arrogant body of the FVEY’s members.
The FVEY has gradually evolved from a secret
intelligence organization into a public diplomatic
and political alliance and became a powerful tool
for the U.S. to launch an attack against China.

2.3. On other issues

In addition to the above issues, the FVEY
has also collaborated on problems such as the
COVID-19 epidemic, the Indo-Pacific strategy and
industry chain, the core focus remained on China.
After the outbreak of COVID-19, the U.S., Canada,
and Australia repeatedly issued travel warnings to
Beijing or safety warnings for U.S. and Australian
citizens in China. The U.S. and Australian media
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also borrowed classified documents from the
FVEY to accuse China of deliberately hiding
the true situation of the epidemic (Wong, Barnes
& Kanno-Youngs, 2020). Although the FVEY
later said that they did not sell this document,
the incident also created a storm of negative
public opinion against Beijing in the international
community (Sabbagh, 2020). Australian PM Scott
Morrison expressed the willingness to seek for the
origin of Covid-19 virus, which shows Canberra’s
firm stance on China.

Regarding the industry chain, as the epidemic
exacerbated the concerns of Western countries
depending on China’s supply chain, the FVEY
discussed internally to protect resources and
protect security of the key infrastructure. The
Henry Jackson Society - a UK-based analytical
organization - issued a report to suggest that the
FVEY should phase out China’s supply chain,
even proposed the idea to set up the commercial
freedom of this group (Rogers, Foxall, Henderson
& Armstrong, 2020, 16).

On June 22, 2020, defence ministers of the
FVEY held an online conference and issued a joint
statement. It expressed that FVEY’s members
would strengthen the alliance’s defence and
security cooperation, fight malicious activities,
and ensure the freedom and openness of the Indo-
Pacific region (Wang and Xu, 2020). As can be
seen, the cooperation of the FVEY went far beyond
building an intelligence network, the five countries
have cooperated in many fields such as economics,
technology, diplomacy, strategy, public opinion,
etc. and planned to build a “Union for Democracy
and Freedom” that openly and comprehensively
restrained China.

3. ABILITY TO EXPAND THE NUMBER
OF MEMBERS AND THE FIVE EYES’
TREND TO ATTACK CHINA IN THE
COMING TIME

To deal with China as well as maintain peace
and legal order in the Indo-Pacific, in December
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2019, the United States House Permanent Select
Committee on Intelligence (HPSCI) proposed the
FVEY to cooperate with India, Japan and South
Korea. In particular, Tokyo actively expressed
the hope to become “the sixth member” of this
alliance and the U.K. publicly supported Japan
to join it (Howell, 2020). The FVEY attracted
countries with the same concept of participation
value, thereby promoting the transformation and
upgrading of the alliance, especially the consensus
in the implementation of activities to contain
China, which made Beijing face a more complex
and harsher international environment.

In many important foreign and security
policies, Japan has always faithfully supported
the U.S. Although there were signs of significant
improvement in Sino-Nippon relations in 2019,
especially economic relations, with the official
signing of the U.S.-Japan trade agreement, the
economic relationship between the two countries
has been adjusted and the prospect of Tokyo
returning to join Washington against Beijing
became increasingly clear (Wintour, 2020).

In addition to Australia, Japan was also a
pioneer when the U.S. launched the war to contain
Huawei. As early as December 2018, the Japanese
government decided not to buy Huawei and ZTE
products. Affected by the epidemic, Washington
has urged companies to move industries out of
mainland China. In that context, the Government
of Japan actively followed this policy and
gradually pulled industries out of Beijing,
accelerating the implementation of the “China +
17 strategy, promoting the so-called supply chain
diversification and providing financial support
for Japanese businesses leaving China (Weedon,
2020). Immediately, there were 87 Japanese
enterprises receiving financial support to expand
production capacity in Japan or Southeast Asian
countries. Not stopping there, Tokyo continued
to maintain close interaction with the FVEY,
maintain a consistent viewpoint with FVEY
member countries in fields such as intelligence,

security, communication, etc. in exchange for
getting the “ticket” to join this group.

The idea of Japan joining the FVEY was
actively supported by the U.K. After leaving the
EU, London was always looking for opportunities
to expand its relations outside of Europe, actively
promoting bilateral free trade agreements
negotiations with Japan, even proposing to join
The Comprehensive and Progressive Agreement
for Trans-Pacific Partnership (CPTPP) led by Japan
and striving to build a close economic alliance
within the FVEY. After confirming the “shutdown”
with Huawei, the U.K. government considered
switching to Japan’s 5G network provider. It was a
good opportunity that Tokyo was not easy to miss.
In the context of increasing Sino-U.S. strategic
competition, Japan took advantage of expressing
desires and practical actions to become the “6™
member” of the FVEY, also known as the “Six
Eyes”. This significantly increased the possibility
of substantially expanding the FVEY, while
also increasing the pressure on Beijing to deal
with comprehensive encirclement and restraint
activities from Washington (Noboru, 2020).

Like Japan, Indian analysts have repeatedly
mentioned the idea of India joining the FVEY to
counter China. New Delhi has also shown joining
this intelligence network to share intelligence on
Beijing was so important in the current context. To
some extent, the closeness and traditional ties of
the FVEY’s countries were more than those of the
North Atlantic Treaty Organization (NATO). Even
Japan and South Korea, key U.S. allies in Asia,
have not yet joined this alliance. Therefore, if India
is invited to join the FVEY, it will be an important
opportunity to help New Delhi to strengthen ties
with Washington and its allies in the fight against
Beijing’s growing influence.

Overall, the FVEY has become an important
tool for the U.S. to conduct its strategic
competition with China. The five countries
continued to increase the pressure on issues such
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as strangling Huawei, punishing Hong Kong, and
are currently conducting a new “crackdown” on
TikTok. Washington declared to ban the use of the
TikTok app on the grounds of national security.
Australia immediately followed in its footsteps
and announced it had begun an investigation into
whether TikTok constituted a security threat. Japan
also intended to ban the use of TikTok. In the future,
Chinese companies, especially import network
companies will encounter the continuous attack of
the FVEY, especially when entering the markets
of these countries, the difficulty will significantly
increase. It should be noted that the FVEY’s attack
against Beijing was only the first link of the chain
in the strategic competition between the U.S. and
China. Washington was drawing other international
forces to form a broader political and economic
alliance to deal with Beijing. Taking advantage of
the hesitant European allies was the second link
of the U.S. competitive strategy aimed at China.
In the future, the trend of FVEY is most likely to
be tightening towards China. Supporting Japan
and calling for India to join the alliance will be an
important basis for FVEY to deploy its position.

Actually, Washington has always been the
backbone of its allies in the anti-China careers -
especially under the Trump administration. Now,
with a new administration, whether or not the
new president strengthens the FVEY intelligence
alliance to crack down on Beijing is noteworthy.
Joe Biden is known to unite and respect U.S. allies.
This, he believed, would help Washington achieve
its diplomatic goals more effectively. Therefore,
the FVEY will definitely be a platform on which
he relies and supports. It is likely that Biden will
continue to strengthen intelligence sharing and
cooperation and coordination on China-related
issues with the FVEY’s member countries.

4. CONCLUSION

In general, after the tensions in strategic
competition between the U.S. and China, the
functions and objectives of the FVEY have changed
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profoundly. In particular, under President Trump,
the U.S. and the FVEY have strongly intensified
anti-China activities on a large scale. These
included banning China’s 5G telecommunications
network in member countries of FVEY, pressuring
Hong Kong, and accusing Beijing of spreading
the COVID-19 epidemic and fraudulent trade
practices. In the near future, it is likely that FVEY
will consider admitting Japan, thereby expanding
its network to encircle and contain China./.
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MY VA LIEN MINH TINH BAO FIVE EYES
TRONG CUQC CHIEN CHONG TRUNG QUOC

TRAN NGOC HUNG

Tém tit: Five Eyes (“Ngii Nhan”, viét tit 1a FVEY) 1a mot lién minh tinh bao da phwong do My lanh
dao va dugc thanh 1ap tir sau Chién tranh thé gi6i thir hai. Tuy nhién, trong nhimg nam gan day, cac
muc tiéu va chirc ning ciia FVEY di ¢ nhimng thay do6i quan trong. Ké tir khi Tong thong Donald
Trump 1én nim quyén, FVEY da tham gia siu hon vao cac hoat dong kiém ché Trung Qubc. My coi
viéc bao vé an ninh qudc gia, cac gia tri dan chu va ty do 12 nham thuc ddy chuyén ddi va nang cép
lién minh nay. Do d6, co ché phdi hop khong con gidi han trong hop tac bi mat giita cac co quan tinh
b4o ma con nd lyc théng nhét 1ap truong va chinh sach cia cac nude FVEY lién quan dén cong nghé
5G cua cac cong ty vién thong Trung Qudc, luat an ninh qudc gia ciia Hong Kong, van dé dai dich
COVID-19 va chién lugc An Do Duong - Thai Binh Duong. Trong twong lai, khong loai trir kha ning
FVEY s€ dugc nang cép thanh mot lién minh chinh tri - an ninh téng hop, tham chi con mé rong sb
lwong thanh vién nhdm muc dich ting cudng kiém ché Trung Qudc.

Tir khoa: Five Eyes, My, Trung Quoc, tinh bdo
Ngay nhdn bai: 10/8/2021; ngay sva chiva: 14/12/2021; ngay duyét dang: 30/11/2022
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ABSTRACT

In the 1970s, the emergence of Hegemonic Stability Theory, stressing on the significance of a
hegemon in maintaining peace and stability in the international system, brought a new approach to
the analysis of structure and evolution of global order. Nonetheless, recent research has indicated that
Hegemonic Stability Theory (HST) is ineffective in explaining the rise of different security issues
irrespective of the hegemonic leadership of the US. Based on counter-arguments against this theory,
the article argues that HST has lost its importance in international relations because of three main
reasons. First, international cooperation keeps rising despite the absence of a hegemon. Second, after
the fall of a hegemon, a multiplex world order may be established based on competitiveness and
compromise between major powers. And third, the existence of a hegemon brings limited stability
in the international system. The article applies the methods of synthesis, analysis, and case study in
denying the importance of a hegemon in maintain peace and stability in international relations.

Keywords: Hegemonic Stability Theory, hegemon, stability, international system, leadership

1. INTRODUCTION

Hegemonic Stability Theory (HST) emerged in
international relations after Charles Kindleberger
published his book The World in Depression
1929-1939, which concentrates on analysing the
importance of the leadership of one predominant
state or a hegemon in maintaining stability in the
world order. However, in this article, I argue that
the hegemon is not a key to maintaining the stable
world because (i) after hegemony, world politics
would not encounter instability, and international
cooperation continues based on common interests
and global institutions; (ii) despite the fall of a
hegemon, a multiplex world order can be founded

to maintain international peace and stability; (iii)
a hegemon only brings limited and imbalanced
stability. To clarify my argument, this article is
divided into two main parts. The first section gives
an overview of HST, and the second section focuses
on explaining why HST has lost its importance in
international relations.

2. THE BACKGROUND OF HEGEMONIC
STABILITY THEORY

HST stresses the pivotal role of a hegemon
in maintaining stability in the world order. There
are two approaches to HST: the benevolent and
coercive versions.
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2.1. The benevolent version of HST

The benevolent version of HST is proposed by
Kindleberger (1973), who argues that a hegemon
could provide public goods in the international
economic system: “For the world economy to
be stabilised, there has to be a stabiliser, one
stabiliser”. There are multiple actors engaging
in the global economy and consuming collective
goods or public goods (Webb and Krasner, 1989).
However, when many medium-sized and small
states choose to free ride to pursue their national
interests instead of paying the costs of public
goods, public goods may face being underproduced
or even not being produced anymore (Webb and
Krasner, 1989). Thus, to resolve the free-riding
issue, it is crucial to enhance the cooperation
among self-interested actors and find a potential
state that could burden the costs of collective
goods (Kindleberger, 1973). Small countries
would not intend to pay the costs of producing
public goods as they have limited capabilities,
and their contributions only have minimal effects
due to their free-riding (Webb and Krasner, 1989).
Kindleberger holds that only a dominant state
playing the role as a world leader could encourage
global cooperation and pay the cost of producing
public goods (Kindleberger, 1973). Furthermore,
the stability of the global economy is based on
five elements, including the regulation of the open
market, long-term lending, stable exchange rates,
cooperation among macroeconomic policies,
and the presence of last resort (Min, 2003).
Thanks to superior economic capabilities, the
hegemon could fulfill the five functions above.
Robert Keohane also shares a similar opinion
with Kindleberger since he points out that the
hegemon could even sacrifice its own short-term
benefits in exchange for the long-term interests
to stabilise the international order (Min, 2003).

For hegemonic theorists, the stability in the
international system is based on the leadership
of the UK and the US as two striking hegemons.
Ian Clark holds that during the Pax Britannica
(1815-1914), Britain produced public goods for
the international system by paving the way for the
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growth of free trade by removing the Corn Laws
and the Navigation Acts and establishing the gold
standard to decide the value of their currencies
based on gold and exchange paper money into
gold (Clark, 2011). Meanwhile, according to
Ikenberry (2011), the US provides public goods
for the international system by founding several
international institutions like the United Nations,
the International Monetary Fund, the World Bank,
and the Bretton Woods System, which manage
relations among states and governing their
behaviour in world politics.

Without the hegemon, there would be chaos
and instability in the world order. According
to Kindleberger (1973), the Great Depression
(1929-1933) broke out as a consequence of the
absence of a hegemon’s leadership. At that time,
Great Britain was no longer economically strong
enough to take the leader’s role. Meanwhile, the
US had stronger economic capabilities, but not
having the will to be a world leader (Solomon,
2014). Arthur Lewis (1978) also supports the view
of Kindleberger as he points out that two highest
development stages in the international economy,
including the 1853-1873 period and the 1951-
1973 period are under the leadership of the British
and American hegemony. In contrast, the global
economy decreases significantly between 1913
and 1945 because of the lack of hegemonic power
(Lewis, 1978).

According to Yazid (2015), global institutions
may be ineffective if they receive no support
from the hegemon. After the end of World War I,
President Woodrow Wilson proposed to establish
the League of Nations to protect global peace and
stability; nevertheless, the US Senate rejected
this idea and declined to support this organization
(Yazid, 2015). Meanwhile, both Great Britain and
France showed its economic weaknesses after the
consequences of World War 1. Without the support
from the US coupled with economic failures of
Great Britain and France, the League of Nations
could not prevent the aggression of Japan and
Germany (Yazid, 2015).
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2.2. The coercive version of HST

The coercive version of HST is proposed by
Robert Gilpin and Stephen Krasner, who focus
on national interests and asymmetric power of
a hegemon rather than its responsibility and
altruism in maintaining stable world order. With
its superior capabilities, the hegemon could coerce
or force smaller nations to follow its will. In War
and Change in World Politics, Robert Gilpin
(1981) holds that the hegemon only provides
collective goods when this action helps it obtain
more benefits than others. Accordingly, hegemons
promote open markets, free trade, and stable
exchange rate to serve their national interests. In
other words, the hegemon plays the role of both
“system maker” and “privilege-taker” (Ikenberry,
Mastanduno, and Wohlforth, 2011). The benefits
that the international system brings for other states
are the side effects coming from the hegemonic
leadership. To maximise its interests, the hegemon
may force and threaten non-hegemonic states to
follow the path favourable to its leading role (Min,
2003). Moreover, the hegemon could even punish
any country diverging from its global economic
system to ensure stability (Min, 2003).

Some scholars like Krahmann (2005) contends
that hegemonic leadership is the key to preserving
peace and stability in the international order because
it could prevent wars and conflicts among major
powers. The hegemon’s primacy may discourage
other challengers by maximising its military power
and expanding political influence since these rivals
may understand the high cost of opposing with a
hegemon (Ikenberry, Mastanduno, and Wohlforth,
2011). Additionally, the presence and leadership of
a hegemon may alleviate pressures related to the
security dilemma by reducing the suspicion and
unpredictability; therefore, world stability may be
maintained.

Despite some differences between the
benevolent and coercive versions, HST indicates
that the hegemon plays a crucial role in stabilising
the world economy by producing public goods
for other states to free-ride and get benefits.

Additionally, with its preponderant power, the
hegemon may coerce other countries to follow
its established order. Thus, the fall of a hegemon
will lead to chaotic situations in the international
system. To obtain more interests and avoid being
punished or bullied by the hegemon, other states
tend to back up or bandwagon with the hegemon,
which contributes to maintaining the stability in
the international system.

3. COUNTER-ARGUMENTS AGAINST
THE HEGEMONIC LEADERSHIP

Despite the above-supporting ideas, 1
support three main counter-arguments against
the significance of hegemonic leadership in
maintaining stable world order. Opponents of
the hegemonic leadership hold that international
cooperation continues without the hegemon
because of common interests and international
regimes. Others think that a multiplex world
would maintain the global stability instead of
the hegemonic leadership. Meanwhile, some
researchers indicate that hegemon only brings
limited stability.

3.1. The continuity of international
cooperation after the fall of a hegemon

The absence of a hegemon does not lead to
chaos and instability in the world order because
cooperation among states continues after
hegemony. In his After Hegemony: Cooperation
and Discord in the World Political Economy,
Robert Keohane (1984) indicates that without a
hegemon, cooperation in international relations is
still possible because of two main reasons. Firstly,
common interests could make states cooperate
and establish international regimes that are rules,
norms, and principles governing states’ actions. In
other words, not hegemony but shared interests are
the keys to cooperation among states. Cooperation
will continue regardless of the absence of a
hegemon as long as shared interests among different
states still exist. Hegemony theorists claim that the
emergence of the hegemon is the prerequisite for
cooperative relationships among states in world
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politics. However, the hegemon is not a necessary
and sufficient condition for this trend because
common interests are the cornerstone international
cooperation. Secondly, though the hegemon plays
a vital role in creating international regimes, the
decline of hegemony does not cause their decay
because maintaining international regimes is not
as demanding as creating them (Keohane, 1984).

Additionally, after the decline of a hegemon,
international cooperation is still possible based
on the distribution of power and shared interests.
In this sense, when the interdependence among
nations has been higher, they would cooperate in
seeking for common benefits. Collective action
continues after the fall of a hegemon because other
major powers could balance the gap left by the
hegemon (Snidal, 1985). The decline of hegemon
makes states to cooperate since they want to take
reasonable outcomes and prevent the collapse of
global economic regimes (Snidal, 1985).

The single leadership of a hegemon is not a
necessary and sufficient condition of establishing
internationalmonetary structure orproducingpublic
goods for the world economy, but cooperation and
compromise among states. Eichengreen (2000)
contends that despite the British preeminence of
international transactions, London was unable
to prevent other states from changing the gold
standard to their own needs. For example, the large
gold coin circulation was permitted in France and
Germany while in other countries, this action was
limited (Eichengreen, 2000). A number of French,
Belgian, and Swiss central banks still allowed
their notes to be redeemed into silver regardless of
London’s effort to urge them to use gold instead of
silver (Eichengreen, 2000). To promote the gold
standard, Britain had to encourage other states
to link their currencies with the value of gold. In
this sense, without the support and cooperation
from other countries, Britain could not establish
the gold standard by itself (Eichengreen, 2000).
Also, within the framework of the Bretton Woods
system, the US had to compromise with Britain
in the White Plan to protect Washington from
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diverting towards the sterling bloc, which means
the US alone could not create the structure of
the international monetary system (Eichengreen,
2000). The hegemon’s effort to spur free trade will
be “futile” if other states do not agree to abolish
their trade barriers.

Furthermore, the provision of public goods
and the establishment of international economic
structure in the global economy are not based on a
hegemon’s leadership but the cooperation among
different states. Lake (1993) regards the “k” group
of state members as main actors of creating the
global economic infrastructure. In this regard,
the “k” variable is more than one because public
goods may be produced by the cooperation at least
between two states. Lake (1993) disregards the
role of a hegemon and points out two necessary
and sufficient conditions of effectively creating
an international economic structure. The first
condition is the cost of the transaction, which is
used to negotiate or bargain between members
of the “k” group. The second condition is the
benefits that states could obtain when they join
the international economy. Producing public
goods is the compromise among state members
to reap benefits; therefore, when they satisfy
the reasonable transactions cost and the level of
benefits, the international economic structure will
be created.

3.2. The emergence of a multiplex world
order after hegemony

Unlike hegemony theorists, in his The End of
the American World Order, Amitav Acharya (2014)
contends that after the fall of a hegemon like the
US, a multiplex world order would emerge and
maintain stability in the international order. In this
sense, the rising number of major powers does not
result in uncertainty, but it contributes to keeping
the world stable. There are two elements that
could maintain stability in a multiplex world order.
Amitav Acharya (2014) views the first element as
the global concert model. When the hegemon falls,
the relations between other major powers are still
competitive. However, they understand the severe
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consequences of waging wars against each other
and have common interests in preserving global
stability. Therefore, major powers continue to
cooperate on the one hand and rival to obtain more
benefits on the other hand. In this regard, common
interests among powerful states constrain their
willingness to wage wars or conflicts. Meanwhile,
the second element helping stabilise a multiplex
world order is the significance of regional
institutions. Regional institutions not only reduce
the levels of competition among great powers but
also manage conflicts and enhance cooperation
among state members. Regional institutions like
ASEAN help build trust among state members,
reduces unpredictability, and maintain regional
security and stability (Acharya, 2014). These
institutions are not affected or controlled by any
hegemon but are regulated by state members.
Hence, regional institutions reflect the willing and
interests of regional countries rather than serving
the hegemon’s interests. Undoubtedly, without a
hegemon, regional institutions still work based on
the cooperation of state members.

3.3. Limited stability that a hegemon can bring

The hegemon brings limited and imbalanced
stability in the international system. In Bruce
Russet’s view (1985), under the leadership of a
hegemon like the US, world peace and stability
seem to be only maintained in Western nations.
Meanwhile, in the Third World countries, wars
and conflicts still happen. The influence of the
US’s hegemony does not reach to every corner in
the world; therefore, instability still takes place
in weaker states. Monteiro (2011) points out that
the first decades after the end of the Cold War
witness the emergence of non-traditional security
threats like terrorism, insurgency, and nuclear
proliferation, which makes the world order under
the US’ hegemony less stable and peaceful than
previous times. For Fettweis (2017), the absence
of the American hegemony would result in chaos
and less democracy because the hegemonic
leadership of the US brings a New Peace in the
international system. In this regard, American

hegemony helps reduce the number of interstate
wars and conflicts. Nonetheless, from the research
of Monteiro (2011), although the is no war
between major powers during and after the Cold
War, less-powerful states, especially those in the
Middle East and Africa face higher likelihood and
intensity of intrastate wars and conflicts.

Under the US’ leadership, the world has faced
rising instability related to intrastate wars and
conflicts. After the end of the Cold War, despite
the fall of interstate wars, the world has been more
violent because of increasing numbers of intrastate
wars, threatening the lives of millions of people.
For example, the Darfur War in Sudan, killing
around 300,000 people, is seen as the first case
of genocide in the 21* century (Williams, 2012).
Furthermore, civil wars in Syria, Afghanistan, and
Libya have been continuing regardless of the effort
from the US and the international community. The
US shows its weaknesses and powerlessness in
dealing with intrastate wars and could not provide
stability for other states in the world order as a
hegemon should do. In their Goodbye Hegemony:
Power and Influence in the Global System, Reich
and Lebow (2014) contend that even if the US had
stronger economic and military power, it could not
prevent the Arab Spring or the Syrian civil war
because strong power does not ensure the absolute
control. Moreover, the US’ intervention to address
the civil wars and conflicts in some countries has
exacerbated the situations. In Libya, Iraq, and
Afghanistan, the US toppled the regimes but failed
to establish effective authorities to control local
forces, which results in lasting domestic instability.

Though the American economy is still leading
in the world, Washington does not provide public
goods and stability for the global economy. The
US did not play the role of a stabiliser in the
economic crisis. Despite the presence of American
hegemony, the 2008 global financial crisis still
breaks out. In this crisis, Washington shows its
inability to stabilise the international economy.
In fact, the US has difficulty in stabilising its own
economy, let alone helping other states (Reich and
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Lebow, 2014). Susan Strange indicates that the
US has been an exploiter rather than a provider of
public goods because it has destabilised the global
finance. For example, during the Vietnam War,
Washington enjoined some of its trading partners to
bear the dollar debt through the implementation of
stick and carrots (Reich and Lebow, 2014). Susan
Strange also points out the 2008 global financial
crisis results from the aftermath of the US’ rising
public debt. In the 1970s, Washington abandoned
the dollar from the gold standard, which increased
the value of the US dollar but led to the collapse
of the Bretton Woods system (Reich and Lebow,
2014). In the 1980s, Washington tended to renege
liberal trading policies when imposing tariffs
and quotas against products from Asia and Latin
Americainstead of burdening the costs of economic
adjustments (Reich and Lebow, 2014). The Trump
administration had “waged” the trade war with
China, which leads to the vulnerability not only
for Beijing or Washington but also for the global
economy because it may result in a global severe
economic recession. In general, as a hegemon, the
US does not ensure stability, but in some cases,
it even causes disorder in the global economy.

4. CONCLUSION

Since the end of the Cold War between two
superpowers — the US and the Soviet Union
at the beginning of the 1990s, the US seemed
to live in a period of being a hegemon in world
politics. The emergence of Hegemonic Stability
Theory has put an emphasis on the significance
of a hegemon in ensuring global peace. The role
of a hegemon, nonetheless, still sparks a debate
between political scientists. Some proponents of
the hegemonic leadership contend that a hegemon
could maintain stability in the international order
since it may provide public goods, coerce less-
powerful countries to follow its order, promote
international organisations, and prevent the
conflicts among major powers. Therefore, the
absence of a hegemon would lead to disorder and
instability. However, hegemony brings limited
stability because it only maintains peace and
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stability in the West. After hegemony, cooperation
between states still happens thanks to the common
interests and international regimes. Besides, a
multiplex world order based on stable relations
among major powers and the effectiveness of
regional institutions may established to maintain
global stability. Admittedly, the leadership of
a hegemon is not a prerequisite condition of
maintaining stability in the international order, but
international cooperation and common interests
have contributed to establishing and promoting
stronger relations between states with a view to
maintaining peace and stability in global politics./.
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ABSTRACT

Throughout the historical development of international law since its very dawn, perspectives of legal
theorists have been divided into two dominant schools of thought: naturalism (upholding the law
of nature) and positivism (emphasizing states’ will and consent) in forming modern international
law. This article attempts to argue that contemporary international law is created on the basis of the
consent among states but gradually limited by new binding non-consensual rules. Not only are they
free to pursuit their own wills but they also have to shoulder ever-growing responsibilities in this

modern world.

Keywords: international law, natural law, positivism, state responsibility, state consent, jus cogens

1. INTRODUCTION

International law has played a crucial role in the
political life of nation-states since its very dawn.
To better grasp of international law, generations
of legal academics have researched the ground on
which it has developed throughout history. Some
may argue thatithas flourished on the basis of states’
consent, while others are of the opposite opinion,
sparking off an endless debate in the international
law scholarship. I would argue that contemporary
international law, which started to emerge with the
advent of the Westphalia order (1648), is created on
the basis of the consent among states but gradually
limited by new binding non-consensual rules.
To substantiate this central argument, this paper
will be separated into three sections and utilize
the method of data analysis in historical research
to elaborate comprehensively. It commences
with the conceptualization of international law
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and its sources. The following part will focus on
elucidating the reasons why international law
supposedly grows out of the consent of states.
Finally, exceptions and recent developments of
international law will illuminate the extent to
which it is not trully based on states’ consent.

2. CONCEPTUALIZING INTERNATIONAL
LAW AND ITS SOURCES

International law does not evolve from
a vacuum but takes its roots firmly from the
Western history-long social and legal experiences.
Therefore, it is essential that the conceptualization
of international law not only trace back to its
historical origins but also capture its true substance.
Additionally, sources of international law also need
understanding properly before they are further
investigated to explore whether international law
is created by states’ consent.
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Fundamentally, in the modern context, (public)
international law is the legal system regulating
“the relations between independent states” (as
dictated in the S.S. ‘Lotus’ case); therefore, it is
usually called the law of nations (jus gentium).
International law stems from the traditions of
“the late medieval jus gentium” (Crawford, 2019,
p. 3), a legal specialization concerning how
rulers managed their relations with each other
and reflecting different customs implied in their
practices, such as jus ad bellum and mare liberum.
At that time, in Europe, such tradition was
dominated by the philosophical notions of Roman
law and the Roman Church, which submitted to the
universality of jus naturale (the Law of Nature).
Therefore, jus gentium was considered merely “the
sum of those rules” (Gierke, 1913, p. 76) under
Jjus naturale, existing objectively, immutably, and
independently from the will of states or rulers.
Accordingly, naturalism, one of the original ideas
constituting modern international law, argues that
the law of nations is fundamentally not created on
the basis ofthe consent of states but the law of nature.

Subsequently, the Peace of Westphalia
(1648) marked the turning point in the world’s
perspectives on not only international politics but
also international law. International law started to
develop on the principle of equal sovereignty in an
anarchic world, which upheld the supreme power of
sovereign states across the international system and
paved the way for human beings to manifest their
essential role and rationality in the international-
law-making process (Simpson, 2004, p. 31).
This moment facilitated the strong emergence of
positivism, which argues that international law
exists as the law between states rather than above
states. Under no higher authority than sovereign
states in the Westphalian international system, the
law between them (international law) is highly
state-centric and thus, revolves around what they
willingly consent and pursue. Understandably,
positivists believe that international law is based
on the consent of states, which is “observable”
(Mégret, 2012, p. 68) and expressed in a wide
range of its sources, in international conventions
and international customary practice.

Sources of international law refer to particular
rules that comprise the international legal system
as well as “the processes by which the rules become
identifiable as rules of law” (Jennings & Watts,
2008, p. 23). Generally, the investigation into
the “source” of a rule of law can help illuminate
how it emerges to have binding effects as a rule
of conduct and on what legal basis it can manifest
its lawfulness and validity. Therefore, the study on
the sources of international law helps answer the
question about whether the overarching basis of the
entire international legal system is the consent of
states or not. There are four main sources of public
international law specified in Article 38 of the
Statute of the International Court of Justice (ICJ):
(1) international conventions, (2) international
customary law, (3) the general principles of law
recognized by civilized nations, and (4) judicial
decisions and the teachings of the most highly
qualified international legal academics. The next
parts will scrutinize these sources separately to
figure out what basis international law is based on.

3. INTERNATIONAL LAW: A CONSENT-
BASED LEGAL SYSTEM

Undoubtedly, sovereign states are the
predominant law-making forces in the international
arena (Klabbers, 2013, p. 21). No higher authority
can impose law on them, leading to the fact that
obtaining consent is the only way to establish
international law to govern them. This position
will be consolidated with the analysis of different
sources of international law, ranging from treaties
and international customs to general principles of
law recognized by states themselves.

First, international law can be easily spotted
on agreements consented by states, which are
generally called “treaties” and regulated by the
Vienna Convention on the Law of Treaties (VCLT).
Asserted in the preamble, international treaties
must adhere to the fundamental and universally-
recognized principle of “free consent” among
states. This principle was emphasized in the
Lotus case as the essence of international law,
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which emanates from “their own free will as
expressed in conventions or by usages generally
accepted as expressing principles of law” (Dixon,
McCorquodale & Williams, 2016, p. 282). What
matters to the law of treaties does not lie in their
forms or sizes but in states’ expression of their
consent to be bound by the treaties in question.
For example, Article 7 of the VCLT clarifies
the qualifications of the person with full powers
to express the consent of states. If a treaty is
concluded without the consent of a state in any
cases under Articles 46-51 of the VCLT, the treaty
will become invalid and void. Additionally, the
conclusion of an international treaty among its
parties may raise the question about the effects
on non-party states, which is regulated by Article
34 of the VCLT. Generally, a treaty cannot trigger
any legal ramifications for a non-party “without its
consent.” This regulation originates from the deep-
rooted pacta tertiis principle in Roman law of
contract (Proelss, 2018, p. 655) to exert the effect
of res inter alios acta on those who do not consent
to be bound by others’ treaty. Again, the regulation
clearly demonstrates great respect for international
law for states’ free will and the paramountcy of
their sovereignty in this Westphalian world order.

Second, international custom, an indispensable
constituent of international law, is also created on
the consent of states. According to Article 38(1)
(b) of the ICJ Statute, customary international law
must comprise two essential elements: general
practice and opinio juris. The former puts forward
that only practice that states follow and conduct
consistently and uniformly over time can qualify
as customary international law (Charlesworth,
2012, p. 193). Meanwhile, the latter refers to the
subjective perception of states in which they adopt
the practice as “a legal obligation.” Both elements
of international custom are reflective of “the
positivist spirit” (Boas, 2012, p. 74) of international
law, which fundamentally endorses the rational
choice of states in forming the law governing
their international relations with each other.
Additionally, the notion of persistent objectors
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during the formation of customary international
law also acts as another compelling evidence for
its consent-based nature. If a state is discontent
with an emerging custom, it can express its
objection explicitly and persistently, then avoiding
being bound by the custom. This rule was clearly
demonstrated in the Anglo-Norwegian Fisheries
case, which ruled that Norway’s persistent
opposition to the ten-mile delimitation rule helped
prevent the rule’s application to the Norwegian
coast against its will. Eventually, Norway laid the
foundation for a new custom of drawing straight
baselines, which was later codified in the 1982
Law of the Sea.

As regards general principles of international
law, it is arguable that this source is also based on
the consent of states for some reasons, although
it is harder to be traced than international treaties
or customs. First, according to Article 38(1)(c)
of the ICJ Statute, only general principles which
are accepted by “civilized nations” can become
the source of international law. After World War
II, no longer was standard of civilization, the
hangover of colonialism (Boas, 2012, p. 105),
a criterion for an eligible entity to be under the
auspices of international law. The article should
now be understood as general principles of law
that nation-states in the international community
accept. Understandably, the recognition of states
also means their consent to the binding effect of the
general principles as a source of international law.
Furthermore, from the perspectives of the Statute
drafters, Article 38(1)(c) was intended to enable
the ICJ to invoke and apply the general principles
within the domestic legal systems of all or most
nation-states in addressing international law issues
(Jennings & Watts, 2008, p. 36-37). Embedded in
such principles of municipal law are not only the
experiences of states themselves but also their tacit
perceptions about what is legal and what is not.
Therefore, it can be concluded that this source of
international law is established by common consent
of nation-states in the international community.
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4. RECENT DEVELOPMENTS:
FROM STATE CONSENT TO STATE
RESPONSIBILITY

The consensual apparatus of international law
is not hardline all the time (Krisch, 2014, p. 1)
as there exist a wide range of circumstances that
bind states to the norms they do not accord with
or even object to. Such exceptions can be detected
in different sources of international law, including
international conventions, customary rules, and
general principles of law. In addition, when it
comes to recent developments in international law,
states are required to shoulder more responsibilities
to progress towards a better world for everyone.
Obviously, the room for them to decide whether to
consent such obligations becomes further limited
under modern international law.

It is noticeable that numerous rules identified
in international treaties, customs, and general
principles of law are established non-consensually.
First, the law of treaties also encompasses various
regimes enabling international law to be made
without states’ individual consent. In the making
of a multilateral treaty, the principle of “free
consent” may slow down and pose considerable
hurdles to its conclusion (Helfer, 2008, p. 73). It
is impossible to achieve an absolute unanimity,
therefore raising the need for a majoritarian voting
mechanism to break this deadlock and facilitate the
treaty’s finalization. For example, in the European
Council, members are mandated to abide by its
decisions made by majority voting, regardless of
their consent (Krasner, 2004, p. 1085). In some
circumstances, those who neither are parties to
nor express their consent to a certain provision
of a treaty may still be bound by it, providing
that the treaty contains effect erga omnes, such
as boundary treaties (Shaw, 2008, p. 495-496).
Accordingly, as ruled by the Permanent Court of
Arbitration (PCA) in the Eritrea v Yemen case, the
legal reality created by treaties with effect erga
omnes has binding effects on third parties even
without their consent. The consent of third parties
becomes redundant in such cases as the principle

of res inter alios acta is considered “without legal
import” and thus, inapplicable.

Second, although positivism is  best
demonstrated in the practice of customary
international law, its formation does not require
uniform conduct of all states. The expansion
of international society has sought to entail
states with diverse social and legal experiences
(Boas, 2012, p. 74) to involve in the creation
of customary international law. Consequently,
it is nearly impossible to obtain unanimous
conformity; therefore, just “a very widespread
and representative [practice] might suffice” to
constitute a rule of customary international law
(as ruled in the North Sea Continental Shelf
case). Furthermore, if such custom possesses the
jus cogens character, states’ persistent objection
does not mean anything as this rule of law cannot
be derogated or violated by any contrary norms
of customary or conventional international law
(Verdross, 1966, p. 61). In this case, the consent
of states does not matter in comparison with the
prevalence of jus cogens norms themselves.

Third, although positivist notions about the
basis of international law have long prevailed,
naturalism is still essential for the contemporary
international legal order via general principles as a
source ofinternational law. As explained previously,
states’ perception of what is legal/illegal in their
municipal legal systems is the intrinsic element of
international general principles. However, it would
be a huge mistake if the moral aspect embedded
in such principles were neglected. All juridical
verdicts in all societies must not be given contra
bonos mores, which still holds true in application
to international law (Verdross, 1937, p. 572-573).
Such moral values originally derive from Natural
Law (Shaw, 2008, p. 22), the existence of which is
independent of the will of states. Therefore, some
naturalists opine general principles of law strongly
reaffirm what already exists in Natural Law as well
as act as an objective mechanism to double-check
“the validity of the man-made rules” (Shaw, 2008,
p- 99). For instance, treaties are rendered void or
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terminated if breaching any peremptory norms,
already-existing or newly-emerging, according to
Articles 53 and 64 of the VCLT.

As international law keeps evolving, the
increased burden of responsibility is placed on
sovereign states, leading to the growing limitations
on their will in managing their own domestic
affairs or treating their own citizens (Perkins, 1997,
p. 442). Such responsibilities exist in the form of
jus cogens norms with universal binding effects,
challenging states’ sovereignty and the positivist
notions of the consent-rooted international law.
For example, it is compulsory that states refrain
from “the threat or use of force” under article
2(4) of the UN Charter. The prohibition of using
force was clearly acknowledged to be peremptory
in the Nicaragua case. Similarly, jus cogens
rules concerning human rights have also made
states’ responsibility become heavier and heavier.
According to Protocol I to the 1949 Geneva
Conventions, international humanitarian law is
intended to have universal binding effects and
must be respected “in all circumstances to all the
persons” it protects, no matter if the armed conflict
in question is international or non-international. At
this point, sovereignty and consent do not suffice
to allow states to pursue whatever they want at
the expense of others in this modern world. As
William D. Nordhaus observes, it is essential that
new mechanisms be invented to “overcome the
bias toward [...] the voluntary nature of current
international law” (Nordhaus, 2006, p. 93) to
effectively deal with critical global challenges and
provide more global public goods, progressing
towards a better world as envisaged in the
objectives of the UN Charter.

5. CONCLUSION

Fundamentally, modern international law
is constituted in the aftermath of the Peace of
Westphalia; hence, based on the principle of states’
equal sovereignty. The consent of states obviously

emerges to be the major mechanism for the making
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of international law. However, international law
originates not merely from this basis per se but
also from the objective moral norms deriving from
natural law, which does not always concur with
the will of states. This raises the issue of restricting
states’ free will and pursuit of their self-interests at
the expense of others, calling upon for more state
responsibility rather than more state consent in this
modern international legal system. In conclusion,
international law has always grown out of the
consent among states, increasingly constrained but
never replaced by their requirements for fulfilling
the ever-greater international responsibility, in
most circumstances./.
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LUAT QUOC TE: PONG THUAN QUOC GIA HAY TRACH NHIEM QUOC GIA?
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ctia luat ty nhién, khong dua trén dong thuan) va chii nghia thyc chimg (nhdn manh tam quan trong
ctia sy dong thuan qudc gia) trong qua trinh hinh thanh luat quc té. Bai viét 1ap luan rang luat phap
qudc té duong dai dugc hinh thanh trén co s¢ dong thuan qudc gia, nhung dan bi gidi han boi cac quy
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ABSTRACT

In the era of rapid development of science and technology, research skills and other skills such as
creativity, problem-solving, cooperation, and self-learning are essential for learners to master. After
investigating the effects of Project-based learning on building research skills, this method was
experimented with and applied in teaching the subject “China: Country Profile,” which has proven its
effectiveness. The article is based on scientific theory and practice, providing procedures for applying,
analyzing, and evaluating experimental results of Project-based learning in an effort to develop
research skills among Chinese-majored cadets at the Military science Academy.
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ABSTRACT

Learning English is quite a tough process for Vietnamese learners as the cultural differences between
the two countries are immense. The ideal solution to bridging the cultural gap when learning English
is to study literary works as these works paint a vivid picture of people’s values, thoughts, problems
and conflicts in English-speaking nations. Therefore, the study entitled “Women’s perspectives on
happiness in Vanity Fair” has been carried out. It has explored distinctive concepts of happiness
which Thackeray employed in his prominent characters: Amelia Sedley and Rebecca Sharp. Also, it
emphasizes the impacts of family backgrounds, living environments, social factors as well as personal
traits of each character and strongly affirm its outcomes. Hopefully, through finding out two female
protagonists’ views on happiness in this novel, the current paper gives more comprehensive insights
into the Victorian literature and culture as well as encouraging learners of English to learn more about

this spectacular language.
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1. INTRODUCTION

In the context of globalization, mastering
English undoubtedly plays a key role to keep
pace with such an ever-changing world, providing
Vietnam with the opportunity to develop faster
than ever. However, learning English is quite
a tough process for Vietnamese learners as the
cultural differences between the two countries are
immense. In this circumstance, learning English
literary works is among the ideal solutions to
bridging the gap as these works paint a vivid
picture of people’s values, thoughts, problems and
conflicts in English-speaking nations, enriching
readers’ vocabulary and helping to familiarize them
with the works of English literature. Therefore, it is

necessary to incorporate studying English literary
works with learning English.

In addition, each era of English literature
features famous writers with masterpieces which
contain humanistic values. Vanity Fair is such
a work. Written in 1847 by William Makepeace
Thackeray, it has become a literary phenomenon
and the pioneer of literature revolution at that time.
The work contains elements of social criticism
and bewilders readers by the way people lived
under the Victorian era, depicting various social
vices that affected the whole society, leading to
the change in the ideology of women, especially
their perspectives on happiness embodied in
female characters of the work. Even now, Vanity
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Fair remains an invaluable source and provides a
variety of interesting aspects for researchers and
people who love English realistic literature all
around the world to study.

For all the aforementioned reasons, the study
entitled “Women’s perspectives on happiness
in Vanity Fair” has been carried out. Hopefully,
through finding out two female protagonists’
views on happiness in this novel, the jounal
paper will give more comprehensive insights
into the Victorian literature and culture as well as
encouraging English learners to learn more about
this spectacular language.

2. LITERATURE REVIEW
2.1. Victorian literature

According to the article “Conflictual
Ideologies in Victorian Novels and Poetry”,
Victorian literature can be supposed to the
combination of Romance and Reality as it was
preceded by Romanticism in the 18" century
and followed by Modernism or Realism in the
20" century. Under the impacts of the Industrial
Revolution, social unrest as well as radical
movements, Victorian writers tended to describe
a society of injustice and lack of equality with the
emphasis on the inner goodness of human nature
as well as reflecting conflicts in human’s spirits.

The novels of the age, as products of
the contemporary era, mostly characterized
themselves with the conflicts in the contemporary
time. Some works focused on the protagonists that
were usually ordinary persons who belonged to
the middle class, struggling against the unfairness
and immorality of the industrial and mercantile
world and managing to keep their souls pure. A
number of the novels concentrated on people’s
experiences and circumstances and tended to
reflect social issues that directly affected the
formation of human personality through analyzing
personal emotions. The others were about the
common man’s moral strain in them with a
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belief or doubt in the innate goodness of human
nature which also happened to be the struggles
of the lower class. In a word, from romanticism
to realism, politics to passion, optimism to
pessimism, the Victorian novels could successfully
deal with the fluctuating mood of the society.

As the highest point in literary history, the
Victorian era was remarked by the burgeon of
genius writers with the masterpieces that regulated
writing styles worldwide and remained their values
through time. For most literary critics, Charles
Dickens, William Makepeace Thackeray and
Thomas Hardy are the outstanding names among
those talented writers at the contemporary time.

2.2. Representation
Victorian literature

of happiness in

The interpretation of happiness

Happiness is defined concisely in the Oxford
Dictionary as “the feeling of being pleased
or happy” (Hawker & Cowley, 2015, p. 736).
Throughout life, the human minds are preoccupied
with everyday living, but many events and
situations are beyond controls. The individual
perception of happiness may vary and relate to
such factors as experiences, needs, circumstances,
and beliefs. Each individual living in the specific
environment will form his unique perspective on
happiness as it can arise from anything: meeting
basic needs of life, or the absence of suffering,
or having meaning in life, or having wealth and
comfort, etc.

Happiness depicted in Victorian literature

In Victorian literary works, Charles Dickens,
William Makepeace Thackeray, and Trollope
explicated the conflict between materialistic ideas
and moral values exposing the Victorian viewpoints
of women, giving birth to different common
images of women, traditional and non-traditional
ones. Each type features unique characteristics
that affected female ideology, leading to various
perspectives on happiness (Kane, 2019).
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Traditional women, depicted as the “Angles
in the House” or “The Queen in the Garden”,
describes the ideal men-and-women relationship
in which the weaker gender is restricted to be a
good wife and mother. Those females idealize the
concept of virtue-based happiness that closely
related to perceptual and emotionalism. These
“Angles” are prominently depicted through Vanity
Fair’'s Amelia Sedley, Frankenstein’s Caroline
Beaufort Frankenstein and Elizabeth Lavenza,
Dracula’s Lucy Westenra and Mina Harker, David
Copperfield’s Agnes Wickfield, Bleak House’s
Esther Somerson, etc. (Kane, 2019, p. 5).

On the contrary, the non-traditional ones that
draw antithetical images to the Angles’ are supposed
to be “Fallen women” and “New Women”. The
former commonly relates to prostitutes or the
ones who transgress the sexual boundaries. The
latter represents the ones starting to move away
from the concepts that limit her as being created
for service to her husband and family. For them,
happiness means a contentment closely relating
to social status, material benefit, independence of
economy, politics and themselves, gender equity
and equality. Readers can find the footprints of
the non-traditional women in a number of novels,
namely tremendously popular The Woman Who
Did by Grant Allen and The Heavenly Twins by
Sarah Grand, Gissing in The Odd Women (1893).
Moreover, Jane Eyre in Charlotte Bronté novel,
Ms. Crawley, Rebecca Sharp in Thackeray’s
Vanity Fair also contribute to the end of the
century fascination/fear of female assertiveness
and desire; they are representatives that share the
different thoughts from the ideal happiness of
“Angles” (Kane, 2019).

2.3. William Makepeace Thackeray and
Vanity Fair

2.3.1. William Makepeace Thackeray

William Makepeace Thackeray was born on
July 18, 1811 in Calcutta, India — of the father,
Richmond Thackeray, a rising young official from
a family prominent in the Indian Civil Service and

the mother, a beauty from another decent family.
His early time in England was such a miserable
time as Thackeray was frequently bullied by
other students in Charterhouse’s public school.
The year of 1838 witnessed Thackeray marriage
with his wife Isabella Shawe, together they built
a family of three daughters. The following years,
Thackeray wrote a large number of essays, book
reviews, travel notes and novels to earn a living
and support his family. Unfortunately, the death
of his crazy wife and daughter shook his life. In
December 1863, Thackeray died; his death at
the age of fifty-two was entirely unexpected, and
shocked his family, friends and reading public.

In his life of creativity, Thackeray’s writing
career initially started at a sharp-witted and
sharp-tongued conservative publication, Fraser’s
Magazine. It was not until the publication of
Vanity Fair (1847-1848) that the world recognized
the emergence of Thackeray as a new novelist of
the first rank. This novel is considered to be his
masterpiece and marks the peak of his literary
career.

Thackeray belonged to the mid-Victorian
generation whose achievements represented the
high point of Victorian culture. As Richard Mullen
remarked: “Thackeray is important not only as
a great novelist but also as a brilliant satirist,
humorist and moralist” (Mullen, 1995, p.71).
He was capable of subtly of characterization, as
his Vanity Fair shows; he used a comparatively
plain and direct style and had professional
competence for using a large variety of idiolects
to indicate different characters’ personalities and
social background. Obviously, this use of unique
individual languages might sometimes result
in a satirical effect (Mullen, 1995). He strongly
emphasized that folly, social climbing, hypocrisy,
cruelty, avarice, lovelessness, as well as selfishness
exhibited through individual characters that had
their own origin and counterpart in society as a
whole. His playful manners, his puzzling shifts
in tone and disconcerting irons tended to obscure
the seriousness of his interest both in fiction and
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in the life that the literature depicted (Dodds,
1941). Marx ever praised: “His works are very
profound. His description of general mood and
human feelings of bourgeois society is sharp and
penetrating” (quoted in Dodds, 1941, p. 71).

2.3.2. Vanity Fair
An overview of Vanity Fair

Among Thackeray’s literary works, Vanity
Fair, which is certainly the most influential one was
set in the early decades of the Victorian age, 1847,
during which the romantic and realistic impulse
was at its height. Vanity Fair which depicted the
first two decades of the era was true to history for it
included the Battle of Waterloo 1815 (Craig, 1978).

Vanity Fair, subtitled with “A novel without a
hero”, focuses on the fortunes of two women in
the male-dominated society: Amelia Sedley who is
wellborn and passive, and Rebecca Sharp who is
penniless,butambitiousand courageous. Thackeray
researches the thoughts of these females in that
male-dominated world. He describes Rebecca and
Amelia’s life through happy days and sorrowful
times from London, Brighton, the country and the
Continent. In this paper, women’s perspectives
on happiness in Vanity Fair are discussed via the
life of these two protagonists, the ruthless, self-
willed and beautiful Rebecca, who is one of the
most famous characters in English literature, an
intelligent and cunning young woman determined
to make her way in society, and the faithful good-
natured girl Amelia (Bennet, 1964).

An overview of Amelia Sedley and Rebecca Sharp

In Amelia, we could easily find a model of the
traditional Victorian “Angel in the House”, whose
credentials include her infinite capability of self-
restraint and self-sacrifice, and commitment to
home and family. Rebecca, by contrast, is usually
regarded as a non-traditional one, who deliberately
escapes the fortress built for the respectable
women in order to squeeze into the upper-class for
fame and fortune.
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- Amelia Sedley

Amelia Sedley was born into a well-to-do
family in which her father is a warm-hearted
merchant of wealth; her mother is a pleasant
woman and her timid brother is the one who
regards Amelia as his responsibility. Amelia Sedley
exhibits all of the virtue qualities of Victorian
women in the contemporary era. Amelia “had such
a kindly, smiling, tender, gentle, generous heart
of her own” (Thackeray, 1848, p. 4). She owns
everything she needs, enjoys everyone’s care and
has no worry about the money. What she has to
do is focusing on her study and trying to be a real
lady in the future. In Chiswick Mall, thanks to her
pleasant characteristics, she is highly welcomed
by everybody, from the highest and mightiest Lord
Dexter’s granddaughter Miss Saltire to the poor
girl in the scullery. Even when her heart is in great
need of consolation, she would not forget to satisfy
the people around her. Thackeray credited that she
possesses all manners of highly praised virtues in
his own age, thus characterizing her as the “Angel
in the house”.

- Rebecca Sharp

Thackeray’s description of Rebecca as a
manipulative “femme fatale” allows him to put
her at odds with Amelia, the image of “the Angle
in the House”. As a daughter of an impoverished
artist and a French female dancer, Rebecca Sharp
early learns how to plan for herself. Owing to her
Bohemian blood and clever mind, Rebecca lives
by her wits. Rebecca’s ambition is her outstanding
characteristic. She sacrifices husband, child, friends
to it; and she enjoys the battle. Besides, Rebecca
even refers to the image of Siren — the creature
which fascinates the sailors with her voice. This
depiction sheds light on Rebecca’s negative side,
her likelihood to perform evil. In a way, Thackeray
announces Rebecca’s slyness in advance by giving
her the name Sharp to describe her discerning and
cunning personality. These features consolidate
Rebecca as the artful Siren. However, Thackeray
does not dwell on those aspects of her character,
because he believes that “the moral world, that
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has, perhaps, no particular objection to vice, but
an insuperable repugnance to hearing vice called
by its proper name” (Thackeray, 1948, p. 577).

3. RESEARCH METHODOLOGY

In order to successfully finding out women’s
perspectives on happiness depicted through
Amelia Sedley as well as Rebecca Sharp conveyed
in Vanity Fair, the various sources of related
information need to be collected. These include data
from Vanity Fair novel in English and Vietnamese
version and reference books. Materials or
comments from libraries, the Internet, newspapers
and magazines are also needed for this study.

Firstly, the researchers must read both the
Vietnamese as well as the original language
versions to fully catch the message of the author
and then writes down main ideas useful for the
study. Secondly, when the data and materials
are sufficiently and carefully checked, they will
be categorized into different groups relating the
research question and then analyzed.

The study is going to find answers to these
following questions:

- What are the perspectives on happiness of
the two female characters Amelia Sedley and
Rebecca Sharp?

- How do they obtain their happiness?

- Why do they follow their concept of
happiness?

4. WOMEN’S PERSPECTIVES ON
HAPPINESS IN VANITY FAIR

In Vanity Fair, Thackeray creates a group of
Victorian women, who are led by the obedient
Amelia Sedley and rebellious Rebecca Sharp,
which is presented on the following points:
Emotionalism through Amelia Sedley and
Materialism through Rebecca Sharp

4.1. Emotionalism through Amelia Sedley

Amelia Sedley is often identified as the
representation of the ideal Victorian woman. She

is empty, weak, passive, and pleased with her role
in any circumstances. Through her image, the
typical perspectives on the happiness of women in
patriarchic society are disclosed. Amelia’s thought
of happiness resembles the ideal concept that the
women were supposed to pursue in the Victorian
Age. For Amelia, happiness lies in the realization
of love, child-rearing and friendship.

4.1.1. Amelia’s ways of pursuing happiness

In Vanity Fair, kind Amelia’s loyalty and
dedication to love and family reflect the view,
lifting the banner of the concept of moral
idealism happiness.

Amelia as an obedient and dutiful wife

Amelia’s happiness is firmly believed to be
filled with love from George Osborne, her lover
who then becomes her husband. In Amelia’s
mind, love has become her faith when she falls
in love with George, the most wonderful man in
her world. Anything related to George has a big
impact on Amelia. When they are together, Amelia
seems to walk on air; she so worships George that
she is extremely submissive to her husband and
accepts whatever he wants or does; for example,
Amelia follows her husband to attend endless
parties which is not her style and as she feels lost
in the crowd.

Amelia’s connection with George plays an
indispensable role in Amelia’s sense of happiness.
Whenever George’s attachment to Amelia is in
danger, she turns helpless as if she lost the whole
world. Old Osborne’s strong objection to their
marriage, George’s warning signs of adultery as
well as his sudden departure for the Waterloo battle
are all nightmare for Amelia. It is worth noting that
the announcement of George’s tragic demise in the
battle has shaken up Amelia’s life. She considers
his death to be the greatest trauma that could befall
her. In consequence, she is overwhelmed with
sorrow, and she cries subconsciously thinking of
her late husband.
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Since her widowhood, it is worth noting
that Amelia has shown her clear disinterest in
marriage, which provides the evidence of her
emphasis on happiness with emotionalism. She
remains a virtuous wife mourning George through
his pictures, the image of their son, and their
shared memorable experiences. She turns down
all the proposal of good guys to remarry and even
gives William Dobbin, George’s best friend who
loves and devotes his life for the sake of Amelia’s
happiness silently, a cold shoulder. At the very last
chapter, if it were not for the notes about George’s
betrayal and Rebecca’s encouragement, Amelia
would miss the ideal man Dobbin forever.

Amelia as a devoted mother

Through the novel, it is clear that Thackeray
portrayed Amelia as a person who devotes her life to
the well-being of others. Very often does she make
sacrifices to please the individuals surrounding
her; evidently, her son always receives Amelia’s
attentive care. Since her husband’s death, Amelia
lives in pain and sorrow. Motherhood gives new
meaning to Amelia’s life; again, she has someone
whom she could adore and take care of and who is
in need of her constant love and devotion. For her,
little George is the consolation sent from Heaven
to save her from profound sorrow and deeply hurt
heartbreak after George’s death.

Taking care of little George has become her
everyday work as she devotes all her time and
energy to the attendance of her son. She teaches
George to read and write, teaches about the best
of her power, and acknowledges the Maker of all.
And every night and every morning, they pray to
God together, the mother pleads with all her gentle
heart, the child lisps after that, etc. She perfects
her act of devotion — scarcely allowing anyone to
come between her and her child — because she fears
that the past would repeat; that someone would
deprive her of her lover’s attention. She is afraid
that someone would steal her little boy’s heart like
the way Rebecca stole George’s. This proves how
Amelia does not settle for second place; she wants
to be everything to her son, as he is everything to
her. Amelia expresses the same kind of obsessive
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love and adoration towards her son as she did
towards George her last husband.

Besides, Amelia also considers her son’s life the
highest priority, which makes her life meaningful.
For Amelia, little George is her heart, her treasure,
her joy hope, love, worship - almost her God, and
giving up her son means giving up herself. She
loves him so much that she cannot let him out of
her sight. She does not want her son to go to school
or let him stay with his wealthy grandfather as she
cannot separate from him. However, when Amelia
notices that it is good for little George, she accepts
it regardless of her inner pains.

It could be said that she has well fulfilled the role
of a mother; plus, the importance of motherhood
proves that Amelia possessed a maternal feeling
innate to most women.

Amelia as a caring friend

Amelia is an innocent girl, who is gentle and
warm-hearted. There is no evil existing in her
mind, so she lives a life full of love. She is kind to
all people she meets, Rebecca is an example.

Amelia treats Rebecca as one of her good
and sincere friends. Rebecca has no friends at
school and nobody cares about her. Amelia is
aware of Rebecca’s bad condition; therefore, she
makes full efforts to support Rebecca when she
lives in Amelia’s home. Although several people
warn Amelia against Rebecca’s bad intentions,
her attitude towards Rebecca never changes and
sways. The former even forgives the latter for the
previous mistakes after Rebecca has done a lot of
bad things to her.

This description of friendship is employed for
the sake of reinforcing the image of Amelia as a
member of the Victorian angels that follow the
ideal perspectives on happiness — emotionalism.

4.1.2. The causes of Amelia’s perspectives on
happiness

In Amelia’s inner world, her spiritual desire
is much greater than her physical one, thus she
seeks more enthusiastically the consonance and
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satisfaction in her love and affection for her dear
ones. She submits herself entirely to them and
never intrudes her idea and demand on others.
Her happiness depends on the happiness of the
people she loves. She is a kind and tender girl
that worships her lost husband and devotes all her
energies to her little son Georgy. In fact, Amelia’s
viewpoint stems from her family background and
noble education.

The first factoris her pedigree. Amelia has good,
solid background in which she is well-born, well-
fostered and well-cultivated. Her family is rich,
which provides her with convenient conditions
and opportunities to find her identity in the
society. She lives in a house with luxurious things
and servants; she studies at a noble-like school
for upper-class women in the Victorian era, Miss
Pinkerton’s academy and haves herself taken to the
academic unit with horses and servants, the symbol
of dignity, social status and financial strength.

In addition, the affection from family in the
early life craves Amelia’s standpoint. She has
got so much affection that everyone admires her.
Obviously, Amelia lives a life full of love and
attentiveness. In her childhood, as she is born in
an affluent family, she is comfortably sheltered
and lives a carefree life. The family members
construct a peaceful and healthy atmosphere aloof
from worldly affairs. Under any circumstance, she
remains firmly embedded the idea of emotionalism
happiness as the formation of thought in childhood
is deeply rooted.

Aside from wealthy family, her education
is one of the components that forms her outlook
on happiness. Amelia has a great and decent
educational background, which could be found
in Miss Pinkerton’s letter to Amelia’s parents.
Obviously, six-year residence in Chiswick Mall
enables her to be worthy to occupy a fitting position
in her parents’ polished and refined circle. The
school has taught her to obey every principle of
religion and morality. Consequently, she is moral
and religious, as well as friendly to her classmates.
She behaves in well-behaved manners, treats

people so kindly that she places their advantages
over hers. In her view, there are no bad guys, and
everyone should love and be deserved to be loved
by others.

Overall, Amelia attaches great importance to
happiness in which affection, friendship and love
are focused. It could be said that she would have
nothing and would not even have the courage to
live if all of these were lost.

4.2. Materialism through Rebecca Sharp

Rebecca Sharp deviates in many ways from the
stereotypical Victorian wife. Compared to Amelia
whose happiness lies in the realization of love and
family, Rebecca follows the unconventional one
that hardly any women dare to and materialism
happiness. These factors have a great impact on her
feeling; therefore, the pursuit of sensual pleasure
and the enjoyment of material satisfaction are
believed her only purpose of life. Instead of human
affections, Rebecca naturally combines happiness
with wealth and social status.

4.2.1. Rebecca’s ways of pursuing happiness

Rebecca’s life target is to obtain wealth and
rank, therefore, to accomplish this goal, Rebecca
prepares for everything at any rate. She flatters
others and betrays family, friendship, etc. Everyone
is regarded as a climbing ladder that helps her to
enter up the circle, and makes her wealthy and
powerful. Taking unscrupulous and mean actions,
Rebecca excellently masters all means to get what
she wants.

Rebecca as a mercantile wife

As soon as Rebecca learns the social rule that
an advantageous marriage is the surest approach
to wealth and social status, she plays all tricks and
wins a handsome and affluent husband who not
only enhances her social position immediately but
also leads her to a more glamorous social circle.
In Vanity Fair, Rebecca’s husband-hunting reveals
her ambitious quest for her own happiness.

For Rebecca, love means nothing for her;
except her marriage can alter her social standing,
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there is no matter whom she marries. Men are just
an embodiment of her desire for social position
and financial gain. She wiles on them and exploits
them to lift her up the ladders. Rebecca’s marriage
is reified as a commodity, or a stepping stone to
shun from her shabby past, and any relationships
she establishes creates offer her benefits as a trade.
She intricately weaves her intrigue to achieve her
goal, she needs and uses them, and when they
violate her interest.

Throughout the novel, Rebecca takes advantage
of various men, outstanding among whom are
Rawdon Crawley, Lord Steyne, Sir Pitt and Joseph
Sedley. Her ultimate act of exploitation is directed
at Joseph who becomes Rebecca’s sponsor as well
as the last resort at the end of the novel.

Rawdon is not really a husband to Rebecca
but serves as a supporter in the process of her
advancement, a ladder helps her climb up to the
higher society. When this supporter disappears;
she can easily replace it; when this ladder falls,
she can manage to find another. When Rawdon
remains useful for her, she pretends to love him,
but when he becomes useless, Rebecca does not
care about him anymore, even commits adultery.

Though Rebecca has already had a husband,
she never stops flirting with other men. Aware of
Rawdon’s irretrievable disinheritance, she seeks
new male preys. She flirts with General Tufto,
Lord Steyne, her husband’s brother Mr. Crawley,
etc. When her adultery comes to light, all abandon
her; however, she does not give up. In the very
last chapters, Rebecca finds men to parasite. As a
result, Joseph is, once again, sacrificed by Rebecca
as a tool; she never marries him, but takes in her
full control.

Rebecca as an undutiful mother

Rebecca loves neither her husband who has
genuine affection for her nor her own child little
Rawdon who is united with her by blood. The
narrator makes use of her disinterest in her son to
elaborate the depiction of Rebecca as a very selfish
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person; it proves how she prefers the pursuit of her
own happiness to the well- being of her child. In
her opinion, her son never brings her happiness
but a burden.

Rebecca’s neglect of her infant is the ultimate
evidence of her happiness tendency. Compared
to Amelia’s strong maternal love, Rebecca’s is
extremely opposite. The existence of Rebecca’s
son never changes her attention and goal -
“ingratiates herself with all who are important”
(Thackeray, 1948, p.137) for high social status in
the upper rank. She prefers the pursuit of her own
ambition to the well-being of her child. The boy is
neither loved nor looked after by his mother. She
always leaves him under the care of others.

The boy, himself, is completely estranged from
his mother and lives in constant fear for her. In the
eyes of her son, the image of the mother is reified
and becomes a heap of material objects. Also, for
Rawdy, his mother is superior to his father and she
is a goddess to be worshipped and admired instead
of a mother to give him intimate love and to be
loved by him. The indulgence in her ambition of
material pleasures and social status, on the one
hand, deprives Rebecca of her maternal instinct,
but on the other hand, it depraves the image of a
mother for little Rawdon.

Rebecca’s cold and indifferent attitude towards
her son reflects her desire for fame and fortune.
Contrasted to Amelia, Rebecca is not a qualified
mother as the one with maternal love will not be so
neglectful of her child. She cares nothing about her
son; for her, little Rawdon is just an obstacle. For
nearly two years, Rebecca has rarely talked to his
son, so the sight of the beautiful mother has faded
after a while. She does not like little Rawdon and
thinks it is great trouble when her son has measles
and whooping-cough; Rebecca even hits her son
after the boy has witnessed the scene in which she
is amusing Lord Steyne.

Like Rawdon, Rebecca makes full use of
his son as a tool when she needs. It has already
been said that Rebecca knows very well that she
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has to overpower men if she wants to improve
her situation. She makes use of her son to gain
acceptance from lady Jane, after such hatred.
Moreover, Rebecca even takes her son as an
instrument for Amelia’s sympathy. She acts as if
she loved her son and she was the best mother in
the world. However, her wrong answer responding
to Amelia’s question of her son’s age betrays her.
In a word, she does not care about her son but what
she can attain from him.

Rebecca as a self-interested friend

Rebecca seeks friends to serve her own ends,
to show off her charm and wit, and to indulge
in play. Anyone amusing she enjoys, anyone
useful she coaxes. Others she certainly needs,
but because we need luxuries that give piquancy
to life, not because necessities without which we
die. Rebecca does all she can to be liked. In her
viewpoint, to be liked is not a primary emotional
exigency but fun and profit (Talon, 2011).

Rebecca is well aware that she must make
friends with aristocrats if she wants to climb to the
higher society. Therefore, this ambitious woman
will make use of anyone available to support her.
During the time at Chiswick mall, Rebecca just has
one friend — Amelia whose father is a rich London
merchant; however, she does not mind making use
of her only friend: she takes advantages of Amelia
to conquer Joseph’s heart so that she can become
his wife; she flirts with her friend’s husbands to
accumulate money from playing card, she uses
her story to wins both Amelia’s sympathy and
empathy for her, etc. As a result, Rebecca always
achieves her goals even though she has done bad
things to her friends.

Aside from Amelia, Miss Briggs is also the
unfortunate victim when befriending Rebecca. Her
property is nearly wiped out thanks to Rebecca.
By the sweet tongue and manipulative hands of
Rebecca, within six months, poor Miss Briggs
has lent her entire fortune of six hundred pounds
to Rawdon Crawley. She tends to deceive all her

friend’s property. By using her way, Rebecca makes
use of people around her, steadies her position in
this noble place and enhances her identity.

4.2.2. The causes of Rebecca’s perspectives
on happiness

From psychological point of view, Rebecca’s
striving for materialism happiness is driven by her
physical desires formed by family background,
living environment, educational factor as well as
her negative traits. The ultimate aim of her pursuit
of spiritual satisfaction is the realization of her
worldly gains. She will always pursuit something
better whenever she achieves what she has once
coveted. Moreover, she usually obtains worldly
advantages at the pence of others; therefore,
Rebecca’s never-ending pursuit naturally manifests
her tendency to live happily.

Initially, her perspective on happiness is
engendered undertheinfluence ofthe circumstances
in which she lives. Still her surroundings or the
circles where she moves are utterly different
from those of Amelia, though they live in the
same society. The humble background and the
position of an underdog are among the causes.
As mentioned, Rebecca lives in a place where the
weak are preys of the strong, and a person without
social status and property will always be down,
trodden at the bottom of the society. Therefore,
when her desire for acquisition drives her to
grasp anything that helps her to have better living
conditions and social position, she has no other
way but to break the extant social and moral rules.
In fact, she cannot obtain her goals of life by fair
means. As a result, Rebecca chooses to follow the
negative concept of happiness — Materialism.

Her quest for fame and fortune also roots
from her deprived education. It could be seen
from the novel that Rebecca does not have a
standard academic environment. Born into a life
of poverty, she does not have a decent identity
and the chance to receive enough education in the
same way as Amelia has. Nobody teaches her what
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she should do, but she is living according to her
own goals and desires which are great challenges
to her in contemporary society. Even when she
stays at Chiswick mall, Rebecca hardly receives
any educational help although she stays at Miss
Pinkerton’s academy which serves the function
of educating girls to become ideal women with
proper manner accepted by contemporary society.

Besides, what provokes Rebecca to adopt
the negative attitude towards happiness is her
character defect. She is too aggressive to keep
herself motivate herself in a positive way, just
always in search of winning and manipulating
other people. In Vanity Fair, Rebecca is filled with
envy and dissatisfaction when she no one cares
about her talents. She always feels unsatisfied
about her status, so she keeps a firm decision in
her mind that she will do everything in order to
change her financial status. Nobody has the right
to discriminate her from dreaming of being the
social limelight.

Throughout the novel, the narrator sheds
light on Rebecca’s vices and emphasizes her self-
centredness. He claims that Rebecca is a social
climber by describes how she manipulates and
exploits people in her quest for fame and fortune.
She spares no effort to pursue wealth and social
status, sometimes at risk of love, family as well as
other relationships.

4.3. Personal impression on Vanity Fair

Virtually, since humans began roaming the
Earth, there has existed the demand for pursuing
happiness. “What makes a man happy?” is still
an immensely complex question that no one can
properly answer. Happiness is strongly believed as
the ultimate goal and value that people are always
yearning for. So beautiful the term is that people
tend to abuse its concept regardless of occasion.
It could be flashy and frivolous, or serious and
solemn occasion. Happiness, as a result, is often
confused with interests, welfare, perfect life, etc.
Since the values of this subject are not specific but
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abstract, uncertain, and changeable, opinions on it
vary among people.

The question concerning happiness has become
“the fertile soil” for writers to dig in, and William
Makepeace Thackeray’s Vanity Fair can be taken
as a prime example. The work is involved two
representative women whose attitudes towards
happiness and understanding of this matter were
starkly disparate. Obviously, through the portrayals
of Amelia Sedley and Rebecca Sharp, Thackeray
successfully depicts the vivid images of Victorian
women and their varied ideologies, attracting
readers’ attention to a great extent. In like manner,
the novel makes a name for itself not only by its
theme of happiness but also by different features.
Accordingly, there is no doubt that the author of
this paper was left impressed with this literary
masterpiece.

The researchers were attracted by the artistic
framework of the novel in which every action,
every step in the plot development and every
scene are arranged in a contrastive way. Also,
Thackeray’s talented skill in characterization gives
the novel realistic values. Through the depiction
of characters, Vanity Fair realistically reflects the
Victorian society. The course of experiencing the
book was a real journey to the researcher as all the
obscene corners of the contemporary society: cruel
plunder, inhuman primitive accumulation, bloody
trade of slaves and exploitation of human beings
are successfully revealed under the accomplished
ironic pen of Thackeray. Last but not least, Vanity
Fair impresses the author of the paper with its
valuable lesson about happiness to worshippers of
materialism.

With Thackeray’s ambiguous attitudes towards
women’s perspectives on happiness depicted in
Vanity Fair, the author of the paper, as a female
military officer, questions herself about her future
pursuit of happiness. She wonders whether she
should be Amelia Sedley whose happiness lies
in love and family or Rebecca Sharp with great
desire to seek for fame and fortune. Obviously, two
perspectives on happiness mentioned in the work



both have negative points; therefore, it is important
to weigh the pros and cons before choosing a way
to attain happiness. Personally, it is likely that the
ideal choice to combine both images of two women
would create a perfect model that the researcher
should follow since there has been a Vietnamese
saying: “Bi voi but mdc do ca sa, di voi ma mdc do
gidy”. It means that an individual had better have
different reactions, manners as well as lifestyles
when he or she stays at different places.

To conclude, William Makepeace Thackeray’s
Vanity Fair is of perennial interest as its certain
qualities regarding art, aestheticism and morality
are still highly valued. In the eyes of domestic
and foreign scholar as well as the author of this
paper, Vanity Fair not only represents the message
of the author but also serves as educational tools
for people in every course of time. The story may
be considered fictions but that does not make it
unrelated to the greater literary canon. It highlights
the social rules of a society which requires debates
and divergence. They are among the important
factors that boosts the growth of each human being
and helps to advance the whole society. In other
words, this literary work not only had the priceless
value at the time it was published but also has
maintained its significance until the present days.

5. CONCLUSION

This paper has carried out a detailed analysis of
women’s perspectives on happiness in Thackeray’s
world-famous novel Vanity Fair. After providing
readers with general information regarding the
work, its periods of history as well as main features
of two female protagonists, the paper has explored
distinctive concepts of happiness which Thackeray
employed in his prominent characters: Amelia
Sedley and Rebecca Sharp. Also, the novelist
highlights the impacts of family backgrounds, living
environments, social factors as well as personal
traits of each protagonist and strongly affirm its
outcomes. In conclusion, all parts of the study
serve the aim of helping students better understand
the literary works and encouraging them to read
it as well as other English works of literature./.
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QUAN PIEM CUA PHU NU VE HANH PHUC
THE HIEN TRONG TIEU THUYET "HQI CHQ PHU HOA"

NGUYEN THI KIM ANH, LANH THUY DUNG, HOANG QUOC KHANH

Tém tit: Hoc tiéng Anh 1a mot qua trinh kha kho khan dbi véi nguoi Viét Nam vi sy khac biét rat
16n giita hai nén van hoa ciia hai quic gia. Giai phap 1y twong dé thu hep khoang cach van hoa khi
hoc tiéng Anh 13 nghién ciru cac tac phdm vin hoc vi nhitng tac phdm ndy vé nén mot birc tranh song
d6ng vé nhitng gia tri, suy nghi, van dé va xung dot ciia con ngudi ¢ cac qudc gia néi tiéng Anh. Véi
tinh than nay, nghién ctru mang tén “Quan diém cta phu nit vé hanh phuc thé hién trong tiéu thuyét
Hoi cho phu hoa” da dugc thuc hién. Nghién ctru da kham pha nhiing quan ni¢m khac nhau vé hanh
phiic ma Thackeray da thé hién thong qua hai nhan vat chinh: Amelia Sedley va Rebecca Sharp. Pong
thoi, nghién ciru ciing nhdn manh nhiing tac dong ciia hoan canh gia dinh, méi truong sdng, cac yéu
td xa hoi cling nhu dac diém c4 nhan ctia mdi nhan vat va khéng dinh manh mé& hé qua cua né. Hy
vong r?mg, thong qua viéc tim hiéu quan diém cua hai nhan vat nir chinh v& hanh phuc trong cubn tiéu
thuyét nay, bai viét s& mang lai nhitng hiéu biét toan dién hon vé vin hoc thoi ky Victoria cling nhu
khuyén khich nguoi hoc tiéng Anh tim hiéu thém vé nét dep ciia ngdn ngit tiéng Anh.

T khéa: hanh phiic, cdc gid tri, suy nghi, Chii nghia vit chdt, Chii nghia tinh cam, Héi cho phit hoa
Ngay nhan bai: 31/7/2022; ngay swa chita: 27/9/2022; ngay duyét dang: 30/11/2022
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ABSTRACT

This action research project examined the impacts of web-based resources on students’ reading
comprehension and their attitudes towards this implementation. The study was conducted with
the participation of 25 non-English major students at University of Economics — Technology for
Industries. The data gathered through two fundamental data collection instruments including tests
and questionnaire was then calculated in percentage and descriptive analysis via SPSS version 22 to
answer the research questions. The results indicated that students improved their reading competence
and had favorable views about the use of web-based reading materials. The research additionally
offered some recommendations for the utilization of web-based reading texts not only in language

instruction but also in other linguistics aspects.

Keywords: Web-based reading materials, web-based resources, reading comprehension

1. INTRODUCTION

Information and communication technology
(ICT), especially computers and the Internet, are
extensively used in language classrooms in the
digital era. According to Marin & Moncada (2010),
the future of language learning will be dominated
by computer-based teaching. ICT is currently used
in almost every aspect of language education,
including instructional methods, media and
resources. Additionally, integrating technology in
the language classroom encompasses the majority
oflanguage skills and components. Most instructors
organize their teaching and learning process via
published book-based materials or textbooks. With
the advent of the digital age, more interactive and
free web-based tools and resources are accessible.

Therefore, the importance of coursebook packages
or book-based resources in the classroom is
questioned. Numerous teachers prefer web-based
materials to print-based ones (Shin & Son, 2007;
Luck, 2008, Yang & Chan, 2008). One of the
reasons is that web-based materials are often free
and may be accessed anywhere and anytime (Son,
2008; Destari, 2010).

According to Yang & Chan (2008) when four
language skills are compared, reading seems
to be the most vital since it not only aids in the
development of other abilities but also gives
learners with knowledge of the target language.
As a lecturer at the University of Economics —
Technology for Industries (UNETT), the researcher
has discovered that reading is a complicated
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skill for English as a foreign language (EFL)
learners, but especially for those with low English
competence owing to their academic records.
According to the researcher’s observations, the
majority of students at UNETI are struggling
with efficient English communication. Besides,
many students report that their lack of vocabulary
causes their failure in reading texts during the
lesson and they ask for more time to look up new
vocabulary in the dictionary. They additionally
show their dissatisfaction with the reading topics
in the coursebook; they share the ideas of choosing
various themes which should fit their suit. English
lecturers at UNETI believe that online resources
would be diverse and interesting for reading
and self-study, as well as for other purposes.
Recognizing the critical role of computers in
teaching language skills, especially reading
comprehension, the researcher decided to employ
web-based reading resources to teach reading skills
at UNETI, hoping it would contribute to improving
students’ reading comprehension. Thus, this study
sought to determine the influences of web-based
materials on students’ reading comprehension as
well as their perspectives towards this teaching
approach by answering two research questions:

To what extent do web-based materials support
students to promote their reading comprehension
at UNETI?

What are students’ perspectives towards the use
of web-based materials in EFL classes at UNETI?

2. LITERATURE REVIEW
2.1. Reading and authentic reading materials

Reading is defined as understanding written
language (Luck, 2008) or a complex mental process
Silva (2009). Meanwhile, the concept of reading
comprehension is regarded as “reconmstruction,
interpretation, and evaluation of what author of
written content means by using knowledge gained
from life experience”.

Obviously, resource selection is critical when
teaching English as a foreign language. Various
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writers classify classroom materials as authentic
or non-authentic.

Non-authentic materials are documents that
have been created, changed, or modified with
educational purposes in mind. Harmer (1991)
describesanon-authentic textasonethatwascreated
with language learners in mind. Generally, these
materials are designed to support specific or broad
educational objectives. Language, environment,
and people are purposefully selected to satisfy
communicative, structural, or behavioral criteria.

With regard to authentic materials, the Oxford
dictionary defines the term “authentic” as “genuine,
honest.” According to Harmer (1991), authentic
works are intended for native speakers, not
language students. Accomplishing this objective
may improve students’ motivation to learn and
expose them to real language. Both native and
non-native speakers communicate using authentic
material in daily life. The benefits of authentic
material are self-evident, and adopting authentic
language is important for a variety of reasons.
Students may listen to the more authentic dialogue
with all the interactional aspects that scripted
products lack. As a result, individuals are more
prepared to cope with “real-life” communication
after they leave the school setting. Genuine
materials may assist students in acquiring new
vocabulary and phrases. According to Shin & Son
(2007), authentic materials are the most effective
method to engage students. By incorporating
authentic sources into educational material, you
may improve student engagement and diversity.

2.2. Web-based materials for teaching reading

Web pages with pictures, videos, or other
digital assets make up a website. A website is
accessed through an Internet address (URL) or a
private local area network (PLN).

Web-based learning is gaining popularity as a
fantastic way to learn today (Yang & Chan, 2008).
Web-based learning is one method of learning
utilizing web-based technology or applications.
They may engage with the instructor, peers, and
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course content through computers. Web-based
learning includes both conventional classroom and
online learning technologies.

The benefits of web-based resources are
undeniable since they have become more important
in language learning and teaching (Yang & Chan,
2008; Silva, 2009; Marin & Mondaca, 2010).
First, web-based resources are constantly updated
to reflect changing life and culture. So much
information is needed to inspire students and help
them catch up with global trends. This promotes
student involvement, willingness, motivation, and
autonomy. The second advantage of web-based
materials is that they are flexible. Unlike textbooks,
which are typically simplified and changed.
Third, web-based resources enable learners to
acquire and practice transferrable abilities such
as analyzing, evaluating information, making
decisions, and solving problems. Not to mention
the usage of multimedia allows for simple access
to a wide range of linguistic experiences. It also
provides for repeated practice with real resources
that go beyond what learners learn in class or in
their communities.

Using web-based resources may provide
several difficulties for ESL instructors and
students. The biggest difficulty is finding the
appropriate resources since the overflow of
vocabulary, grammar, and structures may quickly
lead to dissatisfaction and disillusionment among
learners (Luck, 2008). Because the web is not yet
regulated, it is difficult to assess content quality.
Furthermore, students are placed in classes based
on their English proficiency, not the skills of using
information technology, some students are great
with computers, while others are not. Therefore,
insufficient computer expertise may demotivate
students (Yang & Chan, 2008; Velandiaetal.,2012).

Similar to the previous points, being aware of
the pros and cons of using web-based resources
to teach reading skills to ESL students helped the
author in researching and choosing appropriate
materials for her study. Web-based language
learning differs from textbooks or other language
teaching resources in creation and usage. English

learning websites are rapidly growing along
with the use of computers in language education.
Web content may be downloaded for later study.
English study websites are growing in quantity
and offer reading materials that may be saved,
maintained, and readily accessible for learning.
The proliferation of reading websites has made it
difficult for consumers to choose the best. It is now
more essential than ever to assess online resources
before using them and to choose them for particular
objectives in the course and activity designs.
Teachers should examine numerous websites and
evaluate them individually. Online courseware
instructional design, courseware, and multimedia
instructional design, learner profile, and learning
style should all be evaluated. The table below
lists various criteria for assessing English learning
websites (Yang and Chan, 2008, p. 405)

Table 1. Evaluation criteria for evaluating
English learning websites

Author Evaluation criteria
Hubbard ~ Give meaningful rather than mechanical practice,

(1988)  contextualized in a coherent discourse larger than
a single sentence.

- Provide hints of various types to lead students to
correct answers.
- Accept appropriate alternative correct answers
within a given context.
- Offer the option of explanations for why correct
answers or incorrect answers are.
- Anficipate incorrect answers and offering
explanations for why they are in correct.

Chapelle - Make key linguistic characteristics silent.

(1998) - Offer modifications of linguistic input. are in correct.
- Provide opportunities for comprehensible output,
learners' notice of their errors and students' linguistic
output.

- Support modified interaction between the learner

and computer.

- Act as a participant in second language tasks.
Corner - Content: quality, depth, tests.

and - Interface: ease of use, navigation, text quality,
Geissler  graphics, sound, technical.
(1998) - Interactivity: feedback.
- Sequence: questions
- Classroom related issues: entry level, motivation,
backwash, management.
- Support: online help, offline help.
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Yang and Chan’s (2008) list of criteria
seems to encompass all main aspects of reading
instruction. They were heavily weighted in the
researcher’s selection of websites for teaching
reading throughout the course of the study.
Reading materials for this current study would be
particularly described in the next part.

2.3. Empirical studies

Shin & Son (2007) shed light on students’
performance on chosen online activities as well as
their perceptions and attitudes towards them. Son
(2008) reported on the findings of a web-based
language learning project that created a website
as a supplemental resource for teaching ESL
and evaluated the website with a sample of ESL
students. The findings of both researches indicate
that the web is a valuable tool for language
acquisition and that participants are eager to utilize
it more within and outside of class. Silva (2009)
agreed with the previous researcher in Venezuela
after requiring students to read genuine scientific
literature published in English for native speakers
for three years. The results showed that students
developed a positive perception towards reading
online. Moreover, students took advantage of
the opportunity to access and read from the vast
amount of information available online, developed
discipline in their time management, and took the
necessary risks to explore or evaluate.

Luck (2008) utilized a quasi-experimental
study to determine if guided web-based reading
may enhance skimming, scanning, student
engagement, and motivation. Sixty-six high school
students were chosen and split into two classes.
Participants read cultural and political literature.
The treatment group’s skimming and scanning
performance improved substantially compared to
the control group’s. The students’ involvement and
motivation improved. Although the individuals
in the control group improved with time, their
performance remained significantly lower than
that of the treatment group. These results showed
that a range of techniques and approaches should
be used in foreign language teaching and that
conventional approaches alone are not appropriate.
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Using aweb-based EFLreading comprehension
course, Marin & Moncada (2010) presented early
results from an ongoing investigation. According
to research, instructors now solve technological
issues, provide quick feedback, engage with
students in unconventional ways, advise on time
management, and constantly motivate students.
Their study of web-based remote learning
environments as an alternative under permanent
development demands their active involvement.

Destari (2010) conducted an experimental
study with 255 students in an Asian teaching
context to explore the impacts of internet-based
materials on students’ reading comprehension
and motivation. The data collected and analyzed
from tests and questionnaires revealed that the
experimental group with web-based documents
encouraged the participants to read more
comprehensively and effectively. Moreover, the
experimental group reported their high stimulation
thanks to the internet-mediated reading passages.
The study additionally indicated a significant
relationship between online teaching materials and
students’ level of learning motivation.

In the action research by Velandia et al. (2012),
web-based activities were reported to enhance the
10"-grade students’ reading comprehension. The
analysis from questionnaires, surveys and web
activities indicated the participants’ motivation
and interests in reading classes originated from the
online specific topics. In addition, they claimed and
appreciated the opportunities to not only broaden
their knowledge but also raise their enthusiasm
with reading activities.

After reviewing prior studies, the researcher
concluded that the biggest advantage of web-
based resources is to encourage students to learn.
Moreover, when utilized properly, web-based
resources may assist students to improve their
reading skills. However, the researcher is unsure
whether using web-based resources is appropriate
for UNETI. This is why this study was done to
see how web-based resources might help UNETI
students learn to read comprehensively.
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3. RESEARCH METHODOLOGY
3.1. Setting, participants, and reading materials

This action research was conducted at UNETI
which offers various courses in such majors as
Accounting, Administration Business, English,
and Engineering. Students are required to
accomplish four credits of English during their
four school years.

This research was conducted on 25 non-
English major freshmen in QT14A1 in the second
semester of the school year 2020-2021. The
lecturer who took over the class was well qualified
and had more than ten years of experience. The
class received two ninety-minute lessons per week.

Three major websites were chosen and
assessed for inclusion in the study based on the
criteria, namely https://learnenglish.britishcouncil.
org/skills/reading, https://learnenglishteens.
britishcouncil.org/skills/reading, and  https://
eslgold.com/practice-reading/. Those web pages
were chosen with the criteria set by Corner
& Geissler (1998) as those sites consist of
meaningful content, appealing interface, logical
sequence, high-level interactivity, neat classroom
related to issues, and effective support. The first
two websites are popular for English education
and instruction. They are authored and developed
by the British Council, which has built a strong
international reputation over the years. They are
free websites that are updated on a regular basis
and easily accessible. There are exercises for
learners at various levels to help them practice and
develop their abilities, particularly reading. The
third website is beneficial for improving students’
reading comprehension since it has a large number
of short reading activities that students may do on a
daily basis. Additionally, students’ vocabulary may
be enhanced viathe use of glossary from the articles.

3.2. Data collection instruments

The impacts of web-based reading resources
on students’ reading comprehension and attitudes

towards web-based reading materials were studied
using surveys and tests.

Cornell and Martin (1997) claim that surveys
may collect data on emotional aspects of teaching
and learning such as beliefs, attitudes, motivation,
and preferences. Shin & Son (2007) used a Likert
Scale questionnaire which was adapted for this
research. The questionnaire was used to assess
students’ motivation and attitudes regarding the
use of web-based reading resources in English
education, as well as their individual experience
or suggestions for improved use of web-based
reading materials. The questionnaire was prepared
in both English and Vietnamese to avoid students’
misunderstandings.

The test was considered a useful data collection
tool since it may offer information about students’
skill levels, particular language difficulties, and
prior program success. Students had to take a
pre-intervention test and a post-intervention test.
Firstly, the pre-intervention test was used to assess
students’ comprehension of English reading before
the treatment. Then, a post-test was given to assess
students’ development after two months of using
web-based resources. UNETI’s well-qualified
lecturers designed both tests based on part seven
of the TOEIC test. This research utilized two
tests from this test bank. Each test consisted of 50
questions with a maximum score of 100. Using
two tests prevents participants from recalling the
previous test.

3.3. The research procedure
The research was conducted as in Table 2.

Table 2. The procedure of the research

Week/date Class activities

Week 1 Researcher:
(March 15th — | - identifiedproblem and plan the action
March 20th) | research;

- introduced web-based reading learning;
- prepared online reading materials;
- carried out the pre-test.
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Week 2 Reading process
(March 22nd - | - The teacher helped students to select web-
March 27th) | based reading texts;
- The teacher guided students to use web-

based reading materials.

Week 3 -~ | Students:
Week 10 - received some links related to the lessons,
(March 29th — | read instruction through Internet by using
May 22nd) | web-based materials;

- read some online text first, receive some
information about the topics before hand;

- in class, completed text-book reading text
exercises, corrected with teachers in about
30 minutes;

- showed way(s) to answer the questions
of the online texts, gave answers and be
corrected with teacher;

- were given another reading text via the
link, applied the aforementioned reading
way(s) to answer the questions.

Week 11 (May | - Students completed the questionnaire and
24th — May | post-test.
29%th)

4. FINDINGS AND DISCUSSIONS

The data collected was calculated descriptively
and analyzed using SPSS version 22 to investigate
the effects of web-based reading materials on
students’ reading performance and explore their
perceptions.

4.1. The influences of web-based reading
materials on students’ reading performance

M Excellent (Score: 85-100)

¥ Good [Score: 70-84)

1 Average (Score: 55-69)
Poor (Score: 40-54)

B Very poor (Score: < 40)

Figure 1. Results of the pre-test

From Figure 1, the data indicate that the
largest proportion was made up of students with
scores between 40 and 50 points, which accounted
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for 45% of the total. Only 5% of students were
considered to have a proficient reading ability,
with reading scores ranging between 70 and 84.
Meanwhile, about one-third of students, or 35%,
were categorized as having an average reading
ability, defined as having a reading range of 40-
54 points. 15% of students, in particular, were
performing at a very low level, with reading
scores of less than 40. And nobody received an
outstanding grade. To summarize, pre-test results
indicated that the majority of students had quite
low abilities. When compared with the data from
the pre-questionnaire, it showed that students
seemed bad at reading comprehensively before
they participated in the intervention of using web-
based materials in reading lessons. Their prior
knowledge of reading was quite low, they failed
to read comprehensively. In addition, the reading
materials in the coursebook could not raise any
interest, which might lead to their negative attitude
towards reading before the intervention with web-
assisted reading materials.

M Excellent (Score: 85-100)

M Goed (Score: 70-84)

M Average (Score: 55-69)
Poor (Score: 40-54)

B Very poor (Score: < 40)

Figure 2. Results of the post-test

Figure 2 demonstrates the results of the post-
test. Half of the participants had average scores
between 56 and 69 points. The second rank was
determined by the 25% of students with reading
scores ranging from 70 to 84 points. Only 5% of
students earned an outstanding grade, with scores
ranging from 85 to 100. Meanwhile, the number of
students receiving low scores dropped, accounting
for 20% of the total, and no one received a very
low score of 40.



DISCUSSION =«

Table 3. Descriptive of pre-test and post-test

scores
N | Min | Max | Mean s.'d'.
Deviation

Score on
Test before 25 36 73 | 52.33 9.82
treatment
ScoreonTest | o5 | 44| g4 | 5681 | 1015
after treatment

As shown in Table 3, the pre-test scores varied
from 36 to 73, with a mean of 52.33 and a Standard
deviation of 9.82, indicating that students before to
the intervention course had a low level of reading
ability. Meanwhile, the post-test scores varied
from 44 to 84, with a mean of 56.81 and a Standard
deviation of 10.15, which indicates that students’
reading ability was improved after the intervention
course. The frequency of pre-test results would
indicate more precisely the students’ reading
competence. According to the data transmission,
it can be observed that students outperformed
themselves with a higher mean in the post-test.
The average pre-test score is 54.5, whereas the
average post-test score is 64. This implies that the
average score has increased by about 9.5 points.

25

5 5

0 0

Excellent (Score: 85-  Good (Score: 70-84)  Average (Score: 55-69)  Pcor (Score: 40-54)  Very poor (Score < 40)
100)

W Pre-test scores Post-test scores

Figure 3. Comparison between pre-test and
post-test scores

As seen in the chart above, before the project,
most students had poor English reading abilities
(45%) and after the treatment, this percentage
decreased to 20%. The statistics gathered indicate

a rise in excellent and average participants. The
difference between pre-test and post-test results
at the average level is 15%. The post-test mean
score of learners’ English reading ability was
substantially greater than the pre-test mean score
To summarize, the students’ reading proficiency
increased substantially between pre- and post-
tests, which showed that the usage of web-based
reading materials in reading sessions for class
QT14A1 had a positive impact on students’
reading comprehension and web-based resources
enhanced students’ English reading skills.

4.2. Students’ attitude towards the
implementation of web-based reading materials

The attitude questionnaires showed numerous
areas, including student engagement and language
competence development in reading classes.

In terms of student involvement, 95% of
students (out of 25) were enthusiastic about online
reading materials, while 5% were indifferent
(neither excited nor bored). Up to 75% believed
that online reading resources offer learners chances
to promote their reading comprehension. Only
10% of respondents were indifferent or uncertain.
Similarly, 45% of students strongly disagreed,
40% agreed, and 5% were neutral.

In class, up to 95% said that web-based reading
resources from reading websites inspired them, with
60% strongly agreeing and 35% agreeing, leaving
5% indifferent. Despite the fact that web-based
reading resources encouraged students to practice
outside of class (20% strongly agreed, 45%), only
35% were motivated enough to do so. 95% felt
they improved in reading comprehension, whereas
5% were uncertain. Web-based reading resources
may have increased students’ self-studying.

Question 10 and 11 compared utilizing
textbooks alone versus using online reading
resources. According to the questionnaire analysis,
the majority of students seemed to prefer online
reading resources. Using online tools to learn
reading was 100% more enjoyable than using
textbooks, and 90% more successful. Hence, all
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students voted to utilize web-based materials in
future reading sessions (even 90% among them
strongly agreed). As seen in the table, students
viewed web-based materials use in language
acquisition positively.

Students’ favorable attitudes towards online
reading texts were revealed in the questionnaire at
the end of the study. Although student motivation
was not specifically measured, certain data
indicated that student motivation grew during the
study. It was additionally demonstrated that almost
all students attended frequently and actively
participated in-class activities. Almost half of the
research showed a positive connection between
computer-assisted language learning and positive
attitudes and greater motivation of language
learners. This finding aligns with what was found
in Marin and Moncada (2010) and Destari (2010).
A possible explanation might be that students were
motivated to acquire more academic and technical
information and abilities from their instructors and
classmates while acquiring reading skills using
web-based materials. Furthermore, instructors’
support during the intervention may result in
improved reading abilities, vocabulary, and
background knowledge. The increased motivation
would assist participants in learning to read using
web-based materials. It could be explained that
lessons in reading with web-based materials
were extremely engaging, helpful, and of the
appropriate degree of difficulty for most students
in the projects, according to the data. Those courses
helped them relax and enjoy reading. They found
such courses more interesting and convenient than
sorely reading the textbook, which has similar
findings to Son (2008).

During the study, students and teachers
collaborated more frequently, according to student
questionnaire results. In this research, the teacher is
a facilitator or collaborator as well as a knowledge
supplier. This new position of the instructor served
to bridge the gap between teachers and students,
encouraging more cooperation. In the interim,
students would need to share information on
computer-assisted homework assigned by their
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instructor, boosting teamwork. This major point is
in line with Luck (2008), and Destari (2010) who
concluded students’ flexibility in applying web-
based foreign language reading. In conclusion,
the students who used web-based materials in
school had favorable views about its usage in
reading teaching.

5. CONCLUSION AND RECOMMENDATIONS

The majority of students reported favorable
attitudes about the usage of web-based materials
and agreed that they should be utilized in addition
to the textbook in the curriculum. It was discovered
that web-based materials might aid in the reading
improvement of non-English majors at UNETI.
This substantial advancement may be attributed
to the advantages of web-based materials, which
include understandable input, decreased desire for
reading instruction, and greater learner autonomy.
The researcher would like to provide some
suggestions based on these results in the hope that
they would be helpful and beneficial for the work
of language instructors in general and school-
based language teachers in particular.

The use of web-based materials has been shown
to be helpful in teaching and acquiring reading
skills. Nonetheless, certain considerations need
to be made in order for web-based materials to be
effectively used in language education in general,
and in teaching reading skills in particular. To
begin, it is critical for instructors to use trustworthy
criteria when selecting appropriate websites for
their students’ learning. This may be accomplished
by teacher-researchers on their own, with the
assistance of colleagues and feedback from online
reviews. Instructional materials should be updated
often to ensure that students have up-to-date
information for theirreading practice. Sincereading
may be tedious to teach, even with web-based
materials, instructors should seek out materials
that are sufficiently engaging. Education should be
structured in a humorous manner, with plenty of
contact between students that are encouraged and
produced by the students. Besides, since computer
technologies have advanced quickly, instructors
should enhance their computer abilities in order
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to make the most use of contemporary technology
in their classrooms. Moreover, instructors should
assist students in comprehending the advantages
of utilizing computers in general and web-based
materials in particular for language learning.
In addition, teachers should increase language
students’ awareness of the need of utilizing them
for study both inside and outside the classroom.
Instructors should investigate their students’
varied experiences with computers because the
better teachers understand their students, the more
effective and suitable assistance they can provide
for personalized instruction. Last but not least,
language instructors should encourage and assist
their students in doing independent practice with
web-based materials outside of class, but teachers
should remember to give frequent feedback to
ensure that students’ practice is on track./.
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ABSTRACT

The article presents a study which was conducted at the end of 2021 when the online teaching had a
better preparation and teachers obtained certain experience of teaching online. The research applied
the quantitative approach with a questionnaire consisting of 3 parts. The number of participants was
296 Vietnamese teachers of English in Vietnam. The result revealed that teachers of English had a
good ability to support their students’ online learning while they still faced challenges due to the
facility issues. Gender is found not to influence teachers’ ability to support students’ online learning
while the levels of schools have significant effects on teachers’ capability to support their students’
online learning. It is highly recommended that teachers should be financially supported to upgrade
their facility and constant trainings should be provided. In addition, teachers should be given more
flexibility in teaching, and testing and assessment.

Keywords: Online teaching, English teaching, teachers’ support, online learning

1. INTRODUCTION

2021 saw the world struggling with the
COVID-19 virus, especially the Delta variant
with millions of cases per day. Schools have been
suspended and distant teaching and learning have
been implemented to maintain the educational
system. Teachers have to try their best to adapt to the
new teaching context with numerous difficulties in
facility, computer efficacy, pedagogical knowledge
and skills and in supporting students’ learning
activities in regard to students’ motivation,
students’ self-directed learning, students’ control,
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students’ online communication efficacy and
students’ computer self-efficacy (Al-Mohair
& Alwahaishi, 2020; Ali, Hodson-Carlton, &
Ryan, 2004; Atmojo & Nugroho, 2020; Austin &
Hunter, 2012; Chandrasinghe et al., 2020; Daniel,
Schumacher, Stelter, & Riley, 2016; Hung, Chou,
Chen, & Own, 2010; Khan, Vivek, Nabi, Khojah,
& Tahir, 2021; Mohebi, Parham, Sharifirad, &
Gharlipour, 2018; Mohamad, Salleh, & Salam,
2020; Nguyen & Nguyen, 2021; Pham & Ho,
2020; Tartavulea, Albu, Albu, Dieaconescu, &
Petre, 2020; Vo & Pang, 2021).
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In Vietnam, COVID-19 pandemic first started
in early 2020 with only 16 cases. To avoid the
spread of the virus, schools in some provinces
in Vietnam like Hanoi city, Hochiminh city, and
Danang city were closed for around two months. At
that time, online teaching was conducted in a very
simple way such as sending lessons or exercises to
students through emails, or organising some online
meetings on Zoom (Vo, 2021; Vo & Pang, 2021).
However, after two years of experiencing the “on/
oft” mode of remote teaching, teachers of English
in Vietnam have accumulated a certain amount
of online teaching experience and their schools
have a better preparation. After more than one
year of suffering from the COVID-19 pandemic,
the educational system in Vietnam has a better
preparation with numerous training programmes
organised to equip teachers in general and teachers
of English in particular to cope with knowledge
and skills necessary for online teaching. Even
though many efforts had been put in, the outcomes
of online teaching was yet to be desired in 2020.

Many studies on online learning and teaching
have been conducted in the world in general and
in Vietnam in particular. Specifically, Rasmitadila
et al. (2020) conducted a mixed method research
on the perceptions of primary school teachers
for online learning. The study revealed that the
success of online learning was decided by the
level of readiness of facility in relation with the
support from schools, parents and community.
According to Mohamad et al., (2020), knowledge,
perceptions and skills are three major factors that
affect lecturers’ motivation in implementing their
online teaching. Another research conducted in 13
European countries indicated that passive delivery
and decreased interaction of online teaching
resulted in a low level of effectiveness in distant
teaching (Tartavulea et al., 2020).

Nguyen and Nguyen (2021) found that
Vietnamese lecturers were resilient to conduct
online teaching due to constraints in facility and
teaching experiences even though they were
supported by universities’ policies and actions.
Phan, Vo, Nguyen, and Hoang (2021) conducted
a quantitative research in a university in the centre

of Vietnam in early 2020. The study revealed
that students’ attitude, motivation and use of
technology were essential to decide the online
learning and teaching quality. The study done by
Vo (2021) showed that Vietnamese teachers of
English were not very ready in teaching online
and they had lots of difficulties in pedagogical
knowledge and skills for online teaching. Yet,
these studies were implemented in late 2020 or
early 2021 when teachers were not well-prepared
for online teaching and the scale of the study
was limited in one university or one area of the
country. Therefore, there is still much missing
information that should be discovered in terms of
online teaching in Vietnam in 2021.

In order to have a thorough understanding
of how well Vietnamese teachers of English
are to support their students’ online learning
with the accumulated experience and trainings,
the study was conducted in the late 2021 when
COVID-19 pandemic was very serious and most
of schools were shut down, and online learning
was nationwide implemented. The study aimed
at examining the English teachers’ perceptions of
their own ability to support their students’ online
learning during COVID-19 in Vietnam.

The research question is:

- What are English teachers’ perceptions
of their own ability to support students’ online
learning in Vietnam?

The research also has the following hypothesis.

- English teachers’ perceptions towards their
ability to support students’ online learning are
influenced by their genders.

- English teachers’ perceptions towards their
ability to support students’ online learning are
influenced by school levels.

2. LITERATURE REVIEW
2.1. Online learning overview
2.1.1. Concept of online learning

E-learning has existed for a long time with
various names such as computer-based learning,
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technology-based training, and computer-based
training, or the most recent term online learning

(Sangra, Vlachopoulos, & Cabrera, 2012).
Online learning is defined as the way of learning
through instructions delivered electronically

through various multimedia and internet platforms
and applications (Sangra et al., 2012). Online
learning can be carried out in the synchronous,
asynchronous modes or the combination of both
(Vo & Pang, 2021).

2.1.2. Advantages and disadvantages of
online learning

E-learning or online learning has certain
benefits (Amer, 2007; Klein & Ware, 2003). The
first major benefit is its flexibility, especially
when the synchronous mode is applied. Students
and teachers can enjoy the flexibility of time and
place of the lesson delivery with online learning.
Learners can review their lessons or access the
course any time convenient to them. Secondly,
online learning enables students to easily access
a wide range of information. Thirdly, with the use
of such functions like online forums or instant
chats, online learning facilitates interaction
among learners. In addition, online learning is
cost effective when it can be conducted at home
and does not require much facility like buildings.
Travel cost is also reduced greatly with online
learning. Another advantage of online learning is
that it allows students to study at their own pace
and accommodates specific needs of students.
With the asynchronous mode, students can learn
at their own speed, thus reducing the stress of
catching up with the class pace.

Online learning is also found to be
disadvantageous in some aspects (Akkoyuklu &
Soylu, 2006; Almosa, 2002; Collins, Hammond, &
Wellington, 1997; Klein & Ware, 2003). Firstly, the
lack of interaction is the major drawback of online
learning in comparison with face-to-face learning.
Secondly, online learning is realised to be less
effective due to less clarification, explanation and
immediate support from the teacher. In addition,
onlinelearning cannotsufficiently develop students’
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soft skills, especially communication skills.
Online assessment depends much on the facility
and computer skills, resulting in anxiety among
students and low effectiveness of assessment.
It is not easy to control or regulate online tests,
especially in preventing students from cheating.

2.1.3. Learners’ readiness in online learning

The quality of online learning depends on
numerous factors including students’ readiness for
online learning (Hung, Chou, Chen, & Own, 2010;
Purwadi & Saputra, 2020; Vo, 2021). According
to Hung et al. (2010), students’ readiness for
online learning is decided by five factors:
learners” computer/internet self-efficacy, self-
directed learning skills, learners’ control, learners’
motivation, and online communication self-
efficacy. Computer/internet self-efficacy refers to
learners’ ability to use technological devices, tools
or software for their online learning. Self-directed
learning is considered to be a process in which
students form their own learning goals with specific
learning strategies and learning outcomes to suit
their individual learning needs (Tang et al., 2021)
many countries are facing a dramatic situation in
terms of the global economy and human social
activities, including education. The shutdown
of schools is affecting many students around
the world, with face-to-face classes suspended.
Many countries facing the disastrous situation
imposed class suspension at an early stage of the
coronavirus outbreak, and Asia was one of the
earliest regions to implement live online learning.
Despite previous research on online teaching and
learning, students’ readiness to participate in the
real-time online learning implemented during the
coronavirus outbreak is not yet well understood.
This study explored several key factors in the
research framework related to learning motivation,
learning readiness and student’s self-efficacy in
participating in live online learning during the
coronavirus outbreak, taking into account gender
differences and differences among sub-degree
(SD). Learner control is understood as the degree
to which learners’ control over their learning
experience and process of learning (Min Ling Hung
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et al., 2010). Learner motivation includes intrinsic
and extrinsic motivation. Intrinsic motivation
refers to learners’ inherent interests that drive the
desire to acquire knowledge and skills which are
realised to be in relation with “a lower dropout
rate, higher quality learning, better learning
strategies, and greater enjoyment of school” (Hung
et al., 2010, p.1082). According to Deci and Ryan
(1985), extrinsic motivation is the performing of
a behavior to obtain a goal/reward such as good
results in examinations, awards or prizes. Online
communication self-efficacy is students’ ability to
develop their personal and purposeful relationship
for the effective communication in online group
discussion (Alqurashi, 2016).

All in all, online learning is understood as
the way of learning through the use of electronic
devices and internet, either in asynchronous or
synchronous modes. Though online learning is
advanatageous in terms of fexibility, access to
information, online interaction, cost, and individual
needs’ satisfaction, it has such drawbacks like lack
of interaction in comparison with face-to-face
learning, effectiveness, and soft skill development.
The quality of online learning is found to depend
on learners’ readiness for online learning.

2.2. Online teaching and ICT in language
teaching

Integrating ICT in teaching has been
greatly transforming education in all aspects
including language teaching. To accommodate
the need of applying technology in education,
many frameworks have been created such as
European Profile for Language Teacher Education
(Huynh & Nguyen, 2021), TESOL Technology
Standards Framework (Healey et al., 2011) or
Technological Pedagogical Content Knowledge
(Spector, Merrill, Elen, & Bishop, 2014). Despite
differences in the way of presenting the standards
for technology integration in language teaching, all
the frameworks share the view that teachers need
to have technological knowledge and skills, and
pedagogical knowledge and skills in order to adopt
technology in conveying the content of their lessons.

Knowledge and skills of technology adoption
in teaching are really useful for teachers in general
and language teachers in particular to implement
online teaching which has been developed than
ever before amid COVID-19 pandemic these days
all over the world. Online teaching is defined
as “content, materials and instruction delivered
via internet, intranet, satellite broadcasts, audio/
videotapes, interactive TV and CD/ DVD-
ROM” (Trayek et al., 2016, p. 1). The data were
collected using a 23-item, self-developed Likert
questionnaire measuring e-learning readiness
based on Chapnick’s conception of the construct.
Principal axis factoring (PAF The quality of online
teaching in an urgent situation like these days
is decided by the teachers’ readiness for online
teaching. Teachers’ readiness for online teaching
is perceived as the ability and preparedness for
conducting online teaching in regard to their
ICT integration knowledge and skills, computer
skills, belief or ability to support students’
online learning, teaching condition, support from
schools, and suitable policies (Tartavulea, Albu,
Albu, Dieaconescu, & Petre, 2020; Trayek et al.,
2016; Vo, Pang, & Lee, 2020). The data were
collected using a 23-item, self-developed Likert
questionnaire measuring e-learning readiness
based on Chapnick’s conception of the construct.
Principal axis factoring (PAF; Vo, 2021; Vo &
Pang, 2021).

2.3. Online teaching during COVID-19
Pandemic

As online teaching is the key element saving the
world from the disruption of teaching and learning
these days, numerous studies have been conducted
in this field. In China where the pandemic first
appeared, there was an abrupt switch to online
courses through the so-called initiative “disrupted
classes, undisrupted learning” (Huang, Liu, Tlili,
Yang, & Wang, 2020). An online learning/teaching
system was immediately launched in China to
ensure that students’ learning was not interrupted
due to the pandemic (Rasmitadila et al., 2020).
It was found from these studies that China’s
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educational system successfully applied distant
teaching nationwide to keep their students’ moving
ahead in their studies while some challenges in
facility, pedagogical and ICT knowledge and skills
were found to have certain effects on the quality of
online teaching.

Likewise, a massive use of online teaching
was implemented in European countries when
the pandemic was really serious there. According
to European Commission (2020), there was a
real need to explore online learning for learning
opportunities. A recent study using feedbacks
from 362 professors and students from 13
European countries revealed that universities in
those countries quickly adapted themselves to
the new changes with the remote teaching mode
(Tartavulea et al., 2020). With good facility, both
asynchronous and synchronous modes of online
teaching were used in the distant learning, so the
quality of teaching and learning was kept (Vo &
Pang, 2021).

Similar situation was seen in Asian countries.
In Indonesia, online learning was the solution
to the large-scale social restrictions. As soon
as the pandemic struck, the “school from home
system’ was launched in Indonesia to maintain the
educational system (Rasmitadila et al., 2020). In
Malaysia, Azman and Abdullah (2021) indicated
that online teaching was the appropriate solution
to the situation though it posed challenges to both
teaching and learning. In some poor countries like
Sri Lanka, many kinds of available resources like
Facebook, Zalo or Zoom were utilized to maintain
students’ learning (Chandrasinghe et al., 2020).

Vietnam shared the world picture of education
in the current days. When some first cases appeared
inthe early 2020, Vietnamese Ministry of Education
and Training issued policies to suspending schools
but not to stop learning and teaching (Pham &
Ho, 2020). Initially, Vietnamese teachers tried
to maintain their students’ learning by what they
could do. They sent exercises through emails or
Zalos, used whatever online platforms that were
available and free such as Zoom or Google Meets
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(Pham & Ho, 2020; Vo, 2021; Vo & Pang, 2021).
The Ministry of Education and Training issued the
official dispatch for online teaching ‘“No.1061/
BGDDT-GDTrH” to guide the remote online
teaching activities and to widely recognise the
results of online testing in all levels of schools
(Ministry of Education and Training, 2020).

The situation improved in 2021 when trainings
and support were provided by both the schools
and companies. Online training workshops for
teachers were organised to prepare teachers
for conducting online classes. For example, in
Danang city, teachers were trained to used MS
Team for their online meetings and trainings
on how to use some platforms such as LMS for
testing were also provided before the second
semester’ examinations of 2020-2021 school
year were held. In Hochiminh city, a network for
online teaching was created so that schools could
have a close connection with parents to timely
support students’ leaning. The latest dispatch
issued on 13 December 2021 of the Ministry of
Education and Training provided guidelines about
organising online teaching and online testing for
all the Departments of Education and Training: (1)
being flexible in organising learning and teaching
activities; (2) having suitable assessment and
testing with on-going assessment and periodical
tests; (3) considering cut down some parts of the
curriculum to suit the online teaching (Ministry of
Education and Training, 2021).

Generally speaking, online teaching in Vietnam
is implemented in two main modes: asynchronous
and synchronous ones. Often, the combination ofthe
two modes have been found in the implementation
of online teaching in Vietnam in order to
increase the effectiveness of remote teaching.

3. METHOD
3.1. Research approach

The research applied the quantitative approach.
As stated in the introduction, the purpose of
the research is to better understand teachers’
perception of their ability to support students’
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online learning. In the quantitative research
which seeks information from a large group of
participants, questionnaires should be selected
as a mean to collect data because they are cost-
effective, time-saving and quick (Cohen, Manion,
& Morrison, 2007). To collect data from a large
population across Vietnam, the questionnaire was
selected as the instrument. In addition, in time of
strict social distance, the questionnaire delivered
through Google Form is one of the best choices for
data collection.

3.2. Data collection and analysis

The data of the research were collected by
the use of a questionnaire which was delivered to
teachers of English nationwide through Google
Form. The data obtained were analysed using IBM
SPSS Statistics (SPSS) version 16.

3.3. Research instrument

The survey consisted of three main parts.
The first part was to collect the demographic
information such as gender, the level of schools
(primary schools, lower secondary schools, upper
secondary schools), qualifications (Bachelor,
Master, or Doctor), and the number of years
teaching. The second part aimed at identifying
English teachers’ facility for online teaching like
online learning devices used, and the ownership
of primary online learning device used (personal
property, family owned, school property,
borrowed). The third part gathered data of teachers
support to students’ online learning with 18 items
divided into five dimensions: supporting computer/
internet self-efficacy (3 items), supporting self-
directed learning (5 items), supporting learners’
control (3 items), supporting learners’ motivation
(4 items), and supporting online communication
self-efficacy (3 items). The survey was developed
from Hung et al. (2010) and Hung (2015).

3.4. Validity and reliability

In order to ensure the validity and reliability
of the research, the pilot study was implemented
with 21 teachers of English. The reliability of the
pilot study as reflected by Cronbach’s Alpha was

0.965, an excellent level. In addition, the survey
was sent to two experts for validation. Based on
the comments of the two experts, the survey was
adjusted to better serve the study. In addition, the
reliability of the main study with 296 participants
is very high with Cronbach Alpha of .954. The
reliability of each dimension was also high with
Cronbach Alpha of .860 for supporting computer/
internet self-efficacy, .872 for supporting self-
directed learning, .823 for supporting learners’
control, .894 for supporting learners’ motivation,
and .863 for supporting online communication
self-efficacy.

3.5. Population and sample

The invitation to participate in the research
was sent to teachers of English in Vietnam via
emails and Facebook. 296 of them agreed to do
the questionnaire. Among them are 264 females
and 32 are males. 34.5% are primary teachers
of English; 36.5% are lower school teachers
of English; 29.1% are upper school teachers of
English. 84.1 % of them have Bachelor degree
of English while 15.9 % have Master degree in
TESOL or LINGUISTICS.

4. FINDINGS

4.1. Teaching Condition

Device Used for Online Teaching
Q0
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Figure 1. Devices Used for Online Teaching

As shown from the figure 1, most of teachers
of English in Vietnam used laptop for their online
teaching with 83.4% while 6.4%, 9.1% and 0.3%
of them utilised desktops , smart phones and Ipads/
Tablets respectively to deliver online lessons. Yet,

KHOA HOC NGOAI NGU QUAN SU
No. 38 (12/2022)

135



s DISCUSSION

according to Figure 2, 67.2% of devices were
personal property while 14.9% of them belonged to
teachers’ families. 16.6% used school property and
4.5% had to borrow devices for teaching online.

80
Device Ownership
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Borrowed

Personal property Familly owned

Figure 2. Device Ownership

The questionnaire also revealed that internet
connection was a big problem for teachers of
English when just over half of them had a moderate
speed of internet connection (51.3%) while 43%
of them admitted that their internet connection
speed was slow. The rest used the school facility,
so they could have better internet connection for
their teaching.

It can be concluded that facility for the remote
teaching was not as good as expected though
teachers of English who did not have their own
facility could use their school equipment.

4.2. Teachers’ perceptions towards their
ability to support students’ online learning

As discussed in the literature review, students’
online learning readiness is decided by five factors:
computer/internet  self-efficacy,  self-directed
learning, learners’ control, learners’ motivation,
and online communication self-efficacy (Hung et.
al, 2010). The level of readiness of students’ online
learning and its quality can be raised by teachers’
support in such five factors.

The data obtained which was analysed using
SPSS showed that teachers of English in Vietnam
had good ability to support their students’ online
learning when the mean values for five dimensions
ranged from 3.0790 to 3.2491. With a four-point
scale, such mean values indicate that teachers
of English in Vietnam generally agreed to have
good ability to support their students’ remote
learning. Teachers had the most ability to support
students’ motivation while the least one belonged
to supporting learners’ control. (see Table 1).

4.3. Gender effects on teachers’ perceptions
towards their ability to support students’ online
learning

As usual in the teaching career, the number of
female teachers surpassed that of male counterparts
with 264 females and 32 males. The data analysis
revealed that there was little difference between

Table 1. Statistical Description of Dimensions

N. Dimensions Minimum Maximum Mean Std. Deviation

. Ability to support computer/ 100 4.00 39108 61764
internet self-efficacy

5 Abilit.y to support self-directed 160 4.00 31759 48690
learning

3 Ability to support learners 167 4.00 3.0790 55178
control

4 Abil.ify t.o support learners 175 4.00 32491 52820
motivation

5 Abiliytosupport online 1.67 4.00 3.2027 55823

communi-cation self-efficacy
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the two groups of teachers when the mean values
were very similar as in Table 2. Female teachers
have slightly higher mean values for all the
dimensions than male counterparts. In addition, it
is found that both men and women teachers have
the highest ability to support learners’ motivation
when the mean values for that dimension are the
highest (3.2097 for males and 3.2538 for females).
Mean values for the dimension “ability to support
learners’ control are the lowest in both groups of
male and female teachers of English with 3.0538
for males and 3.0821 for females".

Table 2. Gender Difference

when the p value is higher than 0.05 for all the
dimensions. (see Table 3).

4.4. Effects of school levels on teachers’
perceptions towards their ability to support
students’ online learning

Surprisingly, as illustrated in Table 4, primary
teachers of English in Vietnam were a little bit
better in supporting their students’ online learning
than the other two groups of teachers even though
the difference was not significant. All three groups
of teachers shared the least ability to support
students’ control.

Table 4. Levels of School Difference

M
N. Dimensions ean Mean
Male Female
- N. Dimensions . Lower Upper
1 Ability to support 3.1505 3.2179 P"“’:"YI Secondary  Secondary
computer/internet self- Schoo School School
efficacy
2 Ability fo support self- 3.1677 3.1769 1 Ability :° 3.3502 3.1524 3.1165
directed learning stppor
computer/
3 Ability to support 3.0538 3.0821 internet self-
learners’ control efficacy
4 Ability * t 2 2
|b"y 0 suppor 3.2097 3.2538 2 Ability to 3.2768 3.1295 3.1205
earners’ motivation
support
5 Ability to support online 3.1209 3.2115 self-directed
communication self- learning
efficacy
) 3 Ability to 3.2357 3.0571 2.9438
Yet, the result of the independent samples T support
test shows that there is no significant difference 'eo"‘elfs'
. t
between men and women teachers as in Table 3 contro
Table 3. Independent Samples T Test
. . . Sig (2- Mean Std. Error
P i Sig. ! g tailed) difference Difference
Ability to support computer/ g 003 574 289 567 06741 11749
internet self-efficacy
Ability to support self-directed 7, 791 099 289 921 00918 09268
learning
Ability to support learners’
.008 .931 269 289 .788 .02829 .10501
control
Ability to support leamers a77 674 439 289 661 04417 110052
motivation
Ability to support online 1.048 307 777 289 438 08251 10614

communication self-efficacy
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4 Ability to 3.3712 3.2071 3.1596
support
learners’
motivation

5 Ability to 3.3704 3.1365 3.0723

support online
communication
self-efficacy

MANOVA test shows that there is significant
difference caused by the levels of schools in
teachers’ ability to support students’ online
learning when the significant value (.002) is less
than 0.05.

Table 5. MONAVA Test

Value F Hypothesis df Error df Sig.

.882 2.431 15.000 781.640 .002

4.5. Effects of teachers’ qualifications on
teachers’ perceptions towards their ability to
support students’ online learning

Generally, teachers who have Master degree
were identified to be a little more confident in
supporting students’ online learning in most
dimensions excepts for the first one (ability to
support computer/internet self-efficacy). The
mean values for the group of teachers with Bacelor
degree were just a litte higher than those with
Master degree (3.2109 and 3.2101 respectively).

Table 6. Teachers’ Qualification Difference

Mean
N. Dimensions
Bachelor Master

1 Ability to support computer/ 3.2109 3.2101
internet self-efficacy

2 Ability to support self- 3.1682 3.2174
directed learning

3 Ability to support learners’ 3.0680 3.1377
control

4 Ability to support learners’ 3.2469 3.2609
motivation

5  Ability to support online 3.1782 3.3333

communication self-efficacy

Yet, the result of the Independent Samples T
Test indicated that the difference was not significant
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when the sig. values were all higher than 0.05 as
in Table 7.

Table 7. Independent Samples T Test

Sig. Mean

DR inensicas ; Sig. (2-tailed) Difference

1 Ability to 654 419 .994 .00074
support

computer/

internet self-

efficacy

2 Ability to
support
self-directed
learning

3 Ability to
support
learners’

4.457 036 .530 -.04923

7.655 .006 433 -.06965

control

4 Ability to
support
learners’

4.631 .032 .870 -.01393

motivation

5 Ability to
support online
communication
self-efficacy

4.009 .04 .084 -.15510

All in all, the facility for the remote English
teaching in Vietnam was not as good as it should
be even though teachers received help from
their schools. Generally, Vietnamese teachers
of English had good perceptions towards their
ability to support their students’ online learning.
There was no difference in teachers’ perceptions
towards their ability to support students to study
online among male and female teachers, but
primary teachers of English were found to be a
little bit more confident to support students’ online
learning than their counterparts in lower and upper
secondary schools. Those who have Master degree
were identified to somehow get better views on
their ability to support their students’ learning than
teachers with Bachelor degree even though the
difference was not significant.

5. DISCUSSION

The first aspect reveals from the study is
teachers’ difficulties caused by the lack of facility.
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In order to deliver online lessons, teachers need
to be basically equipped with electronic devices
like laptops or desktops and stable internet
connection. The issues are seen in other Asian
developing countries like Indonesia, Malaysia,
or Sri Lanka (Al-Mohair & Alwahaishi, 2020;
Atmojo & Nugroho, 2020; Chandrasinghe et al.,
2020). Even when teachers have enough facility
for distant teaching, facility is still a big challenge
when students do not have enough devices for
their online learning (Vo, 2021). Nguyen and
Nguyen (2021) found that facility was a constraint
preventing lecturers in a university from delivering
effective online lessons in Vietnam. Facility is the
major difficulty of online teaching, especially for
those who live in the countryside in Vietnam (Vo
& Pang, 2021).

Vietnamese teachers of English were found to
be less able to conduct online teaching in 2020 and
early 2021 even though they participated in lots
of trainings for technology integration in English
language teaching. Teachers of English in Vietnam
are given chances to take part in a series of training
programmes including “Technology in Education”
one. The programme aims to provide Vietnamese
teachers of English in Vietnam with knowledge
and skills to integrate technology in English
language teaching. Yet, the programme is found
to be not very effective (Huynh, 2021; Vo, 2017).
According to Pham, Tan, and Lee (2019), the level
of adopting ICT in teaching among Vietnamese
teachers is quite low, just at the beginning level
of SAMR model. As a result, Vietnamese teachers
of English were not confident in delivering online
lessons when they first conducted online teaching
in 2020 and early 2021 when they had to rely much
on their available knowledge and skills for their
teaching (Vo, 2021). In their opinion, their teaching
is not as effective as expected (Vo & Pang, 2021).
The similar picture is also recognised in countries
with alike economic and social conditions.
In Indonesia, the level of readiness for online
teaching and learning is not high when students and
teachers have to encounter difficulties in facility,
computer efficacy and pedagogical knowledge
and skills (Rasmitadila et al., 2020). Teachers in

Malaysia also find themselves in the situation of
struggling to implement online teaching when
they are not equipped with enough knowledge
and skills (Ergene & Tirk Kurtca, 2020).

Yet, after some months of conducting online
teaching, teachers have obtained a certain
amount of knowledge and the government also
has organized timely trainings and supports for
teachers in general and teachers of English in
particular. Therefore, it is not surprising when
this study implemented in the late 2021 found
that Vietnamese teachers of English were better at
supporting their students’ online learning in regard
to computer/internet efficacy, students’ control,
students’ motivation, students’ self-directed
learning and students’ online communication
self-efficacy. Vietnamese teachers of English are
familiar with designing online lessons and then
feel more comfortable to teach online. Many tools
have been exploited by Vietnamese teachers of
English like Quizlet, Google Drive or Memorise
Mobile Applications to make online lessons more
interactive and increase students’ motivation
in learning (Pham & Tran, 2021; Luu & Doan,
2021; Nguyen & Nguyen, 2021). With trainings
on designing and conducting online lessons and
experiences obtained, teachers of English in
Vietnam are more confident in supporting their
students in dealing with ICT issues. In addition,
they are given very specific guidelines and support
from the Ministry of Education and Training for
online lesson delivery and online assessment
(Ministry of Education and Training, 2020;
Ministry of Education and Training, 2021). All
the trainings, accumulated experiences, guidelines
and supports contribute to raising English teachers’
ability to support students’ online learning.

6. IMPLICATIONS AND CONCLUSION
6.1. Implications

In order to increase the ability of teachers
to support students’ online as well as the
effectiveness of online teaching and learning, it is
highly recommended that teachers in general and
teachers of English in particular are provided with
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continuous trainings. According to Huynh and
Nguyen (2021), training plays an essential role in
developing teachers ICT competence, one major
element of the effectiveness of online teaching.
Yet, it is found that even though teachers of
English in Vietnam have certain ICT competence,
they still find it hard to implement online teaching
if they do not lack pedagogical knowledge (Vo,
2021; Vo & Pang, 2021). Therefore, the training
programmes should be informative in regard to
both technological and pedagogical knowledge so
that teachers can develop the ability to adopt ICT
skills and knowledge to effectively deliver online
lessons. Besides official training programmes,
informal workshops or sharings should be held at
the school level. Such informal meetings allows
teachers to have chances to exchange experience
and knowledge in their online teaching.

In addition, instant support is necessary to
raise teachers’ ability to support students in online
teaching. The in-time technical support from
schools can help teachers to deal with technical
issues arising in their teaching and make them feel
that more comfortable in teaching. It is advisable
that schools should have support teams available
for facilitating teachers’ online teaching (Nguyen
& Nguyen, 2021). Financial support should also
be considered, especially for those who work as
teachers in remote areas.

Flexibility should be given to teachers in their
distant teaching so that they are less stressed in
catching up with the regular curriculum. For
instant, teachers should be allowed to redesign the
syllabus with some parts more adaptable for remote
teaching. For example, teachers can replace the
assessment component using tests by others like
projects or assignment. Some parts of the lessons
that may be unsuitable for online teaching can be
removed or edited for more effective lessons.

6.2. Conclusion

All in all, the study, which was conducted
in late 2021 with participants across Vietnam,
revealed improvements in online teaching among
Vietnamese teachers of English when English
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teachers have good perceptions towards the ability
to support students’ online learning in regard to
five dimensions: supporting computer/internet
self-efficacy, supporting self-directed learning,
supporting learners’ motivation, supporting
learners’ control, online communication self-
efficacy even though they still confronted some
challenges in facility.

However, the research limits itself to
employing teachers’ own perceptions towards
their ability to support students’ online learning
in regards to 5 dimensions: ability to support
computer/internet self-efficacy, ability to support
self-directed learning, ability to support learners’
control, ability to support learners’ motivation,
and ability to support online communication self-
efficacy. Further studies on teachers’ support for
the process of online learning, or how teachers
support students should be carried out to make
more contribution to the field of study./.
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NHAN THU'C CUA GIAO VIEN TIENG ANH VE KHA NANG HO TRO VIEC HQC TRUC
TUYEN CUA SINH VIEN TRONG PAI DICH COVID-19 O VIET NAM

Tém tat: Bai bao trinh bay nghién ctru dugc thyc hién vao cudi nim 2021 khi viéc giang day truc
tuyén duoc chuan bi t6t hon va gido vién di c6 kinh nghiém giang day truc tuyén nhét dinh. Nghién
ctru 4p dung phuong phap dinh lwong voi bang cdu hoi gdm 3 phan. 296 gido vién day tiéng Anh Viét
Nam tham gia vao nghién ctru. Két qua cho thay gido vién tiéng Anh c6 kha nang hd tro tot viéc hoc
truc tuyén cta hoc sinh dit ho phai d6i mit véi nhimg thach thirc do cac van dé vé co so vat chit. Gigi
tinh khong anh huéng dén kha ning cia gido vién trong viée hd tro hoc tap truc tuyén cua hoc sinh
trong khi céc cAp hoc dnh hudng dang ké dén kha ning ciia gido vién trong viéc hd trg hoc truc tuyén.
Nghién ctru ddc biét khuyén nghi gido vién can dugc hd trg tai chinh dé nang cép co s vat chit cia
ho va cac khoa dao tao can duoc td chire thuong xuyén. Ngoai ra, giao vién can duoc linh hoat hon

trong viéc giang day va kiém tra, danh gia.

T khéa: day truc tuyén, giang day tiéng Anh, hé tro ciia gido vién, hoc truc tuyén

Ngay nhdn bai: 19/9/2022; ngay siva chiva: 25/11/2022; ngay duyét dang: 30/11/2022
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THU NGO

Kinh gdi Quy déc gid!

Tap chi Khoa hoc Ngoai ngt Quén sy cda Hoc vién Khoa hoc Quén su hoat déng theo Gidy phép hoat
déng bdo chi in s6 200/GP-BTTTT ngay 19/4,/2016 cba Bé trudng Bé Théng tin va Truyén théng va
dd dugc B Khoa hoc va Céng nghé cdp Mé sé chudn quéc té ISSN 2525-2232 ngay 28/6,/2016.

Tap chi Khoa hoc Ngogi ngi Quén sy la mét trong nhimg Tap chi thuéc danh muc tap chi khoa hoc dugc
tinh diém cda Héi déng Gido su Nha nudc tir ngm 2017

- Héi déng Gido su nganh Ngén ngd: 0,25 diém
- Héi déng Gido su nganh Khoa hoc Quén sy: 0,5 diém

Ty ndm 2022, tap xudt bén dinh ky 1 ndm/4 s (vdo cdc thdng 3, 6, 9, 12 trong ndm), gém cdc chuyén
muc: Ly ludn chuyén nganh, Phuong phdp gidng day, Quan hé quéc t&, Trao ddi,... Cdc bai viét sé dugc
Ban bién tap gui dén cdc chuyén gia ddnh gid theo quy trinh phdn bién kin, chuyén nghiép, khdch quan,
ddm bdo chét lugng khoa hoc cao. Hién tai, tdc gid khéng phdi trd bét ky khodn phi ndo khi gdi bai.

V&i myc tiéu tao diéu kién cho cdc nha khoa hoc trong va ngodi nha trudng ddng tdi cdc hoat déng khoa
hoc, chuyén giao céng nghé, cdc bai viét téng quan khoa hoc, cdc y kién trao déi vé hoc thudt cé gid
tri khoa hoc va thyc tién trén cdc linh vyc nghién cdu chuyén ngdnh va cdc linh vyc lién quan khéc chua
dugc céng bé & trong nudc va quéc t&; déng thai, nhdm ting budc néng cao chét lugng va uy tin dé tré
thanh mét Tap chi khoa hoc dat chudn quéc 1€ trong thai gian tdi, Tap chi Khoa hoc Ngogi ngit Quén sy
tran trong théng bdo va kinh mdi cdc nha khoa hoc, cdc Gido su, Phé Gido su, Tién si, Nghién cgu sinh,
cdc nha gido va sinh vién viét va gui bai dén toa soan theo thé Ié gdi bai nhu sau:

1. Bai viét g déing la két qud nghién cu cba tdc gid cé gid tri khoa hoc va thyc tién trong cdc linh vyc
nghién cu ngén nglr, ngoai ngl, vén héa cdc nudce... Bai viét chua dugc céng b trén bat ky dn phdm,
tap chi ndo va khéng dugc gli cing luc t6i cdc tap chi khdc.

2. Bai viét dinh dang thdng nhét béng font chir Times New Roman; c& chir 14; khé gidy A4; 1é trén 2,5
cm, 1& dusi: 2 cm, 1€ trdi: 3,5 cm, |€ phdi: 1,5 cm; cdch dong single; cdch doan spacing before 6pt.

3. Noi dung bai viét cé dong, stc tich, theo cdu tric cda bai bdo khoa hoc. Bai viét dai khodng 8-15
trang, ddm bdo di cdc phdn: tén bai viét, tém tdt, t khéa, ma ddu, néi dung nghién cau, kétludn, tai ligu
tham khdo va chd thich (néu cé). Quy chudn cdc thanh phan néi dung bai viét:

3.1. Tén bai viét (title): Phén énh tryc tiép ndi dung cla bai viét, cé d6 dai ty 10 dén 20 tU, bding tiéng Viét
va tiéng Anh. Tén bai viét dugc viét chi thudng, dém, canh gita trang.

3.2. Tém tdt bai viét (Abstract): Cé d6 dai tir 150 dén 200 t, bao gém cdic thanh phdn quan trong xdc
dinh néi dung bai viét: myc dich, d&i tugng, phuong phdp nghién cGu va két ludn chinh cda téc gid, phén
énh ddy do céc két qué va y co ban cda bai bdo. Phdn tém tdt bdng tiéng Viét va tiéng Anh.

3.3. T khéa (Keywords): Cé tir 3 dén 5 tir khéa dugc sdp x&p theo theo th ty Alphabet. Day la nhing
t dugc cho la quan trong d&i véi ndi dung nghién ctu déic trung cho chd dé cia bai viét. To khéa gém 2
phén tiéng Viét va tiéng Anh.
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3.4. Dgt van dé: Phan nay gisi thidu so bo téng quan linh vyc chung ma nghién cdu ndy & mét bd phan;
tinh cdn thiét va cdp béch cba cht dé nghién ciu; cdc vén dé ma nghién cou sé gidi quyét; nhiing déng gép
cba dé tai nghién cou vé ly luan va thyc tién ma dé tai dy kién dat dugc...

3.5. Néi dung nghién ciu dd thyc hién: Gidi quyét vén dé nghién cou bdng nhing I@p ludn chdt ché, cé co
s& khoa hoc. Cdc s6 ligu, két qud thu dugc phdi bién ludn ré rang, chinh xdc, chi ré nguén trich dan. Céc
hinh, dnh, bdng, biéu cdn dugc ddnh s& thi ty, trinh bay ré rang.

3.6. Quy dinh ddnh s6 dé myc: Trong phdan néi dung chinh cia bai viét, cdc dé myc 16n phdi la chi dam,
canh trdi va dugc danh s6 lién tyc theo chis s6 A-rap. Céc tidu myc cdp 1 la chi in hoa, dém (vi du: 1.).
Cdc tiéu myc cdp 2 la chtin thusng, dam (vi du: 2.1.). Cdc tiéu myc cdp 3 la chi in nghiéng, dam (vi du:
2.1.1.).

3.7. Quy dinh trinh bay bdng biéu, hinh vé, ky hiéu, céng thic

Cdc bdng biéu va hinh vé trong bai viét phdi dugc ddnh sé riéng biét va theo thi ty lién tuc bdng chir s&
A-rap, s8 thi ty dugc ddit sau tir “Bang” hodic “Hinh” (vi du: Béng 1., Hinh 1.). M3i bang biéu va hinh v&
cén phdi cé tén tuong Gng mé td chinh xdc néi dung. Tén hinh vé, dnh va dé thi dét & gita trang phia dudi
hinh; t&n bang biéu ddt gia trang phia trén bdng. Cdc hinh vé phdi dugc nhém lai (grouping) va dinh dang
ré rang, sdc nét.

Trong ndi dung bai viét, khi tham chigu dén bdng biéu hay hinh v&, téc gid cdn chi ré bang bigu hay hinh
vé cy thé ndo. Khéng st dung cdc cum 1 tham chiéu khéng ré rang nhu “hinh trén” hay “bdng dudi day”.

Céc ky higu, céng thic phdi ré rang, chinh xdc, cé tén va chg thich ddy do, cé dénh s& thi ty va chi ré vj tri
trong nodi dung bai viét; s8 cOa cong thic & phia bén phdi.

3.8. Két luan: Phan nay dua ra két luan ngdn gon vé két qud cia nghién cdu va néu cdc dé xuét.

3.9. Chd thich: Dét truéc phdn “Tai liéu tham khdo”, dugc bt ddu bdng tigu dé “Chu thich”. M&i chu thich
dugc dénh s& theo th ty téing dén (1,2,3) va phdi tuong Gng véi s8 ddnh chd thich trong néi dung bai viét.
Cdc chg thich phdi ngén gon, chi bao ham céc théng tin bé sung that can thiét.

3.10. Tai ligu tham khdo (References): Trinh bay theo chudn APA. (Bai viét can trich dan it nhat 01 bai da
déing trén tap chi KHNNQS).

4. Ban Bién tap chi nhén nhiing bai da dugc dinh dang ré rang, hinh vé ré nét, quy cdch ding theo quy
dinh. Ban bién tép khéng trd lai ban théo.

5. Téc gid bai viét hodn todn chiu tréch nhiém truéc phdp ludt vé ndi dung bai viét, xudt x{ tai liéu trich dén.
6. Théng tin vé tdc gid: Ho va tén, co quan, dia chi, s& dién thoai, email cta tdc gid.
7. Dia chi lién hé va gui bai viét:

TAP CHi KHOA HOC NGOAI NGU QUAN SU

Hoc vién Khoa hoc Quén sy,
322E Lé Trong Tdn, Dinh Céng, Hoang Mai, Ha Néi.
069.569.315 @ 0966.29.78.78 >4 tapchikhnngs@gmail.com
http:/ /hvkhqgs.edu.vn/vi/nhom-tin-tap-chi-khoa-hoc-ngoai-ngu-quan-su_tapchi-tckhnngs.aspx
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